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Foreword

Vietnamis enteringanimportant new chapterinits
economic and technological development.
Artificialintelligence is becomingincreasingly
central to the country’s ambitions forinnovation,
productivity, and global competitiveness. For
highereducation, this creates both an opportunity
and aresponsibility: to ensure that the pace of
technological progressis matched by the
development of people who canuse Al with
confidence, judgment, and purpose.

Thisreportreflects adeliberate collaboration
between Pearson and Amazon Web Services
(AWS). Together, we wanted to look more closely
at the transition between highereducationand
work, and at what it will take to make that transition
strongerinanAl-enabled economy. Pearson
brings deep expertiseinlearning, curriculum,
assessment, and skills development. AWS brings a
view into how Alis reshaping organizations,
industries, and the capabilities people need to
succeed within them.

Vietnam enters this moment with considerable
momentum. National ambitionis high, universities
are investing, educators are building capability,
and connections between highereducationand
employers are already well established. These are
important advantages, and they also raise the bar
forwhat comes next.

Today, the challenge for Vietnamis to ensure that
strong foundations translate consistently into the
capabilities graduates can demonstratein the
workplace. Exposure to Al matters, but so does
the ability to applyitinreal world contexts,
questionits outputs, exercise independent
judgment, collaborate effectively, and understand
where human capability remains essential.

AlReadiness: Building the Bridge from Higher Education to Workin Vietnam

Thatrequires more thantechnology adoption
alone. Itrequireslearning experiences designed
around application, strongerco-design between
universities and employers, and continuous
development forthe educatorsresponsible for
preparing the next generation.

Vietnam therefore has an opportunity not simply
to keep pace with Al-driven change, but to shape
how educationrespondstoit. The country has
many of the ingredients required forprogress. The
next stepis toconnectthem more deliberately:
turning investmentinto meaningful learning
experiences, employerrelationshipsinto shared
action, andlearner confidence into capability,
whichisvisible and valuedin the workplace.

We hope thisreport helps highereducationand
businessleadersidentify where frictionremains,
build on the progress already underway, and work
togetherto ensure that Vietham’s graduates are
equippednotonly forthe jobs being transformed
by Al today, but forthe opportunities they will help
create tomorrow.

Craig McFarlane
SeniorLead, APAC Enterprise Learning & Skills
and Pearson Professional Assessments

Valerie Singer
GeneralManager, Global Education
AmazonWeb Services

Reduce friction. Build the bridge.

Alreadinessis not owned by higher education orindustry alone.
Itis built — orbroken —inthe transition between them.

Read the global AlReadinessreport: pearson.com/ai-readiness
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The social contract between highereducation and the workforce haslongrested on a powerful premise:
highereducationinstitutions equip graduates forwork. Yet the rapid integration of Alinto workplacesis
outpacing highereducation’s capacity to adapt, presentinginstitutions with a critical choice: accelerate
curriculum transformation orrisk graduating students who are not equipped for an Al-enabled workforce.
The gap betweeninstitutionalintent and graduate outcomesis therefore one of the most consequential
challenges facing higher education today.

ForVietnam, navigating this transitionis both anurgent challenge and a major opportunity. The government
has acceleratedits Alambitions considerably in 2026, with the implementation of the Al Law, the approval
of aNational Program for AlHuman Resources, and, most recently, anew National Al Strategy through 2030
with avisionto 2045. Together, these measures signal a shift from Aladoption toward building Alas acore
national capability. The humanresources program places particularemphasis onintegrating Al across
education and developing the skills of educators and workers, while the new national strategy aims to
position Vietnam among Southeast Asia’s leading countries for Al research and development by 2030.3 This
policy momentumis being reinforced by significantinvestmentinthe country’s technology and
semiconductor sectors. Forhighereducation, the implicationis clear: Vietham’s technological ambitions
willincreasingly depend onits ability to translate national investment and strategy into the applied human
capabilities an Al-enabled economy requires.

Inthis study, Vietnam, alongside Saudi Arabia, represents a High-Velocity Strategist market. This means Al
is treated as central to the institutional mission, backed by high investment, strong faculty capabilities, and
arapid alignment with national digital transformation goals. The foundational pillars of Al readiness in
Vietnam are strong. The country boasts highinvestment, strong faculty capability, highlearner confidence,
and some of the strongest employer connectivity observedin this study. However, these robustinputs
have notyet convertedinto the applied capabilities employers need, revealing an application gap. Vietnam
has successfully built the inputs. Now it needs to prove the outputs.

Vietnam’s current education-to-work ecosystemis also defined by a healthy resistance to complacency.
Higher Educationleadersinthe market are acutely aware of the speed of technological disruption and
overwhelmingly characterize the pace of Al-driven workplace change as exceptionally fast, notably
surpassing global peers in their perception of this urgency. Furthermore, there is a widespread expectation
among these leaders that this rapid evolution will only accelerate in the nearterm. Yet, despite progress and
high levels of investment, they maintain a critical view of their own institutions’ ability to fully keep pace with
these developments. Thisrealistic self-assessment sets the tone fora market that possesses great
momentum butrecognizes the significant distance still left to travel to close the skills gap.

'CIO SEA(2026) Vietnam’s Al law builds a state-backed push forinfrastructure, data, and skills, 18 August. Available at: https://ciosea.economictimes.indiatimes.com/news/
policy/vietnams-ai-law-builds-a-state-backed-push-for-infrastructure-data-and-skills/133319746 [Accessed: 25 August 2026].

2AsiaNews Network (2026) Vietnam’s national programme on Alhumanresources development approved, 13 August. Available at: https://asianews.network/vietnams-
national-programme-on-ai-human-resources-development-approved/[Accessed: 25 August 2026].

3VGP News (2021) National strategy onR&D and application of artificialintelligence, 27 January. Available at: https://en.baochinhphu.vn/national-strategy-on-rd-and-
application-of-artificial-intelligence-11140663.htm [Accessed: 18 August 2026].

“Vietnam Briefing (2024) Vietnam’s SemiconductorIndustry: A Guide to the Marketand Investment Opportunities, 15 May. Available at: https://www.vietnam-briefing.com/
news/vietnams-semiconductor-industry-market-investment-opportunities.html/[Accessed: 18 August 2026].
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Thisreport examines what this dynamic means across the full education-to-work ecosystemin Vietnam. A
synthesis of survey and interview data, along with secondary research, provides the evidence foran Al
Readiness Friction Framework. The data shows that successis not random, but it clusters around six
compounding friction points thatimpede progress precisely when speed matters most:

( Al Readiness Friction Framework

Pace Friction

The widening gap between the speed of
Al-drivenworkplace change and the
slowercadence of curriculumand
institutional decision-making.

Capability Friction
Unevenfaculty andinstructorAl
capability, limiting consistentintegration
of Alinto learning experiences.

Experience Friction

AdisconnectbetweenaccesstoAltools
and structured opportunitiesto practice,
apply,anddemonstrate real-world
capability.

AN A A
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\
Connection Friction
Weak feedbackloopsbetween
educationand employers, reducing
alignment betweenworkforce needs
andlearning design.
J
\
Governance Friction
The absence of clear, practical guidance
translating Alaccessintoresponsible,
governed practice, resultingin shadow
Aluse thatcarriesriskinto the workplace.
J
\

Skills Friction

Misalignmentbetween the capabilities
graduates demonstrate and the applied
judgment, adaptability, and collaboration
employersrequireinAl-enabledroles.

J




These frictions reinforce one anotheracross education and workplace systems. Ratherthan prescribing
one-size-fits-all solutions, this framework enables leaders to diagnose where frictionis most acute in their
context and target intervention atroot causes rather than symptoms. The chapters that follow examine
contemporary indicators of Alreadinessin Vietnam and set out practical guidance foruniversities at
different stages of theirjourney.

Chapterl

examines how fast Alis transforming the education-to-work pathway in Vietnam, where the
most consequential misalignments are between university priorities and employer
expectations of agraduate’s experience and skills. It concludes with a consolidated portrait of
the Al-ready graduate.

J

\
Chapter 2

shifts the analysis to four dimensions of the Alreadiness divide: the scale and focus of
university investmentin Al; faculty capability as the primary vehicle for graduate Alreadiness;
therelationship betweeninstitutional behavior and student confidence; and the governance
challenges created whenrules and practice are misaligned.

Chapter3

details the AlReadiness Friction Framework, consisting of six points at which the education-to-
work transition most consistently breaks down. Thisincludes a friction-based analysis of the
Vietnam market’s specific readiness profile.

Takentogether, the evidence points toward the considerable progress Viethnam has made in building the
foundations for Al-ready graduates, while highlighting the critical application gap that currently hinders
the full realization of this ambition. Thisreportis forhighereducationleaders and employers who are
navigating the intersection of Aland higher educationin Vietnam and who are looking forevidence-based
guidance on closing the Al skills gap, strengthening workforce readiness, and building the industry
partnerships that will shape the next generation of Al-enabled graduates.

AlReadiness: Building the Bridge from Higher Education to Workin Vietnam [



Chapter 1: The landscape of Al-
driven education-to-work

transformation

The accelerating pace of Al-driven
change andinstitutional response

Across the marketsin this study, thereis a strong
consensus that Aldevelopmentis moving at a
rapid speed. InVietnam, this urgencyis felt more
acutely than almost anywhere else. An
overwhelming 90% of Viethamese HE leaders
describe the pace of Al-driven workplace change
as extremely orvery fast. Thisis a full 23 points
higherthan the cross-market average of 67%.
Furthermore, thereis absolute certainty among
these leaders about theimmediate future. Every
Vietnamese HE leader surveyed expects this pace
of change to accelerate further over the next two
years.

What distinguishes Vietnam is how this acute
awareness translates into arealistic institutional
self-assessment. In some markets, a high
awareness of changeis paired with an equally
high, and sometimes misplaced, confidencein
institutional readiness. Vietnam actively resists
this. Despite the heavyinvestment and systemic
progress defining the market, only 28% of
Vietnamese HE leaders believe theirinstitutions
are currently keeping pace withmost orall Al
developments. This figure sits below the cross-
market average, showcasing aleadership cohort
thatis clear-eyed about the work still required.
Importantly, thisrealistic view is shared across the
ecosystem.

AlReadiness: Building the Bridge from Higher Education to Workin Vietnam

Unlike other markets where there is a significant
gapinconfidence betweenHE leaders, the
learners they serve and employers, the three
stakeholder groupsinVietnam are broadly aligned
onthe extent to whichinstitutions are keeping
pace with these developments. Infact, in Vietnam,
learners (34%) are marginally more confident than
HE leaders (28%) that universities are keeping
pace with most or all Aldevelopments, in contrast
with the patternin the other markets in this studly.

This datareveals a market thatis highly attuned to
the disruptive pressure of Al but honest about the
limitations of its current response. Vietnamese HE
leadersrecognize that traditional curriculum
cycles andinstitutional structures are struggling to
match the exponential speed of industry
innovation. By acknowledging that they are not yet
fully keeping pace alongside their students and
industry partners, these leaders demonstrate a
clearunderstanding of the shared challenge
ahead. Thisrealistic perspectiveis a crucial factor
in building the agility required to deliver graduates
who are truly ready foran Al-enabled workforce.



The evolving value of higher
education

With Al rapidly transforming the nature of work, alternative routes to skills development are challenging
universities to clarify their distinctive value. Despite this disruption, belief in the value of university
educationremains stronginVietnam. In fact, rather than questioning the relevance of the degree,
stakeholders see formal education asincreasingly important. Three quarters of Vietnamese learners (75%)
and HE leaders (72%) believe Al developments make a university education more essential. This beliefin the
importance of university education, despite Al developments, is also shared by the majority (61%) of

Vietnamese employers.

Views on the current importance of university education

Vietnam Cross-market average

HE Leaders 72% 4%14% 68% 5%16%| +12pts

Employers 25% 14% 67% 3%19%
Learners 75% ' 16% 1% 25%| +5pts

Don’t
know

+9pts

More . No change Less .
Essential Essential

Q. Which of the following statements is closest to your view about higher educationin the context of Al:

o Aldevelopments make university education MORE essential - graduates need the deep knowledge and
human skills that highereducation provides

o Aldevelopments make university education LESS essential - practical skillsand experience mattermore
thanformal degrees

o Aldevelopmentshaven’'tchangedtheimportance of university education

While the conceptual value of a degree remains high, expectations of what that degree must deliverare
shifting. Stakeholders across the Vietnamese ecosystem agree that theoretical knowledge aloneisno
longerenough. Instead, there is a consensus fora hybrid model of education that combines the deep
knowledge universities provide with more applied practical learning. Amajority of learners (57%), HE
leaders (64%), and employers (65%) agree that blending this formalinstruction with practical work
experience provides the optimal foundationforan Al-enabled career.

This alignment presents amandate for universities. Whatis changinginVietnamis not whethera degreeis
valued, but what that degree must prove. The demandis foran evolution of the degree framework rather
than analternative toit. To maintain theirrelevance, institutions must ensure that work-integratedlearningis
treated as a core component of the educational experience rather than a supplementary addition. The
university continues to be seen as the institution best placed to develop the compound skill set that an
Al-enabled economy demands, provided it blends academic rigor with workplace application.

AlReadiness: Building the Bridge from Higher Education to Workin Vietnam 8



Connecting the Al-ready
Vietnamese graduate with the

workforce

The current moment presents higher education
in Vietnam with a historic opportunity toleadin
equipping graduates with the compound skill set
thatemployersvalue. Delivering onthatrole
requires clarity about what employers need, a
challenge as these needsrapidly evolve as Alis
integrated. InVietnam, the structuralinputs for
analignment between highereducationand the
labormarket are strong, and there is clear
evidence that this connectivityishavinga
positive impact. However, persistent gapsin
applied capabilitiesreveal that these robust
inputs are notyet translatinginto the required
outputs. Thisindicates anurgent need to
transition frominformation-sharing channels to
deeply collaborative partnershipsif leadersin
educationandindustry are to keep pace with the
rapidly evolving needs of Al-enabled
workplaces.

The employer-educator connectioninVietnam
stands as one of the market’s strongest systemic
inputs, characterized by a high frequency of
contact androbust communication channels. An
impressive 84% of HE leaders say theirinstitution
interacts with employersregularly to understand
workforce needs and expectations for
graduates. This frequent contactis supported by
established frameworks: more than half (54%) of
Vietnamese HE leadersreport having
comprehensive formalmechanismsinplace to
gatherworkforce needs directly from
employers, while an additional 44% utilize at
least some mechanisms to capture this
intelligence. Thereis strong evidence that this
connectivity betweenHE institutions and
employersis having animpact, with 73% of
Vietnamese employersreporting that the
workplacereadiness of theirrecent graduatesis
betterthanitwasfiveyearsago.

AlReadiness: Building the Bridge from Higher Education to Workin Vietnam

This active dialogue is fostering baseline
alignment on the nature of the modern
workforce. Arobust 82% of HE leaders and 78%
of employers agree that technical Al proficiency
and critical human skills are equally valuable. This
sharedvisionis anchored by a mutual recognition
of theimportance of learning agility for
emerging graduates: both Vietnamese HE
leaders and employersidentify adaptability as
theirnumberone priority for graduates entering
the workforce. While employersrate Vietnamese
graduatesrelatively highly on this specific
competency withinthe local context, this
“excellent” rating of 24% still falls below the
cross-market average of 30%, indicating that
even aligned priorities require further practical
development.

Beyond adaptability, the clarity between higher
educationand the workforce begins to break
down, revealing the limitations of current
feedbackloops. Vietnam exhibits a disconnect
present across the majority of markets, where HE
leaders overestimate the importance of
technical skills to employers and underestimate
the demand for criticalhuman skills. In Vietnam,
HE leaders assume employers are primarily
looking fortechnical execution andrisk
management, ranking functional Al tooluse and
Alrisk awareness as their second and third
priorities. Inreality, Vietnamese employers place
a higher premium oninnovative thinking
alongside communication and collaboration
skills toround out theirtop three requirements.



Key competencies for Al-ready graduates: employer vs educator views

Al Human
skills skills

Perspective |Priority1 Priority 2 Priority 3
H j t+Al
HE Leaders Altooluse umanjudgment + Adaptability
capabilities
Overall [ e
Communicationand . Humanjudgment + Al
Adaptabilit
Employers collaboration skills daptability capabilities )
\
HE Leaders Adaptability Altooluse Alrisk awareness
Vietnam T
o . L Communicationand
Employers Adaptability Innovative thinking collaboration skills )

Q. HE Leaders: Based onyourunderstanding, which THREE of the following are MOSTIMPORTANT to employers hiring

graduates today?

Q. Employers: Which THREE of the following are MOSTIMPORTANT when hiring graduates into your organization

today?

Questionaskedamong HE Leaders & Employers

This divergenceinviews on the specific priorities for
Al-ready graduates contributes to a broader
challengeregarding seamless workforce integration.
The case of Vietnam demonstrates that while the
structural inputs are highly developed, the outputs
arelagging. Despite strong formal connections and
reportedimprovements over the last five years,
Vietnamese employers stillreport a shortfall when
graduates transitioninto the workforce. In Vietnam,
the top-ranked barrierto hiring and developing
Al-ready graduatesis the application gap between
academic knowledge and workplace execution.

This application gapis evidentinhow employers
evaluaterecent graduate hires. Employersrecognize
the foundational strengths that Vietnamese
graduates bring to the workplace, frequently citing
the strong creativity (69%) and adaptability (49%) they
prioritize. Yet, these strengths are currently
constrained by alack of applied practice. Employers
point to poorevaluation of Al outputs (43%), limited
practical experience (37%), and an overreliance on Al
tools (35%) as the primary challenges they face when
integrating new hires.

An audit of specific skillcompetenciesreveals that
this distance betweentheory and practiceis
suppressing overall graduate performance, providing
clearevidence of thelagging outputs. Despite the
highlevels of institutional connectivity, Vietnamese
employers consistently rate theirincoming graduates
less favorably than theircross-market peers across
every measured dimension. This shortfall spans both
the technical capabilities and the core human skills
thatthe workforce demands. Just 18% of Vietnamese
employersrate graduates as excellentin their ability
touse Altools effectively, trailing the 27% cross-
market average. Thisis despite the fact that HE
leaders point to Al-tooluse as akey priorityin
developing Al-ready graduates.

More significantly, the critical human skills that
employersview as essential are noted as
underdevelopedinVietnamese graduates.
Communication and collaboration skillsearnan
excellentrating from10% of employers, trailing the
cross-market figure of 25%. Similarly, while creativity
isrecognized as abroad foundational strength, it
earns an excellent mark from only 14% of employers,
comparedto the 27% cross-market average.
Employersrecognize creative potential, butreport
thatitis not yet consistently appliedinthe workplace.
The application gap is most visible in the ability to
exercise criticaljudgment. Only 8% of Vietnamese
employersraterecent graduates as ‘excellent’ at
critically evaluating Al outputs, compared to the
cross-market average of 20%.

AlReadiness: Building the Bridge from Higher Education to Workin Vietnam 10



Employerratings on graduate skill competencies

% of Employers rating graduates as “excellent” on

each competency
Skillcompetencies
Vietham Cross-market average
Technical (role-specific) knowledge 24% 27%
Adaptability to new situations and
technologies 24% 30%
Ability touse Altools effectively 18% 27%
Creativity and innovative thinking 14% 27%
Applying academic knowledge to real 12% 29%
work
Continuous learning and development
mindset 12% 29%
Communication and collaboration skills 10% 25%
Critical evaluation of Al outputs 8% 20% )

Q. Thinking about the recent university graduates your organization has hired in the past 2 years, how would you rate
their capabilitiesin each of the following areas? By ‘recent’ we mean those that have graduated in the past 2 years.

Questionaskedamong Employers

Sample Size: Vietnam Employers - 50, AllEmployers - 304

InVietnam, the path forwardrelies on activating its systemic advantages. While robust, formal feedback
loops andregularinteractions already exist between higher education andindustry, these connections
must be leveraged more effectively to align onrapidly evolving workforce priorities. Universities and
employers mustuse these channels to move beyond basic intelligence gathering and information sharing.
They must transitioninto highly collaborative partnerships focused on active learning design. Only through
this level of structural co-design canthey ensure that the education learners receive equips themwith the
necessary technical Al proficiency alongside the strategic judgment, innovative thinking, and collaboration
skillsthat the Al-enabled workforce requires.

AlReadiness: Building the Bridge from Higher Education to Workin Vietnam n



A portrait of the optimal Al-ready
graduate

As universities strive to keep pace with the changes driven by the Al-enabled workplace, the readiness of
graduates to enterthe workforce s atrisk. The term Al Readiness is increasingly used but rarely defined
with consistency across the education-to-workforce spectrum. Drawing on our understanding of the
demands of employers, the strategic priorities of HE leaders, and the current behaviors of today’s students,
we have constructed a portrait of the ideal Al-ready graduate as a practical brief forwhat institutionsin
Vietnam are expectedto produce.® Foracontemporary graduate, Al readiness is a multifaceted construct
that combines:

1. Functional Proficiency 2. Strategic Intelligence

This set of skills represents the type of human-in- This set of skills represents a graduate’s ability to
the-lead aptitude thatemployers demand. From move beyond being a user of tools to a strategic
day one, graduates must arrive functionally fluentin operator within a business context. This ranges from
workplace-specific tools, applying Altechnologies identifying precisely where Aladds value to an
directly to professional workflows inways that understanding of its potentialimpact, deployingit
enhance their contribution. In Vietnam, strong as a driver of macro-level workflow transformation
institutional investment may have equipped learners ratherthan amere productivity shortcut. In Vietnam,
with high exposure and theoreticalknowledge, but translating high theoretical exposure into this
employersreporta critical gap betweenacademic strategic capability remains a challenge. Only 8% of
understanding and actual workplace application, employers rate recent graduates as ‘excellent’ at
emphasizing that theoretical toolaccess must be critically evaluating Al outputs. With employers
convertedinto genuine applied proficiency. frequently citing poor Al habits (43%) and limited
practical experience (37%) as core challenges.
Graduates need structured opportunities to apply
Al strategically to solve real-world business
problems.
- J - J
3. Ethical Stewardship 4. Critical Human Skills
This set of skillsinvolves a graduate’s ability to serve This set of skillsrepresents capabilities where
as an ethicalfilterand arisk mitigation manager for humanjudgmentremains essential: creative
employers, focusing on safety, integrity, and the thinking, collaboration, emotionalintelligence and
ethical deployment of technology. For Vietnam, this adaptability. Whereas Al automates execution, the
represents akey area for future development: while Al-ready graduate possesses the relational and
students are highly confident, employersrecognize cognitive capabilities to bring purpose and
aneed forstronger critical evaluation skills. direction. They willbring an adaptable, agile
Addressing graduates’ overreliance ontools and mindset ensuring they remainrelevant as the pace
theirpoorevaluation of Al outputsis essential for of change accelerates. Viethamese graduates
transforming confidentlearnersinto safe, already demonstrate a powerful foundation here,
accountable practitioners. with employers highly recognizing that creativity

(69%) and adaptability (49%) are assets graduates
bring to the workforce; however, to maximize the
impact of graduates from day one thereiswork to
be done to develop these skillsinlearners - with a
continuous learning mindset, adaptability and
communication and collaboration skillsrated as
excellent by markedly smaller proportions of
Vietnamese employers than the cross market
average.

- J - J

SForafulldiscussion of the optimal Al-ready graduate framework, see Pearsonand Amazon Web Services (2026), Chapter 1.
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The Optimal Al-Ready Graduate

Key capabilities and skill competencies®

Functional Al Proficiency Critical Human Skills

Ability touse Al tools Adaptability and continuous
effectively learning mindset
Skillsin prompting or Communicationand
instructing Al tools ® ® collaborationskills
Understanding of how Al Creativity andinnovative
technologies work thinking
Complex problem-solving/
emotionalintelligence

Qﬁgﬁﬂ N J

- J
Optimal Al-Ready
Ethical Stewardship Graduate Strategic Intelligence

Critical thinking about Al Ability toidentify where Al can
recommendations/outputs createvalue
Ability to evaluate and verify Al Understanding of Al'simpact
outputs foraccuracy [ ] ® onaspecificindustry
Understanding of Al bias, Critical thinking about Al
fairness, andlimitations recommendations/outputs
Data privacy and ethical Ability to work effectively
considerations alongside Al systems

- J - J

This portraitrepresents a consolidated vision that runs from matriculated student to workforce-ready
graduate. Building a more effective path from the classroom to the workplace requires alignment on these
core skillcompetencies. Farfromrendering university education obsolete, the advent of Al reaffirmsits
criticalroleinfostering the technical, strategic, ethical, and adaptable talent the workforce expects.

However, developing the Al-ready graduate is at risk due to compounding frictions across the education-
to-work ecosystem. Vietnamese graduates show strong potentialin adaptability and creativity withina
market defined by urgency and active employernetworks. Yet, a significant application gap undermines
this potential. Theissueis not alack of institutional awareness. Instead, universities have not yet translated
theirindustry insightsinto the structuredlearning experiences required to develop critical judgment and
strategic skills. To turn potential into performance, universities and employers must actively co-design
appliedlearning. The chapters that follow examine the institutional conditions shaping these outcomes,
focusing oninvestment, faculty capability,and governance, and identify where targetedinterventions can
have the greatest effect.

$N.B. Some key skillcompetencies are essential across more than one domain of capability. Forexample, critical thinking about Alrecommendations/outputsis a core skill
requiredto generate strategicintelligence as wellas to performas an ethical steward of Altechnologies.

AlReadiness: Building the Bridge from Higher Education to Workin Vietnam 13



Chapter 2: Progress toward
institutional Al readiness:
investment, faculty capability,
graduate confidence and
governance

AsVietnamese institutions and learners adapt to a rapidly shifting technological landscape, the data
reveals a picture defined by the market’s status as a High-Velocity Strategist. Unlike markets struggling with
foundational resources or faculty expertise, Vietnam has successfully assembled key inputs required for Al
readiness: significant, targeted investment and highly capable faculty. However, thisrapid integration has
generated aunique set of challenges. The data exposes a tension between stated workforce readiness and
high learner confidence and the reality employers face regarding graduates’ applied capabilities.
Furthermore, while the market benefits from a high-trust environment, governance frameworks remain a
workinprogress. The focus of ouranalysisin this chapteris on four dimensions of institutional readiness: the
scale and focus of Alinvestment; the capability of faculty as the primary vehicle for graduate Al readiness;
the relationship betweeninstitutional behavior and student confidence; and the challenge of Al
governance even where there is awareness of policy.

Institutional investment: scale,
focus, and friction’

Vietnam’sinvestment profile aligns withits categorization as a High-Velocity Strategist. Viethamese HE
leadersreport high levels of strategic commitment and financial resources. Acombined 96% of
Vietnamese HE leadersreport significant or moderate Al investment at theirinstitutions. Within this group,
36% describe Al as amajorinstitutional priority receiving significantinvestment, which sits above the
cross-market average of 22%. Another 60% characterize it as amoderate investment priority, compared
with 41% overall. Only 4% report limited investment, and no Vietnamese HE leaders in this study report
minimal or noinstitutional investment. In this study, only HE leaders in Saudi Arabiareport higherrates of
significantinvestment. Inline with this, the vast majority (80%) of Vietnamese HE leaders characterize the
level of institutional focus on Al as adequate to prepare graduates for Al-enabled workplaces,
15-percentage points higherthan the cross-market average.

’Inthisresearch, the term‘investment’isused broadly, referring to both the extent towhich Alis aninstitutional priority, apedagogical and curriculum priority, and the scale of
theresources(e.g., financial, human)allocated.

AlReadiness: Building the Bridge from Higher Education to Workin Vietnam 14



Reported university Alinvestment levels
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Q. Howwouldyou characterize yourinstitution’s current level of investment in Al?
QuestionaskedamongHE Leaders
Sample Size: HE Leaders - 452
\ J

But the scale of the investment only tells part of the story. Equally important is where that investment is
directed. InVietnam, HE leaders report thisinvestment is directed toward capability building and
infrastructure. Faculty training and professional development (62%) and computing infrastructure and
technical capacity (62%) are the top investment priorities for Viethamese institutions. These are followed
by curriculum development and administrative and operational Al systems (both 54%). By directing
resources toward tools and educators and curriculum, the investment strategy targets the structural
components of Alreadiness.

As ahigh-velocity strategist, Vietnam treats Al as core toitsinstitutional mission, backed by investment
designedto synchronize higher education with national development goals. However, even with this
commitment, pace frictionremains a persistent challenge. When asked about the barriers theirinstitutions
faceinpreparing graduates for Al-enabled workplaces, Vietnamese HE leaders most frequently cite the
difficulty of keeping pace with Al developments (44% versus 35% cross-market). The impact of this rapid
evolutionis furtherunderlined by secondary concerns: 36% of HE leaders cite limited budgets and financial
resources, and an equal proportion (36%) point to inadequate computinginfrastructure and tools. This data
illustrates that evenin a market characterized by robustinvestment and high strategic prioritization, the
sheerspeed of Alinnovation creates a highly challenging environment. Because technology advances so
quickly, existing infrastructure and resource allocations are continuously stretched. Despite moving fast to
build foundations, Vietnamese institutions must continue to adapt to amoving target.

Ultimately, the dataindicates that financial commitment and strategic prioritization are vital inputs, but they
do not automatically produce Alreadiness. In a high-velocity environment like Vietnam, the core challenge
is not generating institutional ambition or securinginitial funding, but converting that robust investmentinto
applied outputs, specifically real-time agility and graduates who can execute in aworkplace context. This
requires ensuring that resources are precisely triangulated to keep pace with rapidly evolving employer
demands. As the bar for what constitutes workforce relevance continues torise, the effectiveness of this
institutional investment willdepend on the educators tasked with delivering it, placing the spotlight directly
on faculty capability as the critical bridge betweeninstitutional intent and graduate outcomes.
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Faculty capabillity is a key
determinant of graduate Al

readiness

Investmentin tools andinfrastructureis
undeniably important, but the primary driving
force of graduate Alreadinessis faculty
capability. InVietnam, the data pointstoa
comparatively capable educator workforce
backed by clearinstitutional commitment.
However, animportant operational tension
surfaces within thislandscape: Vietnamese HE
leaders express high confidence in their faculty’s
current Al skills, yet simultaneously cite faculty
capability as their primary barrier to successfully
preparing students for the modernworkforce.
Ratherthanacontradiction, thisdynamicisa
testament to how astutely HE leaders
understandthe challenge ahead. They recognize
that as technology rapidly evolves, continuous
faculty developmentis a critical factorin
achieving graduate Alreadiness.

Among Vietnamese HE leaders, 68% rate their
faculty’s Alknowledge and skills as strong orvery
strong (58% strong, 10% very strong), while 28%
describe this capability as mixed. This
assessmentis notably more positive thanthe
cross-market average, where 44% rate faculty
capability as strong or very strong. This
capability profile is supported by structural
investmentin professional development. In
Vietnam, 80% of HE leaders report that their
institutions provide extensive training (22%) or
quite alot of training (58%) for faculty, well above
the cross-market average of 49%. This
institutional focusis visible to learners. Half of
Vietnamese learners (50%) report that their
instructors use Al extensively or quite alotin their
teaching practice, comparedto a cross-market
baseline of 27%. This visibility corresponds with
generally positive student sentiment: 77% of
Vietnamese learners are satisfied with the quality
of Alteaching andinstruction, including 29%
who are very satisfied.

However, the data alsoreveals aninternal
tension. Despite comparatively high capability
ratings androbust training provision, structural
frictionremains. As noted previously, 44% of
Vietnamese HE leaders cite the difficulty of
keeping pace with Aldevelopments as a primary
barrier. Alongside this, an equal proportion (44%)
continue to cite alack of faculty Al expertise as a
top constraint to preparing Al-ready graduates,
while anotable minority of learners (21%) remain
dissatisfied with their Alinstruction.

This apparent contradictionreinforces the reality
that continuously advancing faculty expertise is
an essential driver of graduate readiness. The
challengeis not necessarily a foundational
technical deficit; educators are trained and
visibly utilizing Al tools. Instead, as the pace of
industry innovation accelerates, the standard for
what constitutesrelevant expertiseis always
shifting. Itisincreasingly insufficient for faculty
to be proficientin theoretical tool operation; the
expectationis now the ability to guide learnersin
the deployment of these tools within authentic
business contexts.

Toresolve this capability frictionand address the
broaderapplication gap, institutional strategy
must evolve professional development from
technical upskilling toward applied pedagogy.
By leveraging the market’s active employer
networks to connect faculty with live industry
contexts, institutions can equip educators with
the practicalinsights needed to design the
work-integrated learning experiences that
employersincreasingly require.
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Institutional capability and graduate
confidence

Reflecting the high levels of institutional investment and strong faculty capability outlined above,
curriculum coverage of Alin Vietnam is notably broad. Nearly half of Vietnamese learners (44%) report that
Alis covered extensively or quite alotintheir studies, well above the 30% cross-market average. This robust
academic exposure has adirect and powerfulimpact on the student mindset. Consequently, graduate
confidenceinVietnamis high: 84% of Vietnamese learners feel very (24%) or somewhat (60%) confident
that they are prepared to enteran Al-enabled workforce, higher than the cross-market average of 72%.
Institutional leaders share this optimism, with 90% reporting they are very or somewhat confident that their
graduates willmeet employer expectations.

However, this peak confidence creates a striking disconnect whenjuxtaposed against the realities of the
workplace. Vietnam’s data highlights the challenge of translating inputs into outputs: while the market
leads onlearnerself-reported preparedness (driven by high institutional investment), it records the lowest
average employerexcellencerating across the eight measured competencies at 15% (the required output).

Graduate Alreadiness: self-reported vs. employer-rated

EmployerRating of their Recent
Graduate Intake: Excellent®

15% 44% 24% 27% 21% 26%

LearnerAlreadiness selfrating

% High Readiness® 52%

43% o g
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Q. Please imagine aladder, with steps numbered from O at the bottom to 10 at the top. The top of the ladder
(10) represents being completely ready and prepared to enter Al-enabled workplaces - having all the
knowledge, skills, and capabilities youneed. The bottom of the ladder (O) represents being not at all ready
and prepared to enteran Al-enabled workplace Onwhich step of the ladderwould you say you personally
standright now?

Q. Thinking about the recent university graduates your organization has hiredin the past 2 years, how would
yourate theircapabilitiesin each of the following areas? By ‘recent’ we mean those that have graduatedin
the past 2 years?

Questionsaskedamong Learners and Employers

Sample Size: Learners-1,955, Employers - 304

(1) Thisisanaverage score of ‘Excellent’ across 8 metrics Employers rate graduates on

(2) ‘Highreadiness’represents those answering'10’,°9’, ‘8’ on 0-10 scale
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Vietnam leads onlearnerself-reported graduate preparedness, with 52% of learners placing themselves at
the highestlevels of readiness (rating themselves an 8, 9, or10 on a 10-point scale). Yet, Vietham records
the lowest average employer excellence rating across the eight measured competencies, at15%.

The specific challenges employers face whenintegrating these new hires into the workforce support the
frictionsidentifiedin Chapterl.InVietnam, the top challenges are overwhelmingly behavioral and applied.
A striking 43% of employers cite “poor Al habits”, such as over-trusting outputs and exercising weak
verification, as akey challenge, exceeding the 27% cross-market average. Thisis closely followed by
limited practical experience (37%), an over-reliance on Al tools (35%) and poor adaptability (33%),
reinforcing that shared priorities alone cannot guarantee workforce-ready graduates. More positively, itis
worth noting that Vietnamese employers are less likely than their cross-market peers to cite professional
maturity as a challenge in developing graduates.

Employer challenges with recent graduate hires

% of Employers citing challenge

Reported Challenge

Vietham Cross-market average
i S R
Sﬁsrr]ggsptabilityto new situations or 339% 239
E’er;)L?::isznal maturity orworkplace 25% 36%
\;\klgeiﬁtlTecSommunication or collaboration 229% 24%
(L:i(;r;i;cg)iunderstanding of workplace 20% 24%
Weak Al tool skills or digital literacy 18% 18%
Limited continuous learning mindset 12% 16%
No particular challenges 2% 9% )

Q. What are the main challenges you have observed with the recent graduates your organization has hired in the past 2
years? Please selectup to THREE.
Questionasked among Employers

Sample Size: Vietnam Employers - 51, AllEmployers - 304
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Nevertheless, togetherthese figuresillustrate the
danger of theoretical exposure without guided,
real-world application. In Vietnam, high
institutional investment and frequent faculty Al
use are successfully building deep familiarity and
theoretical confidence. However, without
structured, work-integrated practice, graduates
enter the workforce overly trusting of technology
and lacking the strategic judgment required to
critically evaluate outputsin a business context.
Employers do not measure readiness based on
theoretical familiarity; they measure excellence
based on applied proficiency.

Crucially, Vietnamese learners themselves appear
torecognize this limitation, indicating that their
high confidence is tempered by awareness of
what they are missing. They identify areas where
theireducation must evolve to bridge the gap
between classroom theory and workforce reality.
Nearly half (48%) of Vietnamese learners point to
more practical experience with workplace Al tools
as the change that would mostincrease the value
of theireducation, slightly above the cross-
market average of 45%.

These learnerdemands reinforce the central
challenge facing the Vietnamese market.
Studentsunderstand that the theoretical
knowledge driving their current confidence will
not fully measure up to how they will be expected
to execute tasks professionally. For Vietnamese
institutions, the associative chainis clear: robust
investment has successfully built faculty
capability, whichinturn has driven curriculum
exposure and high student confidence. The final,
critical linkin this chainis resolving experience
friction, converting that theoretical confidence
into the structured, employer-validated practical
experience that willraise employer satisfaction to
match learnerambition.

The governance challenge: shadow
Al and the ungoverned student

experience

In most markets, the governance challengeis
obvious: rules do not exist, learner awareness is
low, or policy has not kept pace with innovations
and behaviors. In Vietnam, the challenge is more
nuanced. The marketis characterized by high but
general awareness of institutional guidelines,
strong claimed compliance among students, and
adistinct culture of trust between learners and
educators. This culture of trust means the shadow
Al challengeinVietnamisless pronouncedthanin
other markets. The opportunity inVietnamis to
build on this strong foundation, transitioning
students from partial transparency into fully
structured Al adoption.

In keeping with the cross-market picture, most
learnersinVietnam (85%) say they know about
theirinstitution’s guidance orrules onhow to
appropriately and effectively use Al to support
their studies. Within this group, 38% report being
definitively aware of theirinstitution’srules,
matching the cross-market average, while alarger
portion (47%) say they are only ‘maybe’ aware. The
remaining 15% are completely unaware of any
institutional guidance. Despite this ambiguity,
students feel they are following therules. A
combined 90% of learners express confidence
that they comply withinstitutional Al guidance,
with 33% very confident and 57% somewhat
confident. However, perceived compliance does
not necessarily equate to structured, responsible
adoption.
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Where Vietnam stands outisinits culture of trust,
whichrepresents a significant systemic
advantage. Vietnam boasts the lowest level of
absolute Alconcealmentin the study. Only 5% of
students are completely uncomfortable with
teaching staff knowing about theirAluse, a
figure well below the 18% cross-market average.
Furthermore, 39% of Vietnamese learners are
completely comfortable with teaching staff
knowing exactly how they use Al, representing
the strongest trust environment surveyed and
ten percentage points higherthan the cross-
market average of 29%. Yet, complete openness
is stilla minority behavior, eveninVietnam. The
majority (56%) are only comfortable sharing their
use for certain tasks. This partial transparency
indicates that Vietnamese learners, like their
cross-market peers, are still carefully navigating
whatis acceptable, keeping portions of their Al
usage out of sight.

Inline with this greater trust, Viethamese learners
are lesslikely than their cross-market peers to
rely solely on tools they have sourced
independently. Taking tools used fordrafting or
writing as an example, 42% of Vietnamese
learners say they use acombination of
independently found tools and those provided
by theiruniversity, compared with a cross-
market average of 31%. Meanwhile, 34%rely
exclusively ontools they have found
independently, whichis notably lower than the
49% average among all cross-market learnersin
this study. While risks remain given that a sizable
proportion of Vietnamese students are still
forming habits outside of theirinstitutional
environment, the rates of this shadow Alusage
are markedly lower thanin other markets.

If left unguided, these remaining governance
gapsdirectlyimpact workforce readiness. When
students operate partially in the shadows and
rely onunvettedtools, they risk developing
behaviors that frustrate employers downstream.
ForVietnamese institutions, the governance task
is to solidify the progress they have made.
Universities must move beyond generalrule
awareness to establish clear, practical
frameworks that bring usage habits even further
into the light. By actively modeling critical
evaluation and ethical stewardship within a fully
governed environment, institutions can help
studentsreplace unguided habits with the
professional maturity that employers demand.

We are seeing a ‘trust gap’ where we can’t always tell if animproved grade is a result of
learning or simply leaning more towards external sources... Readiness is about moving
past pretending like they’re not using Al in take-home assignments. It’s a way for
academics toredefine what assessments mean to them and to the studentsin the age

of generative Al.”

Assoc. Prof. Mike Perkins,

Head of the Centre for Research & Innovation at British University Vietnam
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Chapter 3: A framework for a
shared direction

The Al Readiness Friction Framework

The gap between higher education and work, frominstitutionalintent to graduate Alreadiness, isreal,
measurable, and widening. The Al Readiness Friction Framework provides a tool foridentifying where the
most consequential interventionslie. Itillustrates where the education-to-work transition most
consistently breaks down. These frictions reinforce one anotherbut are not fully dependent on one
another. Thisreport has outlined how the dynamics that underpin the six frictions operate in compounding
procedural relationships that affect graduate Al readiness. This diagramiillustrates a hierarchy that moves
from macro-systemic drivers toinstitutionalimplementation and finally to individual learner outcomes.

Al Readiness Friction Framework

Pace Friction Connection Friction
The system cannot adapt fast The efforts between employers and
enoughtokeepup ‘ institutions are notinsync

The widening gap betweenthe speed of
Al-drivenworkplace change and the
slowercadence of curriculum
developmentandinstitutional decision-

Weak feedbackloopsbetween
educationand employersreduce
alignmentbetweenworkforce needs
andlearning design.

making.
Capability Friction Governance Friction
Institutions cannot teach what their Policies are fragmented andfail to
faculty have notlearned .O. effectively guide behavior
Unevenfaculty andinstructorAl a_» The absence of clear, practical guidance
capability limits consistent and forresponsible Aluse leads to shadow
conficjent integration of Alintolearning adoptionandunmanagedrisk entering
experiences. the workplace.
Experience Friction Skills Friction
Accessinthe absence of What employers require and what
application fails to produce applied { — | graduates demopst(ate are
Al fluency — v fundamentally misaligned

I X . —_—
Adisconnect betweenaccesstoAltools ) Misalignment between the capabilities
and structured opportunities to practice, graduatesdemonstrate and the applied
apply, anddemonstrate real-world judgment, adaptability, and collaboration
capability. employersrequireinAl-enabledroles.

Faculty capability defines the extent of a student’s applied experience, while the pace of institutional
investment and transformationinforms the development of effective governance. The frequency and
quality of employerengagement determine how well the curriculum and educational experience reflect
workforce reality. Ultimately, high frictionin any single area will resultin bottlenecks elsewhere in the
education-to-workforce ecosystem that begins with global technological shifts and concludes with a
deficitinindividual graduate Al readiness. But these frictions are also discrete and addressable. Reducing
friction at any single point has the potential to generate benefits across the ecosystem.
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Friction profile of Vietham

No market is friction free. Vietnamis no exception and has a distinctive friction profile that positionsitas a

High-Velocity Strategist alongside Saudi Arabia. This profile is defined by high investment, strong faculty
capabilities, active employer networks, and aresistance to complacency. The ecosystem has many of the
required the inputs; the challenge now lies in proving the outputs: significant challengesremainin
translating this strong foundational progress into the structured, applied practice required to deliver fully
workforce-ready graduates.

Pace Friction: highurgency matched with arealistic self-assessment

Thisfrictionreveals the structural misalignment between the exponential speed of Alinnovationand the
linear cadence of institutional curriculum design. In Vietnam, this urgency is felt more acutely than almost
anywhere else, with an overwhelming majority of HE leaders describing the pace of Al-driven change as
extremely orvery fast, farabove the cross-market average. What distinguishes Vietnamis how this acute
awareness translatesinto arealistic institutional self-assessment. Because only a minority of Vietnamese
HE leaders believe theirinstitutions are currently keeping pace with Al developments, the market
demonstrates a clear-eyed understanding that existing infrastructure is continuously stretched. By
acknowledging that traditional curriculum cycles are struggling to matchindustry innovation, Vietnam’s
leaders avoid complacency andrecognize the agility required to adapt to arapidly moving target.

Connection Friction: active networks lacking strategic alignment

This area of frictionrefers to the absence orunderdevelopment of feedback loops betweenindustry and
academia, leading to misaligned views on graduate Al readiness. The employer-educator connectionin
Vietnam stands as anotable systemic advantage, with more than half of HE leadersreporting
comprehensive formalmechanisms to gatherworkforce needs directly from employers. However, these
mechanisms have not yetbeen translatedinto institution-workforce alignment onthe precise
requirements forgraduate readiness. HE leaders assume employers are primarily looking for technical
executionandrisk management, while employers actually place a higher premium onhuman capabilities
like innovative thinking and collaboration. Resolving this friction requires institutions and employers to
use these strongcommunication channels to move beyondintelligence gathering and actively
collaborate to define graduate outcomes.

Capability Friction: evolving from technical upskilling to applied practice

Capability friction highlights the uneven distribution of Alknowledge and skillsamong faculty, which
prevents the consistentintegration of Alinto the studentlearning experience. InVietnam, the educator
workforce is comparatively capable, supported by robust institutional training that resultsina high
proportion of learners observing faculty use Al extensively inthe classroom. Yet, aninternal tension
remains: a significant segment of HE leaders still cite alack of faculty Al expertise as atop constraint to
preparing Al-ready graduates. In a high-velocity environment, the standard for what constitutesrelevant
expertiseis shifting from theoretical tool operation toward the ability to deploy these tools strategically
within authentic business contexts. Building this capability will require professional development to
evolve from foundational technical upskilling toward applied pedagogy.

AlReadiness: Building the Bridge from Higher Education to Workin Vietnam
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Governance Friction: partial transparency and the persistence of shadow Al

ThisfrictioninVietnamisunique:itis notdriven by alack of trust, but by limitationsintranslating that high
trustinto structured, governed practice. Vietnam shows promising indicators of progress, boasting the
lowest level of absolute Al concealmentinthe study alongside high student confidence in theirown
compliance withinstitutional guidance. However, true opennessis stilla minority behavior, with only a
fraction of learners feeling completely comfortable letting teaching staff know exactly how they use Al.
Consequently, ashadow Al cultureis active among more than a third of students who rely exclusively on
independently sourced, unvetted tools. The challengeis not building trust, but formalizingit so students
donotdevelop poorAlhabits.

Experience Friction: a critical application gap

Experience frictionis driven by a disconnect between access to Altools and structured opportunities to
apply themin professional contexts, representing a criticalroadblockin the Vietnamese education-to-
work pipeline. This frictionrepresents the critical bottleneck betweeninputs and outputs. While robust
investment has equipped learners with high exposure and theoretical knowledge, employersreporta
severe gap between academic understanding and actual workplace application. Employers cite limited
practical experience and an over-reliance on Al tools as primary challenges whenintegrating new hires.
Crucially, Vietnamese learners themselves recognize this limitation, pointing to a need formore practical
experience with workplace Altools toincrease the value of theireducation. The challenge for Vietnamis
converting theoretical exposure into structured, authentic, and work-integrated learning that turns basic
toolusageinto applied, work-ready competency.

Skills Friction: foundational strengths without the full blended capability
employers require

This areais the downstream manifestation of all preceding frictions, reflecting how systemic constraints
surface as gapsin graduates’ applied capability at work. InVietnam, this friction manifests as the widest
gap between self-reportedlearnerreadiness and employerratings of any market in the study. While a
majority of Vietnamese learners place themselves at the highest levels of readiness, only a small fraction
of employersraterecent graduate hires as “excellent” across key competencies. Despite recognizing
strong potentialin adaptability and creativity, employers give exceptionally low ratings for critical
evaluation of Al outputs, communication, and innovative thinking. Resolving this friction requires moving
beyond theoreticalinstruction to build the strategic judgment andrelational capabilities that the Al-
enabled workforce actually values.
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Overcoming Al readiness frictions:

case studiesinaction

Contributors to thisreport have provided useful case studies of how theirinstitutions are overcoming Al
readiness frictions. These innovative bright spots demonstrate that wheninstitutions and employers
embrace shared data, shared uncertainty, and shared accountability, the Alreadiness gap begins to close.

Asnapshot of eachis presented below. Full case studies are providedin the global AlReadiness report.

()

Pace

Toclose the gap between fast-moving markets and
slow-moving curricula, Fundacao Getulio Vargas
(FGV)replaces periodic curriculumreform with
semesterlyimmersion weeks and executives-in-
residence keeping course content market-current.

Connection

To close the feedbackloop betweenemployer
needs and curriculum design, University College
London (UCL) runs the Industry Exchange Network
(IXN), matching live company challenges directly to
studentsworking underjointindustry and academic
supervisionwith 40 to 45 percent of participating
students subsequently recruited by theirindustry
partners.

s

Capability

To addressuneven Al capability across the
institution, faculty at the University of Pittsburgh
run Al Across Disciplines to train colleagues across
subjects and sustain PASTA, a cross-institutional
peernetwork forsharing practicalintegration
experience, building the consistent faculty
capability that confident Alintegrationrequires.

To build faculty Al capability across disciplines,
Prince Sultan University addressed the human
dimensionbefore the technical one, treating
emotionalandbehavioralreadinessasa
prerequisite and usinglow-code approaches to
enable teaching staff fromlaw, business, and the
humanities tointegrate Alinto theirown teaching
andresearch.

Governance

Toreplace fragmented policy with practical
guidance, British University Vietnam’s (BUV) Al
Assessment Scale (AlS) provides atiered framework
shifting focus from policing student behaviorto
deliberately designing assessments around Al.

!

Experience

To convertAlaccessinto applied fluency, Asia
Pacific University of Technology and Innovation
(APU) provides frontier computinginfrastructure
including Malaysia’s first NVIDIA-powered Al
supercomputinglab, and designs assessment
around authentic workplace tasks, creating
structured conditions for students to practice with
realtools onreal problems.

To bridge the gap between Alaccess and applied
competencyinhealthcare, lllinois Institute of
Technologylaunched the Health Tech Talent
Institute, partnering with Leap of Faithto place
students directly onlive healthinformatics
challenges usingindustry-supplied Al tools.

X<

Skills

To move graduates beyond technical proficiency
toward applied judgment, lllinois Institute of
Technology buildsits curriculum around an explicit
humans-in-the-lead philosophy, treating critical
thinking, systems thinking, and ethicalreasoning as
equal priorities alongside technical and data skills
- producing graduates with the adaptability and
collaborative judgment employersrequirein
Al-enabledroles.
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Conclusion: Bridging the Al
readiness divide, from insight to
execution

Al-ready graduates do not emerge by chance.
They are deliberately built through an ecosystem
designedto fosterapplied capability. The
evidence providedin thisreportis aresource for
determining whatis required by institutions,
employers, and learners.

What this means for Vietnam as a high velocity
strategist

The Vietnam friction profile reflects the archetype
of the high-velocity strategist. Vietnam enters the
Al erawith exceptional foundations: high
institutional investment, strong faculty
capabilities, highlearner confidence, and

some of the most active employer-HE
connectionsinthe study. Simply put,

Vietnam has built the inputs. Now it

needs to prove the outputs.

Across several friction points, Vietham
has built unusually strong foundations for
Alreadiness. Yet thismomentumis met
with a critical tension: Vietnam shows the
largest contrastin the study between
self-reportedlearnerreadiness and
average employerratings across key
competencies. The country’s challenge
is closing this “application gap.” The next
frontieris therefore converting strong
foundationsinto applied capability.
Vietnam’s next phase of Al readiness will
be defined by how effectively
institutions and employers work together
to convert theoretical knowledge and
high student confidence into the
structured, responsible, and applied
capabilities that the modern workforce
demands.

AlReadiness: Building the Bridge from Higher Education to Workin Vietnam



To deliver Al-ready graduates at the pace that the transforming workforce demands, actionis required
across all six friction points. Use the Friction Framework Self-Assessment Questions® to diagnose where
frictionis mostacuteinyourinstitution, then prioritize action accordingly.

Pace

Accelerate the cadence of curriculumand
institutional decision-making through modular
design, stackable credentials, and fasterreview
cyclesthat keep learning aligned with workplace
change. Inamarket moving this fast, industry
advisory boards are avital mechanism for keeping
curriculum signals current.

i

Connection

Vietnam has strong formal feedbackloops, but they
may currently function asintelligence-gathering
channelsratherthan collaborative partnerships.
Shift these relationships from data collection to
active co-design. Ensure workforce signals directly
inform learning design, assessment standards, and
graduate outcomes.

a—m Capability gﬁg Governance
While faculty technical trainingis highin Vietnam, Acknowledge and address the remaining “shadow
the standard forexpertiseis shifting. Evolve Al” culture by formalizing the high-trust
professional development from foundational environment you already have. Ratherthan
technical upskilling toward applied pedagogy. introducingrestrictive orcompliance-heavy
Connecteducators tolive industry contexts governance, build supportive frameworks that
throughembedded partnerships, secondments, position Aluse as an ethical, positive, shared
and employer-hosted professional development practice modeled by faculty andintegratedinto
ratherthan one-off experimentation. Cross- formal assessments.
institutional peernetworks are scalable
mechanisms to build consistency across
institutions regardless of individual infrastructure
budgets.

E__‘ Experience ;E Skills

Thisrepresents akey friction pointin Vietnam. Move
beyond theoretical exposure to Alby embedding
structured, credit-bearing opportunities to
practice and demonstrate Al capability in authentic
workplace contexts. Prioritize co-designed
assignments, live industry challenges, and
employer-informed assessments that develop
appliedjudgment, verification skills, and
confidence using Al to solvereal problems.

Vietnam’s priority is converting strong learner
confidenceinto the blended capabilities
employersvalue. Strengthen appliedjudgment and
verification alongside innovative thinking,
communication, and collaboration, while
continuing to build functional Al proficiency.
Explore abalanced Graduate Al Attribute
Framework, developed withemployers, that clearly
definesand assesses these capabilities across the
studentjourney.’

8https://www.pearson.com/power-of-learning/ai-readiness/diagnostic.html.

?Seealso the Optimal Al-Ready Graduate profiledin chapter1of thisreport.
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Vietnamese employers understand the application gap, noting poor Al habits, over-trustin outputs, and
weak verification as their primary challenges with new hires. The graduate readiness needed for the Al-
enabled workforceis not for HE institutions alone to determine. Leaders should prioritize actions that
directlyreduce friction, rather than adding new layers of strategy or policy. Use our Friction Framework
Self-Assessment tool'® to diagnose where frictionis most acute in your context, then prioritize action
accordingly.

Q)

Pace

Move quickly to diagnose the Al capability needs
yourorganizationis facingnow. Communicate them
touniversity partners with specificity, regularity,and
intentionality. The pace friction that youfeelasan
employershould be shared withinstitutions that
build future talent. Industry Advisory Board
participationis an efficient channelfortranslating
youroperationalurgencyinto academic agility.

Connection

Build systematic, ongoingrelationships with
university partners that elevate existing feedback
mechanisms from gatheringinformation (aninput)
to the active co-design of curriculum, assessment,
and graduate outcomes (the output). Provide clear,
continuous signals to education partners about
role-level expectations, validate assessments, and
share feedback earlierand more often than annual
cyclesallow. Contribute to employer surveys and
national skills analysesto ensure your specific talent
needs areregistered system-wide.

Capability

Supportuniversitiesinunderstanding the practical
implications of Al foryour sector by opening your
organizations to educators. Embed practitioners,
share case materials, and treat faculty development
as astrategicinvestmentinthe pipeline of talent
your organization dependson.

Governance

Communicate whatresponsible Algovernance
looks like inside your organization and what will be
expected of graduates fromday one. By helping
universities design authentic, governed
assessments, employers canplayadirectrolein
transitioning Vietnamese students away from
over-trusting unvetted tools toward accountable,
professionally ethical Al practices.

Oyl

Experience

Purpose-built, co-designed programs are the most
effective way to address the acute shortage of
practical experience that Vietnamese employers
reportinrecent hires. Work with universities to host
authentic workplace scenarios, sponsorlive
company challenges, and offerapprenticeships.
Publish case studies to support universitiesin their
curriculardevelopment strategies.

X<

Skills

Communicate the specific skills your sectorneeds
directly withuniversities. To overcome the current
misalignment, Vietnamese employers must clearly
articulate that critical evaluation, innovative
thinking, and collaboration are just as critical as
foundational digital literacy. Communicate hiring
needs using common skills frameworksinjob specs
and postings.

Meeting thismomentin Vietnamrequires educators and employers to work together with shared urgency.
Vietnam has established exceptional foundations to build on, withimmense investment, capable
educators, and highlearnerambition. The task now is to forge the structural connections necessary to
remove the remaining frictions and deliver graduates who are truly ready for the Al-enabled workforce.

©https://www.pearson.com/power-of-learning/ai-readiness/diagnostic.html
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Supportinginformation

Methodology

Thisreportis based onacomprehensive multi-market study designed to capture a 360-degree view of the
Altransition within the higher education ecosystem. Data was gathered through a mixed-methods
approach, combining extensive quantitative surveying with targeted qualitative insights across six
strategic markets: Brazil, Malaysia, Saudi Arabia, the US, the UK, and Vietnam. All fiel[dwork was conducted
by PSB Insights.

Quantitative survey

To ensure the findings reflect the complexities of the current labor market and academic landscape, the
survey engaged three distinct stakeholder groups:

Learners: Undergraduates currently enrolled in higher education, representing a diverse range of
institutional types and academic disciplines, from STEM to the humanities.

HE Leaders: Comprising both Senior University Administrators and Educators. Thisincludes faculty with 3+
years of experience andresponsibility for curriculum development and/or wider strategic decisionsfora
department, faculty orinstitution and administrators with decision-making responsibility forbudgets,
strategy, and course design.

Employers: Business Leaders withresponsibility for strategic decisions and talent strategy. To ensure
relevant data, participating organizations must have hired graduate-level employees within the past two
years.

Learners HE Leaders Employers
Overall 1,955 452 304 2,71
United States 351 101 51 503
United Kingdom 351 100 51 502
Brazil 350 100 50 500
SaudiArabia 302 50 50 402
Vietnam 301 50 51 402
\_ Malaysia 300 51 51 402 )

Fieldwork was conductedvia anonline survey that ran between January 7 and 28, 2026.
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Qualitative interviews

To contextualize the survey data, theresearchincluded a series of sevenin-depth qualitative interviews
with key leaders andinnovators in Aladoption from the higher education sector. These sessions allowed for
amore nuanced exploration of the friction pointsin the transition from education to work, how institutions
are overcoming them, and the shifting value of the university degree.

The views and opinions expressed by the interviewees during this project are theirown and were sharedin
their capacity asindividual professionals. These insights do not necessarily reflect the official policies,
positions, orendorsements.
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