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Foreword

The transition from highereducationto the
workforceis adefiningmomentin the lives of

learners andin the competitiveness of economies.

In Brazil, that transition now sits at the center of a
much largernational opportunity. Artificial
intelligenceis changing the skills employers need,
the ways graduates will contribute, and the role
highereducation must play in preparing people
forwork thatis evolving at speed.

Thisresearchis the product of deliberate
collaborationbetween Pearson and Amazon Web
Services (AWS). Pearson brings decades of
experienceinlearning science, curriculum design,
assessment, and credentialing. AWS brings direct
insightinto how Alis being built, deployed, and
governedinside the organizations graduates are
entering, and the capabilities those organizations
now require. Together, we set out to understand
how higher education and the workforce are
aligninginan Al-driven world.

Across six countries, we listened to learners,
highereducationleaders, and employers. Brazil
reveals adistinctive picture. Itis a market of strong
ambition, active employer demand, and clear
beliefinthe continued value of university
education. Learners and employers alike see
highereducation as more essential in the age of Al,
notless. Employers alsorecognize important
strengthsin Brazilian graduates, particularly their
adaptability, continuous learning mindset, and
technical capabilities. These strengths provide
solid footing for developing the strategic, ethical,
and applied skills that Al-enabled workplaces
increasingly require. That conviction matters.
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Brazilnow has the opportunity to build on this
strong foundation and give more graduates the
chance to develop and demonstrate the skills
Al-enabled workplaces expect.

The challengeis not adoption alone. Institutions,
employers, and learners recognize the urgency of
Al-driven change. Brazil is not starting fromzero
either. Promising models of innovation, employer
connection, faculty capability, and applied
learning are already in place.

Closing the gap will also require governance that
builds trust and helpslearners develop
responsible, ethical, and confident Al habits.

Brazil can be confidentit already has many of the
foundations needed forprogress: talented
graduates, ambitiousinstitutions, engaged
employers, and visible examples of innovation.
The opportunity nowis to connect those strengths
more consistently across the system, so
responsible and practical Alreadiness canbe

realized at scale.

CinthiaNespoli
General Counsel and Brazil
Country Ambassador for Pearson

Valerie Singer
GeneralManager, Global Education
Amazon Web Services

Reduce friction. Build the bridge.

Alreadinessis not owned by higher education orindustry alone.
Itis built — orbroken —inthe transition between them.

Readthe fullreport: pearson.com/ai-readiness


http://pearson.com/ai-readiness

The social contract between highereducation and the workforce haslongrested on a powerful premise:
highereducationinstitutions equip graduates with workforce readiness. Across the globe, the rapid
integration of Alinto workplacesis outpacing the adaptive capacity of highereducation, presenting
institutions with a critical choice. They must either accelerate the cadence of curriculum transformation or
risk graduating cohorts of students who are not properly equipped for the Al-enabled workforce. The
distance betweeninstitutionalintent and graduate outcomes remains one of the most consequential
challengesin educationtoday.

ForBrazil, this challenge is one of immediate urgency. Brazilis Latin America’s largest economy and one of
its most dynamic technology markets. The country is home to some of the region’s most recognizable
Al-powered organizations. Major technology companies and platforms operating at scale in Brazilinclude
Nubank, iFood, Mercado Libre,and TOTVS alongside a growing cluster of Alinfrastructure and Portuguese
LLM startups. The IT sectorattracted 58.6 billion USD in 2024, and Brazil’s Al market is projected to grow
from approximately $3 billionin 2023 to $11.6 billion by 2030.'In 2024, as G20 host, Brazil positioned itself
as aglobalvoice onresponsible Al governance. InJuly 2024, the Ministry of Science, Technology, and
Innovationlaunched the Brazilian Al Plan (Plano Brasileiro de Inteligéncia Artificial, PBIA2024-2028), titled
“Alforthe Good of All,” which outlines a comprehensive national strategy to establish Brazil as a global
leader throughinvestment, workforce development, and ethical governance.? The Ministry of Education
publishedits own Alin Educationrecommendations under the PBIA framework shortly thereafter, with an
emphasis on personalized learning, assessment, and the importance of teacher trainingin digital and Al
competencies.

While the National Education Councilhas advanced sector guidance, the Chamber of Deputies’ regulatory
framework to govern Alin educational settings (Bill 2.338/2023) remains pending.>The gap between
national ambition and institutional realities emerges as one of the defining frictions of Brazil’s Al readiness.
There isno mandatory national curriculum framework for Alin the sector and no systematic professional
development for educators. Brazil’s central and immediate challenge is a shortage of people to meetits Al
ambitions. Brasscom estimates that the country was training about 53,000 tech professionals annually
againstaneed forroughly 159,000, resultingin a shortfall of more than 100,000 workers each yearand an
accumulated deficit of 530,000 by 2025. In practical terms, Brazil willnot be able to fully realize its Al
agendawithout expanding the supply of Al-ready graduates.*

Inthis study, Brazil, alongside Malaysia, represents a cluster of markets that reflect the characteristics of a
Fragmented Adaptive market. These markets have high demand for Al readiness from both students and
employers;infact, stakeholdersin Brazil are distinctive in this study because of their shared conviction that
auniversity educationremains essential. But currently, the country has inconsistent national frameworks
and limited institutionalinfrastructure. Progressis uneven across the system. While some institutions have
developed strong employer connections, faculty capability, and Alintegration, readiness remains
inconsistent across the broaderecosystem. The opportunity now is to build on the momentum that already
exists, extending the governance frameworks, applied learning models, and industry partnership
infrastructure that Brazil’s leading institutions have already proven work.

'UNESCO Global AlEthics and Governance Observatory (2024) Brazil: Country Profile. [Online]. Available at: https://www.unesco.org/ethics-ai/en/brazil [Accessed: 29 July
2026].

2Ministério da Ciéncia, Tecnologia e Inovagao (MCTI)(2024) Plano Brasileiro de Inteligéncia Artificial. Available at: https://www.gov.br/mcti/pt-br/acompanhe-o-mcti/
transformacaodigital/plano-brasileiro-de-inteligencia-artificial (Accessed: 29 July 2026).

3G1(2026) 'Conselho Nacional de Educagado marca data paravotarregras paraouso deinteligénciaartificialnas escolas’, G1, 23 February. Available at: https://gl.globo.com/
educacao/noticia/2026/02/23/conselho-nacional-de-educacao-marca-data-para-votar-regras-para-o-uso-de-inteligencia-artificial-nas-escolas.ghtml[Accessed:
17 July 2026].

4G1(2023) ‘Brasilterd déficit de 530 mil profissionais de tecnologia até 2025, mostraestudo do Google’, G1, 31 May. Available at: https://gl.globo.com/trabalho-e-carreira/
noticia/2023/05/31/brasil-tera-deficit-de-530-mil-profissionais-de-tecnologia-ate-2025-mostra-estudo-do-google.ghtml|[Accessed: 17 July 2026].
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Brazil’s Alreadiness profile is one of ambition moving faster than execution at scale. HE leaders feel the
urgency of Al-driven change more acutely than almost any other group in the study. Learners believe in the
value of a university education and are engaging with Al tools. Employers are investingin Al at scale and
expecting graduates who have applied knowledge. But readiness remains uneven because governance,
faculty capability, and applied learning are not yet consistently available. The challenge is to turn strong
adoptioninto consistent, responsible, and workforce-ready capabilities while scaling the models that are
already working to the institutions and stakeholders who have not yet benefited from them.

Thisresearch examines what this means across the full ecosystem from higher education to work in Brazil. A
synthesis of survey andinterview data, along with secondary research, provides the evidence foran Al
Readiness Friction Framework." The data shows that successis notrandom, but it clusters around six
compounding friction points thatimpede progress precisely when speed matters most:

( Al Readiness Friction Framework )

Pace Friction

The widening gap between the speed of
Al-drivenworkplace change andthe
slowercadence of curriculumand
institutional decision-making.

Connection Friction

Weak feedbackloopsbetween
educationand employers, reducing
alignmentbetweenworkforce needs
andlearning design.

J

Capability Friction
Unevenfaculty andinstructorAl
capability, limiting consistentintegration
of Alinto learning experiences.

~

Governance Friction

The absence of clear, practical guidance
translating Alaccessintoresponsible,
governed practice, resultingin shadow
Aluse that carriesriskinto the workplace.

J

Experience Friction

AdisconnectbetweenaccesstoAltools
and structured opportunities to practise,
apply, and demonstrate real-world
capability.

N A

~

Skills Friction

Misalignment betweenthe capabilities
graduates demonstrate and the applied
judgment, adaptability, and collaboration
employersrequireinAl-enabledroles.

J

‘“Thefindingsinthereportare based onasurvey of 2711 respondents, including 500 stakeholdersin Brazil, comprisinglearners (n=350), HE leaders (n=100), and employers
(n=50). Giventhe sample sizesinvolved, the data should beread as directional patterns across the market. Where cross-market comparisons are provided, these draw on the

totalsample across all sixmarkets.
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These frictions reinforce one anotheracross education and workplace systems. Rather than prescribing
one-size-fits-all solutions, this framework enables leaders to diagnose where frictionis most acute in their
contextandtargetintervention atroot causes rather than symptoms.

What follows is a snapshot of contemporary indicators in Brazil, with guidance to support every university,
regardless of its current status, to synchronize its Al readiness pathway with speed.

\
Chapterl
examines how fast Alis transforming the education-to-work pathway in Brazil, where the most
consequential misalignments are between university priorities and employer expectations of a
graduate’s experience and skills. It concludes with a consolidated portrait of the Al-ready
graduate.

)

\
Chapter 2
shifts the analysis to four dimensions of the Alreadiness divide: the scale and focus of
university investmentin Al; faculty capability as the primary vehicle for graduate Al readiness;
therelationship betweeninstitutional behaviorand student confidence; and the governance
challenges created whenrules and practice are misaligned.

)

\
Chapter3
details the AlReadiness Friction Framework, consisting of six points at which the education-to-
work transition most consistently breaks down. Thisincludes a friction-based analysis of the
Brazilian market’s specific readiness profile.

J

Takentogether, the datasetillustrates the conditions in Brazil that have led to progressin delivering Al -
ready graduates, while also highlighting the specific challenges hindering full realization of this ambition.
ThisreportisforHEleaders and employers who are navigating the intersection of Aland highereducationin
Braziland who are looking for evidence-based guidance on closing the Al skills gap, strengthening
workforce readiness, and building the industry partnerships that will shape the next generation of Al-
enabled graduates.
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Chapter 1: The landscape of Al-
driven education-to-work

transformation

The accelerating pace of Al-driven
change andinstitutional response

(11

Alreadiness is not only about having gone to an engineering or a computer science
school. It’s someone with a curious mind who acknowledges the tools that are there,
who is fluent in reading contextual business processes, and who can start thinking in
innovative terms about how what exists may be adapted to make better decisions.
Someone who can build bridges between the more technological fields and their day-

to-day contexts.”

Prof. Mateus Canniatti Ponchio, Head of Technology and Data Science, Fundacao Getulio Vargas (FGV)

Across markets, thereis strong consensus that Al
developmentis moving at abreakneck speed,
with two-thirds of stakeholders describingit as
“extremely fast” (23%) or “fast” (44%). The urgency
of Al-driven changeis felt acutely in Brazil,
particularly among HE leaders. Eighty percent of
Brazilian HE leaders describe the pace of this
change as extremely fast (25%) or fast (55%,).
Brazilianlearners (63%) and employers (62%)
describe the pace similarly, with both stakeholder
groups broadlyinline with or slightly above their
respective cross-market peers.

The expectation of furtheracceleration, however,
ismostintense among employers. Seventy-six
percent of Brazilian employers expect the pace of
Al-driven change toincrease over the next two
years, making them the mostlikely group in this
study to expect the challenge to grow
significantly. HE leaders (63%) and learners (57%)
also expect the pace to accelerate, but with less
certainty. Nevertheless, the mosturgency is felt by
employers who will absorb the consequences of
this future challenge most directly.

AlReadiness: Building the Bridge from Higher Education to Work in Brazil

The confidence that stakeholders have in HE
institutions to meet this challenge is moderate and
distributed unevenly across the groups surveyed.
Only 17% of Brazilian learners believe their
universities are keeping pace withmost orall Al
developments, below the cross-market learner
average of 21%. HE leaders, by contrast, are
relatively confident and above the cross-market
average (38% vs 32%) and substantially higher
thanleadersinthe US orthe UK. However,
employers are more measured at 26%. The
distance between HE leader confidence and
learner confidenceis arecurring patternin the
Brazilian data where learners perceive the system
with less certainty than the leaders of those
institutions.



The evolving value of higher
education

Inaworld where Alis rapidly transforming the nature of work, issues such as the transfer of university
influence to Al systems and the emergence of alternative models for skill development places universities
undersignificant pressure.® Stakeholdersin Brazil, however, are distinctive in this study because of their
shared conviction that a university educationremains essential. Infact, 74% of both learners and employers
believe that Al makes education more essential, whichis among the highest rates for both groupsin this
study and above the cross-market average forboth groups. Brazilian HE leaders share this belief at 69%,
just below their cross-market peers. Looking forward, HE leaders are the most optimistic of any group in
the study, with 57% expecting that a university degree will be even more importantin five years’ time.
Employers andlearners are more cautiousin predicting anincrease in auniversity education’s future value
(36% and 34%, respectively). Arguably, these expectations of future value are derived from what employers
and learners are witnessing today.

Views on the current importance of university education

Brazil Cross-market average

HE Leaders 22% 68% 5%16%|  +lpts
Employers 16% 67% 3%19%
Learners 74% 14%' 1% 25% ' +12pts

Don’t
know

+/pts

More . No change Less .
Essential Essential

Q. Which of the following statements is closest to your view about higher educationin the context of Al:

o Aldevelopments make university education MORE essential - graduates need the deep knowledge and
human skills that higher education provides

o Aldevelopments make university education LESS essential - practical skillsand experience mattermore
thanformal degrees

o Aldevelopmentshaven’'tchangedtheimportance of university education

5Beard, S.J.,Roehrick, K.,Beadle, J., Brinkworth, G., Compton, M., Crawford, K., Ennion, M., Gharavi, L., Gordon, C. and Hillman, V. (2026) AHorizon Scan of Aland Higher
Education: FourteenlIssues That May Transform the Sector. SSRN Working Paper Series, ID 6257318. Available at: https://papers.ssrn.com/sol3/papers.cfm?abstract_
id=6257318 [Accessed 21June 2026].
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Views on the future importance of university education

Brazil Cross-market average

HELeaders 21% 21% 27% 17%| +3pts
Employers 36% 28% 32% 22% -10pts
leamers 32%  31% | 27%  31% | _épts

More No change Less Don’t
Important Important know

Q. Thinking about the next 5 years...if Al continues to develop and change the workforce, do you believe
university degrees willbecome...[asked on a5 point scale frommore to lessimportant, with a neutral mid

point (the value of a degree won’t change) and a don’t know option]

Brazilian students remain confidentin the value
of auniversity education, but share adegree of
uncertainty about whatitis designed to deliver.
The appetite forahybrid model of education,
where both formal education and practical
experience are integrated, is strongestamong
learners at 53%, with both employers (52%) and
HE leaders (49%) nearly aligned. Across groups,
thereis demand that a degree provide
demonstrable applied capability ratherthan
purely theoretical knowledge. This expectation
shifts the burden forinstitutions from graduating
students who have purely theoretical knowledge
to students who have had the opportunity to
learnfrom authentic experiences. Ultimately, the
demandis foranevolution of the degree
framework, ratherthan an alternative toit. At the
same time, the university continues to be seenas
theinstitution best placed to develop the
compound skill setthat an Al-enabled economy
demands.

AlReadiness: Building the Bridge from Higher Education to Work in Brazil

Whatis changingin Brazilis not whethera degree
isvalued but what the degree must prove. The
belief that HE is essentialis nuanced with the
recognition thatinstitutions are notyet fully
delivering on their promise today. Slightly more
than half of Brazilian learners (52%) feel their
university is preparing themwell ormoderately
well foran Al-enabled workplace (below the 61%
cross-market average). When asked what would
most increase the value of theireducation,
Brazilianlearners are the most likely group to call
formore practical experience with workplace
tools alongside more hands-on problem solving
with Aland access to bettertools and
technologies. The concernthese students share
isthat a university educationis notyet delivering
the applied experience thatis needed foran
Al-enabled world. While Brazilian learners have
identified the problems they face, itis for
institutions and employers to act on a solution.



Connecting the Al-ready Brazilian
graduate with the workforce

Although university remains a vital foundation for
careerreadiness, the perception of why itis
valuableis shifting. The current moment presents
highereducationin Brazil with a historic
opportunity toleadin equipping graduates with
the compound skill set that employers value.
Delivering on thatrole requires clarity about what
employers need. In Brazil, employers expect a
distinctive graduate skills profile that sets them
apart from most other marketsin the study.
Unlike their counterpartsinthe US and the UK,
where communication and collaboration top
employer hiring priorities, Brazilian employers
place Altooluse (44%) and understanding Al
limitations andrisks (44%) as theirjoint top
priorities. These joint priorities indicate that
employers want graduates who canuse Al
effectively while understanding the implications
of itsusage. The critical human skills of
adaptability (38%) and communicationand
collaboration (38%) cluster closely behind these
functional and strategic capabilities.

Ina market with a growing cluster of Al-driven
high-growth startups, tech pioneers, and major
tech-driven enterprises, employers are
competing for Al-ready talent and cannot wait
for graduates to develop functional proficiency
onthejob. They need graduates who arrive ready
touse Altools effectively, strategically, and
ethically. Mostimportantly, they need graduates
who understand the limitations of the
technology and where it can deliver the most
value. The data suggests that Brazilian learners
are aware of this expectation, with anearly equal
distribution of learners who see that a blended
skill set combining technical Al literacy with
critical human skills—as opposedto a purely
technical orapurely human skill set—is what the
workforce demands.

Importantly, the challengeis not disagreement
abouttheimportance of Al. Employers,
institutions, and learners allrecognize its
significance. The friction arises because each
group prioritizes different dimensions of
readiness. HE leaders are reading employer
demand partially, but not fully. They correctly
identify Al tool use as the top employer priority.
But they overestimate the importance
employers place on combining human judgment
with Al while underestimating the demand for
communication and collaboration skills. Indeed,
the datareveals HE leaders underestimate this
priority by 10 points, emerging as a key area of
future focus forHE leaders. Ina fragmented
ecosystem where employerengagementis
relationship-basedrather than systematically
embedded, HE leaders are developing students’
skill sets without the accurate input that would
deliver optimal Al-ready graduates. Building the
bridge between education and work therefore
depends not only on capability development,
but on strongeralignment of expectations.

The theory-practice gap noted earlier by
learnersisreinforced by employer hiring
experience. The top barriers that employers have
faced when hiringrecent graduates are
attributed to the gap betweenacademic
knowledge and workplace application (42%) and
the lack of practical experience with workplace
Altools (42%). The most frequently cited
graduate challenges are professional maturity
(44% vs. cross-market average 36%) and weak
strategic and ethical Al skills, such as over-
trusting outputs (34%, above the cross-market
average). These challenges are, in part,
associated with limitationsinacademic
governance and formative opportunities forreal
experience.

AlReadiness: Building the Bridge from Higher Education to Work in Brazil 10



Key competencies for Al-ready graduates: employer vs educator views

Al Human
skills skills

Market Perspective |Priority1 Priority 2 Priority 3

Humanjudgment + Al

HE Leaders Altooluse capabilities Adaptability

Overall
Communicationand Humanjudgment + Al

Employers collaboration skills Adaptability capabilities

Humanjudgment + Al " :
HE Leaders Altooluse J , 9 Critical Al evaluation
capabilities
Brazil T
: Communicationand
Employers Altooluse Alrisk awareness

collaboration skills

Q. HE Leaders: Based onyourunderstanding, which THREE of the following are MOST IMPORTANT to employers hiring
graduates today?

Q. Employers: Which THREE of the following are MOSTIMPORTANT when hiring graduates into your organization
today?

Questionaskedamong HE Leaders & Employers

At the same time, employersrecognize the strengths of these graduates as agile and adaptable learners
(58%) who are often equipped with foundational Aland digital tool use (52%). Unlike most other markets, an
audit of eight skill competenciesreveals that Brazilian employers rate recent graduates at orabove cross-
market average on five dimensions. These skill ratings are explained, at leastin part, by whatis being
formally taught and where investment and faculty capability is currently contributing to successful
readiness.

Across the competencies measured, one dimension that stands out as an area fordevelopmentis creativity
andinnovative thinking, rated excellent by just 18% of employers versus the cross-market average of 27%.
Thisis anotable shortcoming and may be in part due to the current usage of Al thatis prevalent among
students, where task execution eclipses working alongside Al as a thought partner through guided
exploratory practice. Infact, Brazilian learners consistently report below-average course coverage on key
skills required for professional practice. Students who can explain how Al works, but who have notbeen
provided with structured opportunities to applyitin a professional context, critically evaluate its outputs, or
integrateitinto authentic workstreams, may be theoretically prepared but less experiencedinapplying
those skillsin professional settings.

AlReadiness: Building the Bridge from Higher Education to Work in Brazil n



Employerratings on graduate skill competencies

% of Employers rating graduates as “excellent” on

each competency
Skillcompetencies
Brazil Cross-market average
Continuous learning mindset 32% 29%
Communication and collaboration 30% 25%
Technical knowledge 28% 27%
Adaptability 28% 30%
Applying academic knowledge to real 289% 29%
work
Altooluse 26% 27%
Critical evaluation of Al outputs 26% 20%
Creativity and innovation 18% 27%
o %

Q. Thinking about the recent university graduates your organization has hired in the past 2 years, how would you rate
their capabilitiesin each of the following areas? By ‘recent’ we mean those that have graduated in the past 2 years.
Questionaskedamong Employers

Sample Size: BrazilEmployers - 50, AllEmployers - 304

Nevertheless, Brazilian employers are generally positive about graduate strengths. More than half (54%)
say recent graduates are better prepared thanthose hired five years ago, while 16% say they are worse
prepared, inline with their cross-market peers. The trajectory overallis positive, but given the intensity of
the pace of change, maintaining the status quo will not be sufficient to bridge the transition from education
to work effectively. Employers cite learning agility and adaptability as the primary value graduates bring to
their organizations, above the cross-market average for this strength (58% vs. 54%). This is coupled with
theirability touse Aland digital tools (52% vs. 50%) and their enthusiasm and motivation, which is notably
above the cross-market average (44% vs. 36%). Brazilian employers also see creative potential in graduates
that their capability ratings do not fully reflect. Forty percent cite creative and innovative thinkingas a
graduate strength, evenas only 18% rate it as excellent. This capability exists but has not yet aligned with a
professional context forits effective expression.

Aggregated data from across marketsindicates that educators and administrators within and across
institutions frequently report different views of what employers need. Where thisinternal divide is
unresolved, institutions risk operationalizing a skills profile that fails to reflect employerdemand. The
specific capabilities that employers rank most highly are the kind of relational, strategic, and ethical skills
that are prioritized in their view of the optimal Al-ready graduate. Addressing this skills gap is essential to
translating workforce demands into full graduate Al readiness.

AlReadiness: Building the Bridge from Higher Education to Work in Brazil 12



A portrait of the optimal Al-ready
graduate

As universities struggle to keep pace with the changes driven by the Al-enabled workplace, the readiness
of graduates to enterthe workforce is atrisk. The term Al Readiness is increasingly used but rarely defined
with consistency across the education-to-workforce spectrum. Drawing on our understanding of the
demands of employers, the strategic priorities of HE leaders, and the current behaviors of today’s
students, we have constructed a portrait of the ideal Al-ready graduate as a practical brief forwhat
institutions in Brazil are expected to produce.® Fora contemporary graduate, Al readiness is a multifaceted
construct that combines:

1. Functional Proficiency 2. Strategic Intelligence

This set of skills represents the type of human-in- This set of skills represents a graduate’s ability to
the-lead aptitude that employers demand. From move beyond being a tool user to a strategic
Fjay one, graduateg must arrive functionally fluent operator. They understand precisely where Al
inworkplace-specific tools. They are able to adds value, deployingit as a driver of macro-level
apply Altechnologies directly to professional workflow transformationratherthan amere
workflows in ways that enhance their contribution. productivity shortcut.” In Brazil, 26% of employers
InBrazil, where Altooluseis ajoint top employer rate graduates’ ability to critically evaluate Al
hiring priority alongside understanding Al outputs as excellent, above the cross-market
limitations, 'Fh|s skillis the most explicitly average. Yet employer priorities indicate that
demanded inthe market. About one-quarter of understanding Al’s limitations and risks remains a
Brazilian employers (26%)rate recent graduate top hiring priority, tied with tool use. The ability to
hires as excellentin their Al tooluse, whichis on critically evaluate an outputis not the same as the
parwith the cross-market average, indicating that ability to judge risk or value in a professional
abaselineis present but not a differentiator of context. The latter requires governed, ethical
newly trained Brazilian talent. practice. Brazilian learners need further
institutional support to fully develop this
capability.
- J - J
3. Ethical Stewardship 4. Critical Human Skills
This set of skillsinvolves a graduate’s ability to This set of skillsrepresents agraduate’s
serve as an ethicalfilterand arisk mitigation competency to provide what no Almodel can:
manager foremployers, focusing on safety, humanjudgment, creative thinking, and emotional
integrity, and the ethical deployment of intelligence. Whereas Al automates execution, the
technology. Thisis the area of capability where Al-ready graduate possesses the cognitive
Brazil facesits most acute challenge. With only capabilities to bring purpose, direction, and
15% of learners definitely aware of any university adaptability as change accelerates. In Brazil,
Al guidance, and 30% preferring not to disclose 28-30% of employersrate graduate adaptability,
their Alusage to teaching staff, the conditions for learning agility, and communication as excellent,
developing ethical stewardship during a university near orabove the cross-market average. Yet
education are not optimal. Employers are already creative andinnovative thinking remains the
experiencing the consequences: 34% cite poor Al weakest dimensionin the Brazilian profile, rated
habits such as over-reliance on oruncritical excellent by only 18% of employers versus 27%
acceptance of Al outputs as a graduate challenge, cross-market. Inarapidlyinnovating market, the
above the cross-market average. demand for creative thinkingisrising, but
currently thisis an area of underperformance
givenemployerreviews of recent graduate hires.

- J - J

$Forafulldiscussion of the optimal Al-ready graduate framework, see Pearson and Amazon Web Services (2026), Chapter1.
’Q3_8EMP: Which THREE of the following are MOSTIMPORTANT when hiring graduatesinto your organization today?

AlReadiness: Building the Bridge from Higher Education to Work in Brazil 13



The Optimal Al-Ready Graduate

Key capabilities and skill competencies?®

Functional Al Proficiency Critical Human Skills

Ability touse Al tools Adaptability and continuous

effectively learning mindset

Skillsin prompting or Communicationand

instructing Altools ® ® collaboration skills

Understanding of how Al Creativity andinnovative

technologies work thinking
Complexproblem-solving/
emotionalintelligence

\_ J Q\&ﬁ) - J

Optimal Al-Ready
Ethical Stewardship Graduate Strategic Intelligence

Critical thinking about Al Ability toidentify where Al can
recommendations/outputs createvalue
Ability to evaluate and verify Al Understanding of Al'simpact
outputs foraccuracy ® ® onaspecificindustry
Understanding of Al bias, Critical thinking about Al
fairness, and limitations recommendations/outputs
Data privacy and ethical Ability to work effectively
considerations alongside Al systems

- J - J

This portraitrepresents a consolidated vision that runs from matriculated student to workforce-ready
graduate. Building a more effective path from the classroom to the workplace requires alignment on these
core skillcompetencies. Far fromrendering university education obsolete, the advent of Al reaffirmsits
criticalroleinfostering the technical, strategic, ethical, and adaptable talent the workforce expects.

However, developing the Al-ready graduate is at risk due to compounding frictions across the education-
to-work ecosystem. The Brazilian graduate portraitis more positive than a surface reading might suggest.
Brazilian graduates are performing at orabove the cross-market average on most capability dimensions
and are valued especially for theiradaptability and technical fluency. That said, there is a great opportunity
to develop their creative and ethical competencies. The chapters that follow examine the institutional
conditions that are leading to this outcome and where the most targeted and effective interventions can be
made.

8N.B. Some key skillcompetencies are essential across more than one domain of capability. Forexample, critical thinking about Alrecommendations/outputsis a core skill
requiredto generate strategicintelligence as wellas to performas an ethical steward of Altechnologies.
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Chapter 2: Progress toward
institutional Al readiness:
investment, faculty capability,
graduate confidence and
governance

As Brazilianinstitutions and learners continue to adapt to a shifting technological landscape, the data
reveals a picture defined by the same conditions that characterize the market as awhole: large-scale
ambitions and meaningful progress at the leading edge, tempered by fragmented capability and limited
governance across the broader ecosystem. The focus of our analysisin this chapteris onfour dimensions of
institutional readiness: the scale and focus of Alinvestment;’ the capability of faculty as the primary vehicle
forgraduate Alreadiness; the relationship betweeninstitutional behaviorand student confidence; and the
challenge of Al governance even where there is awareness of policy.

Institutional investment: scale,
focus, and friction

Brazilian HE leader perceptions of institutional-level investment provide a unique snapshot of the dynamics
inthe market. The largest group of these leaders characterizes institutional investment as moderate, with Al
treated as animportant priority. Another 28% describe theirinstitutionalinvestment as significantand a
majorinstitutional priority, whichis triple the US rate and the third highest in the study, behind Saudi Arabia
and Vietnam. Finally, a third group reports theirinstitutional investment as limited, minimal, ornone at all,
combined for 37% of HE leaders in the market. What is notable about this distribution of investment levels
when compared with the cross-market average is that the range of 28% significant and 16% minimal/none
isthe widest spreadinthe study andis evidence of uneven progress across institutions. Moreover, the rate
of 16% of HE leaders who report minimal ornoinvestment at all is the second highest absence of investment
inthe study, behind only Malaysia.

?Inthisresearch, the term ‘investment’is used broadly, referringto both the extenttowhich Alis aninstitutional priority, apedagogical and curriculum priority, and the scale of
theresources(e.g., financial, human) allocated.
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Where investment exists, itis directed toward an
inward-facing set of institutional priorities.
Faculty training and professional development
lead at 52%, followed by purchasing Al tools for
students (51%) and computing infrastructure
(50%). Industry partnerships rank fourth at 46%,
whichis above the cross-market average of
39%, suggestive of arelative strength that
reflects the culture of leadinginstitutions like
Fundacao Getulio Vargas (FGV), Universidade de
Séo Paulo, and Universidade Estadual de
Campinas, which have embedded employer
connectionsinto theiroperating models.
However, thereis a gap betweeninvestment
intent and the systematic connection
infrastructure that would make such partnerships
effective across the whole ecosystemand
benefit every stakeholdermore orless equally.
These are the priorities of amarket that
understands the challenge but has not yet built
the deliveryinfrastructure required.

The barriers to curriculum adaptationreveal more
of where the constraintlies. Limited budgetis the
most frequently cited obstacle (33%), which
distinguishes Brazil from most other markets that
cite faculty expertise as the dominant barrier.
The lack of faculty Al expertise is the second
most cited barrier (31%), followed by the
challenges of alengthy curriculum approval or
accreditation process (28%). The barriers that
Brazilian HE leaders cite reinforce the
importance of supplementing internal capacity
withindustry partnerships, notjust asan
investment priority but as a practical resolution.
This will require both additionalinvestment and a
systematic commitment to employer
relationships that help shape the strategic
direction of thatinvestment. The above
combination of constraints is characteristic of a
fragmented adaptive market: institutions
recognize the need to change butlack the
capability, resources, and coordinating
framework to act systematically.
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Theimplicationis one thatis evident across all markets: investment does not automatically produce
readiness. Theinstitutions that most effectively translate investment into graduate outcomes are those
where investmentintoolsis accompanied by investment in governance, where faculty trainingis paired
withindustry connection, and where employer partnerships are formalized into the curriculum design.
Whetherinstitutions move aggressively or cautiously, they remain challenged by alabor market thatis
innovating rapidly. The implicationis not simply that more investmentis needed, but that thisinvestment
needs to be more precisely triangulated for greater effectivenessin bridging the education-to-work
transition. The critical question for Brazil is not simply how much institutions invest, but how effectively

investment translatesinto faculty capability, responsible Al guidance, employer engagement, and applied

learning opportunities. Investment becomes valuable whenitimproves learner outcomes and workforce
readiness.

Faculty capabillity is a key
determinant of graduate Al
readiness

Investmentin tools andinfrastructure isundeniably important, but the primary driving force of graduate Al

readinessis faculty capability. Faculty capability in Brazil tells a story of innovation alongside unevenreach.

FGV demonstrates how industry-connected faculty, executive engagement, andimmersive experiential
learning can help students develop workplace-relevant capability. The challenge is expanding access to
these models. Where faculty are industry-connected and actively developing, learnersreceive a
substantially different education. The aggregate datareveals both this excellence and its limits. Forty-
eight percent of HE leadersin Brazil rate faculty expertise as strong or very strong, above both the US and
the UK. More than half (52%) report extensive or quite a lot of faculty development, with another22%
reporting very limited training and just 3% reporting no training at all. The 25% reporting very limited orno
training represent a significant portion of educatorsin afragmented system.

AlReadiness: Building the Bridge from Higher Education to Work in Brazil

17



Learner satisfaction with elements of Al learning

% of Learners “satisfied” or “very satisfied” with each

element
Brazil Cross-market average
Hands-on practice
opportunities 57% 57%
Quality of Alteachingand
instruction 57% 61%
\S/¥:13:/fAI isused by teaching 579% 63%
AccesstoAltools and
technologies 57% 68%
uGsueldance on appropriate Al 56% 65%
i:Jpport forquestions about 54% 65%
Amount of Al contentin
\ curriculum 47% 58% Y,

Q. How satisfied are you with each of the following aspects of Al learning at your university?
Questionaskedamong Learners

Sample Size: Brazil Learners - 350, All Learners - 1,955

The strongest Learner satisfactionrankings concern access to Al tools and technologies, although, again,
thisis below the cross-market average. Access without faculty-guided practice places students at risk of
developing habits that will hinder their professional capabilities. Consequently, between 55% and 66% of
learnersreportrelying onindependently sourced Al tools rather than those provided by theirinstitution.
This dynamic suggests that faculty are not effectively positioned as a key gateway to Al capability
development. Without a systemic professional development framework, this will be difficult to overcome,
and learner experience will be highly variable and dependent onwhichinstructor at whichinstitution a
studentencounters.
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Institutional capability and graduate

confidence

Despite the fragmentedinvestment picture,
learner confidencein Brazilis positive. More than
one-quarter of Brazilianlearners (29%) rate their
personal Alreadiness as high, close to the cross-
market average of 32% and above both the US and
the UK. However, whenit comes to satisfaction
with how theirinstitutionis preparing them,
Brazilianlearners are below the cross-market
average and on parwiththe US and the UK, with
52% describing being prepared very or
moderately well. Asis the case in many markets,
HE leaders are more optimistic than learners, with
81% very orsomewhat confident that graduates
meet orexceed employer expectations.

Confidenceis anencouragingindicator of
readiness, butitisnotthe same as proven
capability. Amore accurate measure of graduate
capability iswhat employers are actually
observing. Here, the dataset provides afinding
thatis promising. Brazilian employersrate recent
graduates at orabove the cross-market average
onfive of the eight skilldimensions measured;
technical knowledge, critical evaluation of Al
outputs, communication and collaboration,
applying academic knowledge torealwork, and
their continuouslearning mindset. These strengths
are areflection of what Brazilian HE institutions are
cultivatingintheirstudents.

There are, of course, gaps. Earlierin thisreport, we
cited creativity and innovative thinking as the most
significant area of underperformance, alongside
levels of professional maturity and challenges with
applying academic knowledge in professional
contexts. Notably, limited practical experienceis
only cited by 20% of Brazilian employers, which s
wellbelow the cross-market average of 33%.
Ultimately, employers are indicating that the
barriers they face withrecent graduates are those
that are attributable to the quality, governance,
andrelevance of the experience that learners are
receiving.

Anessential contributor to learner confidence is
the degree towhich Alinstructionisintegrated
into the curriculum. Where faculty are most
capable and most actively engaged with Alin their
own teaching, learners are most confident and
feelbetterpreparedforan Al-enabled workforce.
What studentsin Brazil seemtorealize is that
without practical experience, the transition to the
workforce willbe more of achallenge. Brazilian
learners express the highest demand for practical
experience of any market in the study. They
understand that the theoretical knowledge that
they have of Al willnot measure up to how they will
be expectedtouseit professionally. These
findingsindicate a strong associative chain
running frominstitutionalinvestment to faculty
capability, then to learner experience and,
ultimately, to graduate workplace readiness.
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The governance challenge: shadow
Al and the ungoverned student

experience

In most markets, the governance challengeis
obvious; rules do not exist, learner awareness s
low, or policy has not kept pace with innovations
and behaviors. The challenge is unique in Brazil.
The data does not primarily describe a compliance
failure. Instead, mostlearners are navigating Al
without sufficient support onhow to use it
responsibly, critically, and effectively. Brazilian
learners are forming professional habitsin
ungoverned settings which are shaping behaviors
that employers are already experiencing
downstream. Indeed, only 15% of learners are
definitively aware of any university guidance on
Al; thisisless than a third of the leading market in
this study (UK: 55%) and the lowest figure in the
study. Another 42% report no awareness of any
institutional guidance whatsoever.

Additionally, 30% of learners are not comfortable
withteaching staff knowing anything about their
Alusage, the highestrate of shadow Alusagein
the study against a cross-market average of 18%.
Only15%, approximately 1in 7 learners, are fully
comfortable with complete disclosure to teaching
staff. Theimpact of shadow Alusageis
consequential and along-termrisk. The habits that
students develop during theireducation will shape
how they behave as ethical stewards in
professional contexts.

What makes these figures particularlyimportantis
what lies beneath them. Where guidance does
existand learners are aware of it, 73% report
confidence intheircompliance. The opportunityin
Brazilis to scale governance frameworks to
minimize the extent to which learners are
developing theirrelationship with Al
independently. Extending both the presence and
the awareness of these frameworks more readily
facilitates the critical thinking, ethical practices,
and professional standards that arobust culture of
Algovernanceis optimally designed for.
Employers are already experiencing the
consequences of existing challenges, citing poor
habits, overreliance, and uncritical acceptance of
Al outputs as key challenges atrates above the
cross-market average.

Ultimately, the goal of institutional governance
should be to build trust, not throughrule
awareness alone, but through behavioral change.
When rules move from being formulaic or punitive
boundaries to becomingintegral to the
development of ethical stewardship, universities
canfosterthe conditions for students to engage
with Al openly, critically, and with the confidence
that will shape their professionallivesinan Al-
powered economy. The broaderlessonis that
institutional capability depends on alignment.
Markets where investment, strategic priorities,
faculty capability, curriculum, and governance are
pulling in the same direction are more likely to
produce graduates who are confident and
prepared. Where thereis friction (e.g., policies vs.
experience, tools vs. training, ambition vs. ethics),
learners bearthe cost as they transition from
educationtowork.
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Chapter 3: A framework for a
shared direction

The Al Readiness Friction Framework

The gap between higher education and work, from institutional intent to graduate Alreadiness, isrealand
widening. The Al Readiness Friction Framework provides a tool foridentifying where the most
consequential interventionslie. Itillustrates where the education-to-work transition most consistently
breaks down. These frictions reinforce one another but are not fully dependent on one another. This report
has outlined how the dynamics that underpin the six frictions operate in compounding procedural
relationships that affect graduate Alreadiness. This diagramillustrates a hierarchy that moves from macro-
systemic drivers toinstitutional implementation and finally to individual learner outcomes.

Al Readiness Friction Framework

Pace Friction Connection Friction

The system cannot adapt fast The efforts between employers and
enough tokeep up institutions are notinsync
Thewidening gap between the speed of ‘ Weak feedbackloops between

Al-drivenworkplace change and the
slowercadence of curriculum
developmentandinstitutional decision-

educationand employersreduce
alignmentbetweenworkforce needs
andlearning design.

making.

Capability Friction Governance Friction
Institutions cannot teach what their Policies are fragmented andfailto
faculty have notlearned .O. effectively guide behavior
Unevenfaculty andinstructorAl a_» The absence of clear, practical guidance
capability limits consistent and forresponsible Aluse leads to shadow
confidentintegration of Alinto learning adoptionand unmanaged risk entering
experiences. the workplace.

Experience Friction Skills Friction

Accessinthe absence of What employers require and what
application fails to produce applied  — | graduates demorjstr'ate are

Al fluency — ;E fundamentally misaligned
AdisconnectbetweenaccesstoAltools - Misalignment betweenthe capabilities
and structured opportunities to practice, graduatesdemonstrate and the applied
apply, ‘a'nd demonstrate real-world judgment, adaptability, and collaboration
capability. employersrequireinAl-enabledroles.

Faculty capability defines the extent of a student’s applied experience, while the pace of institutional
investment and transformationinforms the development of effective governance. The frequency and
quality of employerengagement determine how well the curriculum and educational experience reflect
workforce reality. Ultimately, high frictionin any single area will resultin bottlenecks elsewhere in the
education-to-workforce ecosystem that begins with global technological shifts and concludes with a
deficitinindividual graduate Al readiness. But these frictions are also discrete and addressable. Reducing
friction at any single point has the potential to generate benefits across the ecosystem.
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Friction profile of Brazil

No marketis friction free. As a Fragmented Adaptive market, Brazil has evident strengthsin pace

responsiveness, employerconnectionintent, and graduate capability. However, it also has the most acute

governance frictionin the study. Understanding this profile means resisting a simple narrative of deficits

andinstead focusing on converting large-scale ambitions and capability across the breadth of a
fragmented system.

Pace Friction: urgency with limited agility

This frictionreveals the structural misalignment between the exponential speed of Alinnovationand the
linear, multi-year cadence characteristic of institutional curriculum design and accreditation cycles. In

Brazil, this friction has a characterthatis distinct from other markets. Brazilian HE leaders do not

underestimate the pace of change, with 80% describing Al-driven change as extremely fast/fastand the
second highestrateinthe study. Among employers, the expectation of accelerationis the highest of any

market.

The key source of frictionliesininstitutional capacity rather than awareness. While only 17% of Brazilian
learners believe that their universities are keeping pace with most or all Al developments, 38% of HE
leaders believe that theirinstitutions are keeping pace. The gap between higherrates of HE leader

confidenceininstitutional preparedness and lowerrates of learner confidence points to uneven

progress. The primary barriers to keeping pace cited by HE leaders are budget constraints and lengthy
accreditation processes. Notably, uncertainty about directionisnot aleading barrier, indicating that
Brazilianinstitutions know what needs to change, but the challenge is developing institutional capacity at

scale.

Connection Friction: active networks with insufficient mechanisms

This area of frictionrefers to the absence orunderdevelopment of feedbackloops and partnership
infrastructure betweenindustry and academia, leading to misaligned views on graduate Al readiness. The
Brazilian connectioninfrastructure appears to be strongerthanin othermarkets. Nearly two-thirds (63%)
of Brazilian HE leadersreport very frequent or frequentinteraction with employers, one of the highest
ratesinthe study. More than one-quarter (29%) have comprehensive formal mechanisms for gathering

workplaceintelligence, above the cross-market average.

The key limitationin Brazil is the uneven distribution of these advantages. For the institutions that have

them, active employer connections provide timely curriculumintelligence. But for the majority of

institutions across the wider system, these mechanisms appearinconsistent orrelationship-dependent.
Theresultisvariancein quality andrelevance. Brazilian HE leaders have the relationships; now they need
to scale and systematize the formal mechanisms. Converting frequentinteractioninto systematic,
co-designed curriculumintelligence requires buildinginstitutionalinfrastructure in the form of employer

advisory boards, formalized needs assessments, and co-designed learning outcomes.
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Capability Friction: scaling effective professional development across the
ecosystem

Capability friction highlights the uneven distribution of Alknowledge and skills among faculty, which prevents
the consistentintegration of Alinto the studentlearning experience. Thisis the internal bottleneck through
which allinstitutional ambition must pass. This frictionis a challenge of inconsistency across the ecosystemin
Brazil. Nearly half of HE leaders (48%) rate faculty Al expertise as strong/very strong, above the cross-market
average. More than half (52%) report extensive/quite alot of opportunities for faculty development. But,
another25%reportlimited orno training at all. Additionally, only 23% of learners report observing faculty using
Al extensively/quite alotintheirteachingwithjustunderhalf of all learners satisfied with the amount of Al
contentinthe curriculum (47%).

Brazil already has models for faculty capability and Al integration. The opportunityis to ensure that more
learners benefit from those strengths, regardless of institution. Without a national professional development
framework, faculty capability functions as a competitive differentiator betweeninstitutionsratherthanashared
baseline. Leading examples show the value of industry-connected faculty who are continuously benchmarking
and producing Al-integrated teaching thatisrelevantand current forlearners. Building faculty capability at
scalein Brazil willrequire more than training programs. It requires the conditionsin which training can take hold,
including reduced workload constraints, recognition of professional development time, and embedded
practitionerknowledge. Building this capability will require structural adjustments as well as a shiftin culture.

Governance Friction: learner shadow Al usage is outpacing institutional policy

Thisfrictionis driven by limitationsin translating Al tool accessinto governed, equitable infrastructure and
guardrails that engender an environment of mutual trust. In Brazil, thisis the most acute challenge. The
governance challengein Brazilis about lack of awareness of the guidance that would allow learners to engage
with Alresponsibly, critically, and ethically. Only 15% of Brazilianlearners are definitely aware of institutional
guidance onAl, the lowest figureinthe study. Just under half of learners report having no awareness of any
guidance whatsoever. And, nearly one-third of students are not comfortable with faculty knowing anything
abouttheirAlusage.

Where guidance does exist and learners are aware of it, confidence inresponsible use is high. The next stage of
Brazil’s Alreadinessjourneyis building visible, practical guidance that helps learners develop critical thinking,
ethicaljudgment, and responsible Alhabits. Inthisinstance, governance should be approached as an enabler of
employability and capability rather than a constraint oninnovation. Building confidence at scale in Brazilmeans
extending that model to the full breadth of the system, so that the responsible habits that they form during
study are the habits they carry into the workforce.
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Experience Friction: access is present, relevance is not

Experience frictionis driven by a disconnect between access to Altools and structured opportunities to
apply themin professional contexts. In Brazil, this frictionis less acute thanin many other markets. Learner
satisfaction with hands-on practice opportunities sits at 57%, precisely at the cross-market average, and
substantially betterthanthe US and the UK. Limited practical experience is only cited by 20% of Brazilian
employers, below the cross-market average of 33%. Learners have access to tools and some structured
practical opportunities, but they lack governed, relevant, and authentic workplace activities that would
cultivate the professional maturity and applied judgment that employers expect.

The priority in Brazil is the development of high-quality, professional training that is credit-bearing,
faculty-supervised, and employer co-designed. These opportunities also require explicit governance so
thatlearners engage with Alnotjust as atool, but as a professional responsibility. While there are models
of successfulprogramsinplacein Brazil, such as Immersion Week at Fundagao Getulio Vargas (see
below), the challenge is extending these opportunities beyond the country’s leading institutions.

Skills Friction: functional Al proficiency misaligned with broader capabilities

This areais the downstream manifestation of all preceding frictions. It reflects how systemic constraints
ultimately surface as gapsinagraduate’s applied capability at work. In Brazil, the picture is more positive
thanin most marketsin the study. Brazilian graduates are recognized for theirfoundational strengthsin
functional proficiency, strategic intelligence, and criticalhuman skills. But these strengths are not
consistently developed forapplication to professional contexts.

Moreover, several skillcompetencies are notable for theirunderdevelopment, particularly creative and
innovative thinking. In this environment, Alis used predominantly as a tool for task completionratherthan
as atoolforenrichedthinking. Inpart, this deficitis aresult of governance and experience frictions, where
students are not provided with structured opportunities for exploratory and experimental Al
engagement. The added challenges noted by employers of limited professional maturity and the
difficulty graduates have applying academic knowledge in professional settings are both downstream
consequences of the experience and governance frictions identified earlierin thisreport.

Like learnersin othermarkets, Brazilianlearners are not consistently preparing for the reality of today’s
workplace, with divergent views about the blended technical and human skillset that employers expect.
Thelack of robust Alintegrationinto the curriculum shapes learnerbelief and behavior. These beliefs
reduce thelikelihood that students will pressure institutions to adapt, perpetuating avicious cycle of
skills friction. Resolving this friction will require areorientation of the academic curriculumtoinclude the
strategic, ethical, and practical capabilities that employers demand alongside functional proficiency so
that learners build professional-grade competencies.

AlReadiness: Building the Bridge from Higher Education to Work in Brazil

24



Overcoming Al readiness frictions:

case studiesinaction

Contributors to thisreport have provided useful case studies of how theirinstitutions are overcoming Al
readiness frictions. These innovative bright spots demonstrate that when institutions and employers
embrace shared data, shared uncertainty, and shared accountability, the Al readiness gap begins to close.

Asnapshot of eachis presented below — full case studies are available in the global AlReadiness report.”

()

Pace

Toclose the gap between fast-moving markets and
slow-moving curricula, Fundacao Getulio Vargas
(FGV)replaces periodic curriculumreform with
semester-basedimmersion weeks and executives-
in-residence keeping course content market-
current.

B

Connection

To close the feedbackloop betweenemployer
needs and curriculum design, University College
London (UCL) runs the Industry Exchange Network
(IXN), matching live company challenges directly to
studentsworkingunderjointindustry and academic
supervisionwith 40 to 45 percent of participating
students subsequently recruited by theirindustry
partners.

s

Capability

To addressuneven Al capability across the
institution, faculty at the University of Pittsburgh
run Al Across Disciplines to train colleagues across
subjects and sustain PASTA, a cross-institutional
peernetwork forsharing practicalintegration
experience, building the consistent faculty
capability that confident Alintegrationrequires.

To build faculty Al capability across disciplines,
Prince Sultan University addressed the human
dimensionbefore the technical one, treating
emotionalandbehavioralreadinessasa
prerequisite and usinglow-code approachesto
enable teaching staff fromlaw, business, and the
humanities tointegrate Alinto theirown teaching
andresearch.

Governance

Toreplace fragmented policy with practical
guidance, British University Vietnam’s (BUV) Al
Assessment Scale (AlS) provides atiered framework
shifting focus from policing student behaviorto
deliberately designing assessments around Al.

!

Experience

To convertAlaccessinto applied fluency, Asia
Pacific University of Technology and Innovation
(APU) provides frontier computinginfrastructure
including Malaysia’s first NVIDIA-powered Al
supercomputinglab, and designs assessment
around authentic workplace tasks, creating
structured conditions for students to practice with
realtools onreal problems.

To bridge the gap between Alaccess and applied
competencyinhealthcare, lllinois Institute of
Technologylaunched the Health Tech Talent
Institute, partnering with Leap of Faithto place
studentsdirectly onlive healthinformatics
challenges usingindustry-supplied Al tools.

X<

Skills

To move graduates beyond technical proficiency
toward appliedjudgment, lllinois Institute of
Technology buildsits curriculum around an explicit
humans-in-the-lead philosophy, treating critical
thinking, systems thinking, and ethicalreasoning as
equal priorities alongside technical and data skills
- producing graduates with the adaptability and
collaborative judgment employersrequirein
Al-enabledroles.

“https://www.pearson.com/power-of-learning/ai-readiness.html
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Conclusion: Bridging the Al
readiness divide, from insight to
execution

Al-ready graduates do notemerge by chance. They are deliberately built through an ecosystem designed
to fosterapplied capability. The evidence providedin thisreportis aresource fordetermining whatis
required by institutions, employers, and learners.

What this means for Brazil as a fragmented adaptive
market

The Brazil friction profile reflects the archetype of the fragmented adaptive market. Brazil enters the Al era
with strength through ambitious institutions, engaged employers, strong learner demand, and examples of
innovative practice across the sector. The country’s challenge is scaling this success. The next stage of
Brazil’s Alreadiness will be defined by how effectively institutions, employers, and policymakers work
togetherto convert today’s momentum into the consistent, responsible, and workforce-ready capabilities
that everylearnerdeserves accessto.
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To deliver Al-ready graduates at the pace that the transforming workforce demands, actionisrequired
across all six friction points. Use the Friction Framework Self-Assessment Tool'° to diagnose where friction
ismost acuteinyourinstitution, then prioritize action accordingly.

Pace

Accelerate the cadence of curriculumand
institutional decision-making through modular
design, stackable credentials, and fasterreview
cyclesthatkeeplearning aligned withworkplace
change. Industry advisory boards are a direct
mechanism for keeping signals current. The pace
that HE leaders recognize should be supported by
addressing budgetary constraints and the cadence
of accreditation processes.

Capability

Faculty Al capability is unevenly distributed in Brazil.
Investin continuous, applied development. Faculty
development should connect educators tolive
industry contexts through embedded partnerships,
secondments, and employer-hosted professional
developmentratherthan one-off experimentation
ortheoretical training. Cross-institutional peer
networks and practitioner-in-residence programs
are scalable mechanisms to build consistency
across institutions.

Connection

Educator-employerinteractionsin Brazil are
frequent, but theylack the intentional structure
required to support effective curriculum design.
Build formal advisory frameworks, conduct
systematic employerskills analyses, and establish
ongoing feedbackloops withemployers and
industry bodies so workforce signals directly inform
learning design, assessment standards, and
graduate outcomes.

Oy

Experience

The priority in Brazil is better-governed, employer
co-designed, professionally contextualized
practice. Move beyond access to tools by
embedding structured, credit-bearing
opportunities to practice, apply,and demonstrate
Al capability in authentic workplace contexts.
Co-design assignments, degree apprenticeships,
andindustry-sponsored micro-credentials. Where
meaningfulindustry partnerships exist, these
should be activated for this purpose.

Governance

Governanceis Brazil’'s mostimmediate opportunity
toconvertAladoptionintoresponsible readiness at
scale. Effective governanceis about creating the
conditions for transparent, ethical, and confident Al
use that students will carry into professional life.
Consult accreditationbodiesin professional fields
forexternally validated standards. Replace punitive
orrestrictive governance with a culture that
positions Aluse as an ethical, positive, shared
practice modeled by faculty andintegratedinto
assessments. Where Brazil has access to emerging
frameworks through the CNE and PBIA, institutions
should engage actively intheir development rather
thanwaiting formandates.

©https://www.pearson.com/power-of-learning/ai-readiness/diagnostic.html.

"Seealso the Optimal Al-Ready Graduate profiledin chapter1of thisreport.

X<

Skills

The curricular priority is building out the other
dimensions of the Al-ready graduate beyond
functional proficiency: strategic intelligence,
ethical stewardship, and critical human skills.
Institutions that prioritize any single capability area
atthe expense of others are not producing the
graduates the workforce needs. Explore the
development of a Graduate Al Attribute Framework
inactive partnership with Brazilian employers."
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Brazilian employers understand well the challenges of an Al-enabled labor market. The graduate readiness
needed forthe Al-enabled workforceis not for HE institutions alone to determine. Leaders should prioritize
actions that directly reduce friction, rather than adding new layers of strategy or policy. Start by diagnosing
where frictionis most acute in your context; then, prioritize action accordingly.

@ Pace @55 Connection

Move quickly to diagnose the Al capability needs Build systematic, ongoingrelationships with
yourorganizationis facingnow. Communicate them university partners that extend beyond graduate
touniversity partners with specificity, regularity,and recruitment or career fairs. Provide clear,
intentionality. The pace friction that you feelasan continuous signals to education partners about
employershould be shared withinstitutions that role-level expectations, validating assessments,
build future talent. Industry Advisory Board and sharing feedback earlierand more often than
participationis an efficientchannelfor this. annual cycles allow. Contribute to employer surveys

and skillsanalyses. The connectionfrictionthat
limits graduates’ readinessis an opportunity for
employerengagement.

38{ Capability gﬁg Governance
Supportuniversitiesinunderstanding the practical Communicate whatresponsible Algovernance
implications of Al foryour sectorby opening your looks like inside your organization and what willbe
organizations to educators. Faculty who are expected of graduates from day one. Referto
unfamiliar with the impact of Alin professional accreditation bodies where available; contribute
contexts cannotteachits application credibly. where no suchbody exists.

Embed practitioners, share case materials, and
treat faculty development as a strategic investment
inthe pipeline of talentand opportunity your
organizationdependson.

IZH'_ Experience = Skills

=" Purpose-built co-designed programs are the most Communicate the specific skills your sectorneeds
effective way to address the shortage of practical directly touniversities. The more precisely
experience. Work with universities to co-designand employers articulate what Al-ready skills
host authentic workplace scenarios. Sponsor competencieslooklikeinpractice, the better
degree apprenticeships. Publish case studies to institutions candeliverthem. Co-design Graduate
supportuniversitiesintheircurricular development Al Attribute Frameworks withinstitutions.
strategies. Communicate hiring needs using common skills

frameworksinjob specsandpostings.

Meeting thismomentin Brazil requires educators and employers to work together with shared urgency.
Brazil has established the foundations to build on with strong assets including graduate potential,
institutional capacity, and employer knowledge. The task is now to connect them more deliberately to
remove the remaining frictions to deliver Al-ready graduates.
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Supportinginformation

Methodology

Thisreportis based onacomprehensive multi-market study designed to capture a 360-degree view of the
Altransition within the highereducation ecosystem. Data was gathered through a mixed-methods
approach, combining extensive quantitative surveying with targeted qualitative insights across six
strategic markets: Brazil, Malaysia, Saudi Arabia, the US, the UK, and Vietnam. All fieldwork was conducted
by PSB Insights.

Quantitative survey

To ensure the findings reflect the complexities of the currentlabor market and academic landscape, the
survey engaged three distinct stakeholder groups:

Learners: Undergraduates currently enrolled in higher education, representing a diverse range of
institutional types and academic disciplines, from STEM to the humanities.

Higher Education Leaders: Comprising both Senior University Administrators and Educators. Thisincludes
faculty with 3+ years of experience andresponsibility for curriculum development and/or wider strategic
decisions foradepartment, faculty orinstitution and administrators with decision-making responsibility
forbudgets, strategy, and course design.

Employers: Business Leaders with responsibility for strategic decisions and talent strategy. To ensure
relevant data, participating organizations must have hired graduate-level employees within the past two
years.

Learners HE Leaders Employers
Overall 1,955 452 304 2,71
United States 351 101 51 503
United Kingdom 351 100 51 502
Brazil 350 100 50 500
SaudiArabia 302 50 50 402
Vietnam 301 50 51 402
\_ Malaysia 300 51 51 402 )

Fieldwork was conducted via online survey whichran between the 7th and 28th of January 2026.
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Qualitative interviews

To contextualize the survey data, the researchincluded a series of sevenin-depth qualitative interviews
with key leaders andinnovatorsin Aladoption from the higher education sector. These sessions allowed for
amore nuanced exploration of the friction points in the transition from education to work, how institutions
are overcoming them, and the shifting value of the university degree.

The views and opinions expressed by the interviewees during this project are their own and were shared in
their capacity asindividual professionals. These insights do not necessarily reflect the official policies,
positions, orendorsements of theirrespective institutions.

Interviews were conductedin February 2026.
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