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Bands and fans

Speaking focus   p.6

Speaking

Aim

 ● to introduce the topic of music and free time, and to give spoken practice

Warmer: A song that reminds you of something

Ask students to think of a song or a piece of music that reminds them of 

something, such as a person or a period of their life. It might be the first 

piece of music they bought for themselves, a song from a concert they 

attended, or a song a family member used to sing during their childhood. 

Give students a few minutes to think of a song and what it reminds them 

of. You could tell the class about a song you like and briefly what it reminds 

you of as an example. Ask students to move around the room speaking to 

as many people as possible to find out whether anyone has chosen similar 

or different memories. If students do not know each other, remind them to 

introduce themselves to each person before asking about the song they 

have chosen. Include yourself in the discussion. Allow about ten minutes 

for students to mingle. Finish the activity by eliciting any similarities 

students noticed between songs or memories that they chose.

Focus students on the photo, and elicit some descriptions. Ensure 

students understand the words live (a performance in person) and gig 

(a performance by a musician or a group of musicians playing modern 

popular music or a performance by a comedian). Put students into pairs 

to discuss the questions. Elicit a few answers to each question. 

Answers
1 Students’ own answers

Additional activity

Ask students what kinds of music styles they like and write them on the 

board. Elicit any other music styles students can think of, then get students 

to brainstorm words and phrases to describe the music with a partner. Add 

these words to the board. 

Example styles: jazz, country, pop, rock, soul, classical, R&B, hip hop

Example descriptions: rhythmic, loud, slow, has a strong beat, relaxing, catchy

Vocabulary
free time activities: verb/noun collocations

Aim

 ● to review and expand students’ knowledge of collocations related to free 

time activities

Students match the verbs in A with the activities in B. Ask students to 

compare their answers in pairs, then elicit responses as a class.

1
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1

Elicit some additional free time activities and verbs 

that collocate. If students find this difficult, try eliciting 

activities that go with each verb in 2A, for example, 

play football: What other sports could you play? ( play 

tennis, play rugby, etc.)

Answers
2 do yoga; go running, shopping; go to a film, a gig, the 

theatre; go out for a pizza; go on the computer; have 

friends round, a pizza;  play computer games, football, 

the guitar; watch a DVD, a film, football, television. 

3 Students’ own answers 

 Sample answers

 go rockclimbing, clubbing; go out for a meal;  

play basketball; have a nap; do an aerobics class 

ADDITIONAL PRACTICE | Maximiser p.6, Vocabulary 1–2

Listening and speaking
asking and answering questions

Aim

 ● to practise asking and answering questions and to 

practise using phrases related to free time activities

Ask students to read the questions. Make sure they 

understand underline by demonstrating it on eText 

or the board. Play the recording of the first sentence 

and elicit the stressed words from the class. Play the 

rest of the recording and ask students to underline 

the stressed words. Elicit the answers, replaying with 

pauses as necessary. Drill the pronunciation by asking 

students to repeat each question after it is played on 

the recording. Pause and replay any questions that 

students find difficult. 

Play the recording and ask students to complete the 

gaps. Play the recording a second time if necessary. 

Ask students to check their answers in pairs and then 

replay the recording with pauses to check as a class. 

Ask students to read the Language Tip. Write some 

example sentences on the board and elicit ways 

adverbs of frequency/longer adverbials could fit into 

the sentences. For example: I watch a DVD on Friday 

nights. I usually/hardly ever/sometimes watch a DVD on 

Friday nights. I go to a yoga class. I go to a yoga class from 

time to time. Then ask students to turn to the Grammar 
Reference on page 162 and go through it with them, 

displaying it on eText if you are using it.

3

4

5

Leave the Grammar Reference on eText as a reference 

and put students into pairs to ask and answer the 

questions. If time allows, put students into new pairs to 

repeat the exercise to increase confidence.  

Circulate, noting any issues with adverb placement  

for later practice. 

Answers
4 1 How do you usually relax when you have some  

free time?

 2 What do you do when you stay in? Where do you go 

when you go out?

 3 Do you like being in a large group or would you rather 

be with a few close friends?

5 1 watching TV; my mood  2 stay in; have friends round 

3 Playing the guitar  4 Doing yoga  5 computer 

games  6 for a pizza 

6 Students’ own answers

Additional activity

If students find adverb placement difficult, write up 

a simple sentence on the board, e.g. I play tennis on 

Mondays, and elicit different ways to customise the 

sentence with different adverbs and adverbials, e.g:

I usually/never play tennis on Mondays.

From time to time, I play tennis on Mondays. 

I play tennis on Mondays from time to time.

Interview (Part 1)
listening to and answering questions

Aim

 ● to introduce an exam-style speaking task (Speaking, 

Part 1) and to practise giving personal information and 

opinions in an exam-style discussion

Refer students to the Exam Focus on page 206 and turn to 

it on eText if you are using it. Tell them that this is the first 

speaking part of the exam and consists of giving personal 

information and opinions. These are also very useful skills 

in everyday conversations. Read through the Exam Focus 

with students, making sure they understand everything. 

In strategy section 2, elicit some ways to sound interested 

and interesting (e.g. vary tone, body language, use a range 

of language). You could replay the recording for Activity 5 

and notice if the speakers sound interested. In point 5 of the 

strategy, elicit some phrases for asking someone to repeat 

something, e.g. Could you repeat that, please? Would you 

mind saying that again, please? 

6
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Give students a few minutes to match the questions 

and topics, then compare their answers in pairs before 

you check as a class.

Put students into pairs and ask them to write two more 

questions for each topic (A–E) using the prompts. Elicit 

questions from some students and check that question 

formation is accurate.

Give students two minutes to read the questions and 

then play the recording. Ask students to discuss their 

answers in pairs and then play the recording again. 

Elicit answers, replaying or referring to the recording as 

necessary. 

Put students in pairs and ask them to take turns 

asking and answering questions. Read the Exam Tip 

aloud. Circulate, providing feedback and encouraging 

students to provide full answers. Students can repeat 

the activity with a new partner, asking and answering 

different questions for more practice.

Answers
 7 1 D  2 A  3 B  4 C  5 E  6 D/E  7 A

 8 Students’ own answers

 9 1 Julia: 2 and 6; Stefan: 7 and 3.

 2 Julia: not enough detail in first question; Stefan: yes

 3 Julia was a bit flat.

 4 I’m sorry. Would you repeat the question, please?

10 Students’ own answers

Additional activity: Recording 

Students recording themselves can provide a useful 

measure of their progress in speaking later in the 

course. If you have facilities to record students, such as 

a language lab or student mobile phones, ask students 

to repeat Activity 10, recording themselves and saving 

it with the date. Make sure that they know that the 

recording is for their own reference only and will not be 

shared.

ADDITIONAL PRACTICE | Maximiser p.6, Speaking 1 | Teacher’s Book 
p.136/158, Photocopiable 1A If this is the answer, what’s the question? | 

MyEnglishLab: Cambridge First, Speaking 1a Part 1 Appropriate answers: 

What’s the best response?; Speaking 1b Part 1 Appropriate answers: Practice; 

Speaking 2 Part 1 Detailed answers: What’s missing?

MyEnglishLab tip

Video introductions

There are video introductions to all of the exam papers in 

MyEnglishLab which students may find useful to watch 

for homework.

7
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Reading focus   p.8

Speaking

Aim

 ● to introduce vocabulary to prepare for the music ‘tribes’ 

reading text and to provide spoken practice

Put students into pairs and ask them to discuss the 

questions in pairs. Check students understand be into 

something (to like something a lot). Remind students to 

focus on avoiding one word answers. Elicit a few ideas 

for each question. (Photo 1: 1960s, bike rally;  

Photo 2: 1990s, breakdancing, hip hop; Photo 3: 1980s, 

punk rock, tattoo, mohawk)

Answers
1 Students’ own answers

Gapped text (Part 6)

Aim

 ● to complete an exam-style gapped text activity 

(Reading and Use of English, Part 6)

Refer students to the Exam Focus on page 202 and turn to 

it on eText if you are using it. Read through it with students, 

making sure they understand everything. Leave it displayed 

on eText as a reference, so students can follow the strategy 

when they do the task.

Ask students not to read the article yet. Write on the 

board the title ‘Are Music Tribes a thing of the past?’. 

Check students understand tribes (a group of people 

with the same interests). Ask students to predict 

what they think the answer will be. Give students one 

minute to skim the text quickly to find out the author’s 

view. Emphasise that students need to skim quickly 

and not worry about unknown vocabulary at this 

stage. Compare answers with student predictions and 

elicit where in the text they found the answer. 

Ask students to read the first two paragraphs again 

and answer the questions. Ask them not to use a 

dictionary, but instead to guess the meaning of 

unknown vocabulary through the context as it will be 

dealt with later in the lesson. Ask students to compare 

their answers in pairs before you check with the class.

1

2

3
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1

Tell students that they are going to complete an 

exam-style question where sentences need to be fitted 

into the gaps in the article. Point out the Exam Tip 

to use words and phrases before and after each gap 

as a clue. Focus on the example. Ask students to read 

the sentence before the gap. Elicit the subject (young 

people) and the topic (buying music in the past). Focus 

on the example answer, E, and point out the pronoun 

they and the similar topic of buying music in the past. 

Ask a student to read out loud the sentence before the 

gap and then sentence E, and ask if it makes sense. Do 

the same with the second gap. Ask students to read 

the sentence before and after the gap. Elicit the topic 

(ways of buying music in the past and present). Point 

out the noun excitement in the sentence before, and 

point out the phrase in any case, after the gap, which 

suggests a contrast. Refer students to sentences A–G 

and elicit the correct answer C. Point out the word 

However, which suggests a contrast, and the words that 

feeling, which refer back to the noun excitement.

Ask students to work through the remainder of the 

activity and then prompt them to do Exam Focus 

strategy points 7–8. 

Put students in pairs to compare their answers and 

then check as a class, eliciting reasons for each choice. 

If there are some answers that students are unsure 

of as you go through, ask students to read out the 

sentence before and after each gap with one or two 

alternative answers to help them learn to ‘feel’ which 

answer is correct.

Students discuss the questions in small groups of three 

or four. Remind students to focus on providing full 

answers.

Answers
2 No, but tribes now are different – they’re broader and 

more inclusive.

3 1 these impressions: people’s reactions to the groups of 

young people 

 they: the young people

 2 tracks, radio and cassette link back to records, stream, 

download.

 Neither adds more (negative) information about how 

young people these days are different; They refers back to 

young people.

4 1 E  2 C  3 G  4 A  5 B  6 D F is extra.

5–6 Students’ own answers

4

5

6

Vocabulary
deducing words in context

Aim

 ● to practise using context to deduce unknown 

vocabulary

Explain that using context to guess the meaning of 

unknown words is a useful skill in both conversation 

and the Cambridge First exam. Complete the example 

with the class, finding roam around in the text and 

then asking what students think it means, using scooter 

and all day as clues. Emphasise that understanding 

the general idea is more important than getting the 

meaning exactly right. Ask students to complete 

the remaining words. Get students to compare their 

answers in pairs, then check as a class.

Answers
7 1 B  2 A  3 B  4 A  5 A  6 B

ADDITIONAL PRACTICE | Maximiser p.7–8, Reading 1–7 | eText IWB 
Extra activity MyEnglishLab: Cambridge First, Reading 14 Text structure – 

sequencing: Put the story in order 

Grammar focus   p.10

Present simple and 
continuous 

Aim

 ● to revise the use of present simple and continuous 

forms

Check students understand the meaning of overtime 

(time that you spend working in your job in addition 

to your normal working hours) and sick leave (time that 

you are allowed to spend away from work because you 

are ill). Put students in pairs and ask them to discuss 

whether each verb should be in the present simple 

or continuous form. Elicit answers from the class and 

discuss the reasons for the answers. 

7

1
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Ask students to match the uses listed with the 

examples in Activity 1. Go through the answers as 

a class, checking the reasons and examples. Read 

the Language Tip aloud. Ask students to turn to 

Grammar Reference on page 176 and read through 

it with the class (on eText if using it), checking that 

students understand everything. Leave it displayed on 

the IWB for students to refer to during Activities 3–5.

Ask students to complete the activity in pairs, then 

check as a class.

Elicit the answer to the first sentence as an example, 

then give students about ten minutes to complete the 

remainder of the activity. Students check their answers 

in pairs, then check as a class.

Give students about five minutes to write their 

sentences. Circulate and note any errors in the form 

or use of present simple or continuous and correct 

these with the class before students compare their 

sentences.

Put students into pairs to share their sentences and 

find out if they have anything in common. Elicit a few 

responses from individual students on how much they 

had in common with their partner.

Answers
1 1 ’s always downloading  2 ’m working   

3 ’s playing   4 comes  5 ’m getting  6 take

2 1 F  2 D  3 C  4 B  5 E  6 A

3 1  A) have = own/possess (stative verb) B) having = 

taking (activity happening at this moment)

 2  A) appears = seems (stative verb) B) appearing = 

playing at (scheduled event in the future)

 3 A) at this moment B) in general

 4 A) thinking = considering B) it’s my opinion

 5 A) it’s affected by B) depend on = rely on

 6 A) has a good taste (stative verb) B) tasting = trying 

(happening at the moment of speaking)

4 1 don’t like  2 is appearing  3 are saying   

4 think  5 ’s always checking  6 is getting   

7 often go  8 ’re being

5–6 Students’ own answers

2

3

4

5

6

Alternative activity: Who’s who? game

Ask students to write their sentences on an unnamed 

piece of paper. Collect them and number each one. Stick 

them up on the walls of the classroom. Give students ten 

minutes to walk around the class, reading the sentences 

and noting down their guesses about which student 

wrote each. When students are seated again, redistribute 

the papers (randomly) and ask each student to read 

aloud the paper they have been given. Ask for guesses 

as to which student wrote the sentences, before the 

student finally reveals who they are. 

Additional activity: Writing questions

If students need extra practice of present simple and 

continuous forms, ask each student to write three 

questions using the present simple and three using the 

present continuous. Elicit a few questions to check the 

form selected is correct and the question formation 

accurate, then students ask and answer their questions 

in pairs.

Alternative activity: Online forum

Set up a forum on your learning management system for 

students to post their sentences. Encourage students to 

reply to posts where they have something in common. 

If you do not have a learning management system, you 

could create your own dedicated forum for your class 

using a blogging tool such as Wordpress.

ADDITIONAL PRACTICE | Maximiser p.8, Grammar 1

Use of English focus   

 p.11

Vocabulary
phrasal verbs with take

Aim

 ● to review phrasal verbs with take 

Warmer: Who do you take after?

Write on the board Do you take after anyone in your 

family? If so, who? Elicit the meaning of take after (have 

similar characteristics to an older relative). You may like 

to give a personal example, e.g. I take after my mother in 

personality – we are both friendly and outgoing, but I take 

after my father in looks – people always comment that I 

look like him! Give students a few minutes to discuss the 

question in pairs, then elicit a few responses.
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Explain that in English there are lots of phrasal verbs 

(combinations of a verb and a preposition or adverb) which 

have many different meanings, often not literal at all, such 

as to take after. Tell students that some other languages, 

such as German, also have phrasal verbs and ask students if 

there are phrasal verbs in their first language.

Ask students to match the phrasal verbs 1–5 with the 

meanings A–E. Let students compare their answers in 

pairs, then check as a class.

Answers
1 1 E  2 A  3 C  4 B  5 D

Additional activity: Recording vocabulary

Ask students What strategies do you use to record and 

learn new vocabulary? A notebook? Flashcards? What do 

you think would be the most effective way for you to learn 

vocabulary? Give students a few minutes to discuss their 

answers in small groups and then elicit some responses. 

If students have smartphones, they may be interested 

in apps such as Flashcards which allow the user to 

create flashcards easily for practice – anywhere, anytime. 

Encourage students to begin using some kind of system 

for learning vocabulary.

ADDITIONAL PRACTICE | eText Game: Noughts and crosses |  

eText IWB Extra activity | 

Multiple-choice cloze  
(Part 1)

Aim

 ● to practise using the strategy of elimination to 

complete an exam-style cloze (Reading and Use of 

English, Part 1)

Refer students to the Exam Focus on page 200 and turn to 

it on eText if you are using it. Read through it with students, 

making sure they understand everything. 

Emphasise that the students should read the text 

quickly to find the answer to the question without 

worrying about the gaps or unknown vocabulary at 

this stage. Allow two minutes for this activity.

Tell students that elimination is a very useful technique 

when answering a multiple-choice cloze. Ask students 

to discuss the question in pairs, then elicit the answers.

Point out to students that this question is aligned with 

strategy 4 in the Exam Focus: Check the words on either 

side of the gap. Complete this question as a class. 

1

2

3

4

Read the Exam Tip to students. Ask students to cover 

the answers, then focus on the second gap. Elicit what 

the missing word might be, then ask students to look 

at the four options for the gap. Read out the sentence 

with each of the options in turn and discuss as a class 

which fits best with the meaning. Elicit that the correct 

answer is released because it collocates with album. 

Then ask students to complete the activity. 

Ask students to compare their answers in pairs, 

especially discussing 4 and 8. Before you check the 

answers as a class, give students a few minutes to 

complete strategy 5 of the Exam Focus: Read the 

whole text again to make sure the options you have 

chosen make sense. As you check the answers, elicit 

reasons for each choice. 

Students discuss the questions in small groups of 3–4.

Answers
2 Students’ own answers

3  A and B are wrong because you use these verbs to 

describe the location of things rather than people.  

D is wrong because it would need to be ‘who lives in’. 

4 1 C heard and D known  2 C heard (It’s not possible to 

use know in this way in the present perfect.)

5 1 C  2 A  3 D  4 C  5 A  6 C  7 B  8 D

6 to take off (to suddenly start being successful); to take up 

(to accept the offer)

7 Students’ own answers

ADDITIONAL PRACTICE | Maximiser p.9, Use of English 1–2 |  

MyEnglishLab: Cambridge First, Use of English 8 Phrasal Verbs: Rewriting 

with phrasal verbs

Listening focus   p.12

Multiple matching (Part 3)

Aim

 ● to complete an exam-style listening exercise  

(Listening, Part 3)

Refer students to the Exam Focus on page 205 and turn to 

it on eText if you are using it. Read through it with students, 

making sure they understand everything. 

Check that students understand what Facebook and 

Twitter are. Ask students to complete the activity, then 

put them into pairs to compare their answers. Elicit a 

few responses and check students have understood 

the vocabulary.

5

6

7

1
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Give students time to read the question, then play 

the recording.

Tell the students that one of the extracts (1–4) has 

a similar meaning to one of the statements A–H in 

Activity 1. Ask students to read the statements and 

then elicit the response.

Tell students that they are going to listen to the 

remaining speakers and they need to choose a 

statement in Activity 1 that matches what each 

speaker says. Read the Exam Tip with the class. Ask 

students to identify the key words in the statements, 

then elicit some synonyms or alternative ways of 

saying things, e.g. B: I only download music that’s free 

= music that I don’t have to pay for, that doesn’t cost 

anything, etc. Then play the recording.

Put students into pairs to compare answers, then play 

the recording again, pausing after each speaker to 

check the answers.

Answers
1 Students’ own answers

2 Twitter, taste in music, new bands

3 3 G

4 2 A  3 B  4 E  5 D

Speaking

Aim

 ● to practise expressing opinions and reporting someone 

else’s opinion 

Put students into pairs for the discussion. On the 

board, revise some useful expressions for comparing 

and contrasting, e.g. I’m similar to (speaker A) because 

we both …; (Speaker B) …, whereas I …; I agree with 

(Speaker C) because … . If you have a small class, elicit 

responses from each pair. If you have a large class, put 

students into new pairs to report on their discussion.

ADDITIONAL PRACTICE | Maximiser p.9, Listening 1 | MyEnglishLab: 
Cambridge First, Listening 3 Listening for paraphrasing: Holiday views

Grammar focus   p.13

Habit in the past
used to/would

Aim

 ● to review would and used to to express habit in the past 

and to provide spoken practice

2

3

4

5

6

Put students into pairs to answer the questions. Check 

as a class, then read the Language Tip. You may like 

to share another example, such as: I am used to getting 

up early (I’m accustomed to)/I used to get up early (it’s no 

longer true).

Additional activity: used to – mill drill

Ask students to each think of 2–3 activities that they 

enjoyed doing as children, e.g. climbing trees, reading 

books, jumping on the trampoline. Write on the board: 

Did you enjoy …… as a child?

I used to like …… but I don’t anymore/I’ve outgrown it. 

I still like …… actually! 

I’m afraid I never liked …… .

Model the activity by asking one of the students to ask 

you the question, inserting one of the activities they 

thought of and then responding using the structures 

above. Tell students to move around the room asking 

and answering the questions. Finish by eliciting a few 

similarities or differences that students discovered. 

Ask students to turn to the Grammar Reference on 

page 168 and read through it with the class (on eText if 

using it), checking students understand everything. 

Put students into pairs to discuss the sentences. 

Remind students that would can be used to talk about 

past habits and repeated actions but NOT about past 

states (Grammar Reference 8.2). Elicit answers, giving 

feedback on the use of used to and would. Would is  

more formal than used to and is typically used 

in writing.

Ask students to look at the picture and elicit the time 

period they think it is from (the 1980s). Tell students 

that punk was very popular in Britain in the 1980s 

and this is an extract about an insurance broker 

reminiscing. Give students about ten minutes to 

complete the gap fill, and then put them into pairs to 

compare their answers before you check with the class. 

Answers
1 1 no  2 yes  3 used to  4 would  5 used to

2 1 yes  2 yes  3 no  4 no

3 1 used to be  2 smile  3 used to go/would go   

4 used to meet/would meet   

5 used to just walk around/would just walk around   

6 work/am working  7 am getting  8 love   

9 am discovering  10 am enjoying

ADDITIONAL PRACTICE | Maximiser p.10, Grammar 1–2 | Teacher’s 
Book Photocopiable 1B Over to you p.136/159 | eText IWB Extra activity

1

2

3
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Speaking

Aim

 ● to provide spoken practice, especially of expressing 

habit in the past

Put students into new pairs for the discussion. 

Encourage students to respond to their partner with 

follow-up questions.

Writing focus   p.14

Informal email (Part 2)
using informal language

Aim

 ● to review useful phrases for informal emails and to 

practise writing an exam-style informal email (Writing, 

Part 2)

Remind students that the writing task for Cambridge First 

is in two parts: the first is a compulsory letter/email and for 

the second they will be given a choice. One of the choices 

will be to write an informal letter or email. Refer students to 

the Exam Focus on page 203 for more details.

Put students into pairs for the discussion. Elicit a few 

responses to the questions from the class. 

Ask students to read the task and answer the 

questions. Ask students to turn to the Exam Focus 

on page 203, and go through it (on eText if using 

it), checking that they understand everything. Then 

ask students to turn to the Writing Reference on 

page 182. Display it on the IWB if you are using eText, 

and go through the task, modelling answers with 

students. Ask students to highlight useful phrases, then 

go through the Useful language box together. 

Ask students to choose the correct alternatives to 

complete the email. Check answers as a class.

Elicit what style is used for an email to a friend 

(informal). Ask students to decide which expressions 

could be used in an email to Josh. Check answers as a 

class. Read the Language Tip aloud and explain that 

some elements of punctuation are more common in 

informal texts. 

Ask students to look at the exam task and identify the 

two things Max is asking for (what there is for students 

to do in the evening and what things you most like 

doing). Students do the activity, then check their 

answers in pairs.

4

1

2

3

4

5

Ask students to do the activity in pairs. Elicit examples 

of formal and informal language.

Ask students to do the exam task in Activity 5. Put 

students into pairs to read their letters together and 

add or cut words as necessary. 

Answers
1 Students’ own answers

2 1 Josh  2 to give some information about where to 

see live music in my town  3 informal

3 1 there’s a music festival every summer  2 you’ll be 

able to see  3 enjoy going a lot  4 mainly interested 

in  5 – you won’t be disappointed because there’s 

something for everyone. (dashes are more informal than 

semi-colons and relative clauses are more common 

in more formal written texts)  6 But  7 If you like, I 

could  8 Let me know what you think.

4 1 and 3

5 1, 2, 6

6 I: 2, 3, 4, 5  F: 1, 6

7 Students’ own answers

ADDITIONAL PRACTICE | Maximiser p.11, Writing 1–4 | eText IWB 

Game: Sheep out | MyEnglishLab: Cambridge First, Writing 4 Register 

in writing: keeping the style; Writing 6 Informal functions in writing: Matching 

them together

Review   p.15

Aim

 ● to revise structures and vocabulary covered in Unit 1

1–4 Ask students to complete the activities, circulating to 

provide assistance. Ask students to check in pairs before 

checking as a class. Alternatively, set as a homework activity.

Answers
1  1 used to enjoy  2 would always go   

3 am used to performing  4 took off instantly   

5 don’t take after  6 am getting used to

2 1 don’t like  2 are saying  3 don’t think   

4 is always doing  5 is getting  6 are playing 

3 1 A  2 B  3 C  4 C

4 1 fans  2 collection  3 downloaded  4 once   

5 released  6 available  7 tastes  8 concerts

ADDITIONAL PRACTICE | Maximiser p.10, Use of English 1 |  

Online Testmaster Unit 1 Test

6
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