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The value of assessment data in L2 classrooms is widely recognised, but teachers are sometimes unsure when formative 

assessment versus testing is most appropriate. This workshop considers a range of classroom activities and Pearson digital 
assessment tools used to provide a personalised view of students language proficiency on the Global Scale of English, their learning 
progress, and inform next steps. 
 

In the modern language classroom, it is useful to consider how data can inform our teaching practice, both in the short 
and longer terms. But it is perhaps particularly useful to frame it as questions about our students, instruction, and program meriting 
investigation, and then think about how data could help us answer them (or not). For example, two very different questions are “Do 
my students understand the goal of today’s conversation activity?” and “Are my students making real gains in English proficiency in 
the first half of the year, and in what areas?” The first question 
is inherently formative in nature - students are more likely to benefit from an activity if they know what the instructional goal is and 
match their efforts with that goal.  
 

The second question is an interim, longitudinal one: it is not about students’ mastery of the material presented in class, but 
rather whether all their study and efforts have resulted in a proficiency increase in a more general sense. In this workshop, together 
with participants, we will generate some of these kinds of questions in language learning contexts, work with a framework for 
understanding what kind of questions they are, and in small groups discuss the pros and cons of 
 various practical activities and tools which provide data to help answer those questions. These different questions and data sources 
can be seen as working together to support learning, rather than being in opposition to one another. 
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assessing foreign language competence, reading comprehension performance, computational linguistics and classroom-based 
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Key takeaways 

● At its heart, assessment is conducted in order to answer questions. It is best to be very clear about what those questions 
are when planning, conducting, or looking at results from assessments. 

● It is similarly important to understand how formative, interim, and summative assessment practices differ in their goals and 
procedures so that the right assessment practices are put into place for the right goals 

● External resources like the Pearson Teacher Toolkit can help identify level-appropriate content for both instruction and 
assessment. 

 
Key links  



● https://www.pearsonelt.com/about/gse/teacher-toolkit.html 
● Formative Assessment: What Do Teachers Need to Know and Do? https://bit.ly/2rdqFNx 

 
 

Pearson English hopes to see you next year! 


