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xiii

WHY CURRICULUM CONSTRUCTION? Doesn’t that make curriculum development sound too 
mechanical, too pedestrian?

We have chosen this title because it conveys two meanings. One is a sense of action: the 
curriculum must be designed, implemented, experienced and evaluated. One only has to be part 
of a curriculum team to experience the sense of challenge there is in such processes. Yet they are 
not carried out in a vacuum: many of the social meanings that are built into the curriculum are 
constructed for us by ideology, by tradition, by unquestioned values and by implicit assumptions. 
This is the tension curriculum workers have to face. It is a very real tension. On the one hand, 
curriculum teams set about the task of actively constructing a curriculum to meet certain 
objectives or ends. Yet, as part of that task, the team is constructed by social and political realities 
in such a way that freedom of action is constrained by the contexts in which it takes place. Thus 
the curriculum is constructed in two senses: it is constructed by human agency and by social and 
political constraints and realities. Welcome to the real world of the curriculum worker!

We have sought in this book to bring together two important strands of curriculum work: the 
theoretical and the practical. We have done this because we believe that curriculum work requires 
both thought and action. In the day-to-day work of curriculum construction, thought and action 
are often blended in such a way that the two are indistinguishable. Nevertheless, what we think, 
believe and value guides what we do.

In recent times there has been a good deal of public discussion and debate about the school 
curriculum—especially the new ‘Australian Curriculum’. Teachers often seem to be a long way 
from these debates. We strongly believe that teachers should be a central part of any discussion 
about the new curriculum. It is teachers, after all, who have the day-to-day responsibility for 
ensuring that young people gain access to valued knowledge and skills. They have a strong sense 
of professional responsibility and they have much to contribute to any public discussion of 
curriculum issues. We hope this book will help to support them in this important task.

The school curriculum, of course, is not the exclusive preserve of teachers. Parents, students, 
the community and governments all will want to make a contribution to shaping the curriculum. 
What has been included here should help them as well. In particular, it may help them to see that 
there are many voices that wish to be heard, but that the outcome should always be something 
that will benefit students and their development as citizens.

This sixth edition retains the same five parts as the fifth edition. The first part deals with the 
broad social and political contexts that influence curriculum. The second part provides an 
examination of the global contexts for the school curriculum, a more comprehensive analysis of 
current national curriculum initiatives and a focus on curricula for the future. The remaining 
three parts provide the knowledge and skills that will help teachers in particular, but also other 
members of the school community, to engage in the actual task of curriculum construction. This 
new edition provides new material that expresses contemporary issues and understandings, 
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current program samples and new cases. We hope that the first two parts of the book, which are 
more theoretical in nature, will help to inform curriculum practice. Many questions that seem 
merely practical often have important theoretical dimensions. We also hope that theory and 
practice will come together in this book and provide a rich resource for curriculum workers 
wherever the task of curriculum construction is undertaken.

Laurie Brady
Kerry Kennedy
March 2018
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