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Pearson for International Schools

At Pearson, we have been publishing high-quality 1B resources for almost

two decades.

In this catalogue you will find details of our resources to provide your IB learners
with everything they need for their IB journey, from PYP to MYP to DP and

beyond.

HIGHLIGHTS

Psychology for the IB Diploma
Programme - Developed in
cooperation with the IB for the new
2025 Subject Guide.

The Exhibition Game: TOK in the
World - The only game available that
supports TOK assessment, developed
in cooperation with the IB to help your
students prepare for their Internal
Assessment (IA) task.

The Exhibition Game:

in the World

Ther Exubsta Game

in the Werld

Environmental Systems and Societies
for the IB Diploma Programme - A
new edition of our popular student book
developed in cooperation with the IB,
and fully revised in line with the 2024
Subject Guide.

Global Politics for the IB Diploma
Programme - Written by experienced
IB teachers, a brand-new student book
developed for the new 2024 Subject
Guide, in cooperation with the IB.
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Primary Years Programme

s | Rogders

Specially designed to motivate younger learners and help them

develop vital inquiry-based reading strategies.

This collection of 120 inquiry-based
Readers provides plenty to explore,
in line with the IB PYP core principles.

The ready-made library is clearly
categorised by age and organised
into themes. These Readers span the
six units of inquiry to support your
PYP pupils with their learning.

A variety of fiction and non-fiction
will motivate all learners.

The rain stopped. The giraffes came
out from the rees and walked abour
by the river.

Twiga looked up at the sky.

*Look,” he said, *The moon 35 back

Whaen 1 am tall can I eat the moon?”

Learn more at: pearsoninternational-schools.com/pyp

ealirvmy Seing

You can't cat the moon,” said Twiga's
father, ‘Bur 1 will show you something
that you can eat when you grow up.'
He gave Twiga some beautiful fruit

from the top of o very tall tree.
‘Mmmm, that's good," said Twiga. 7

15

Summary of components:
e 120 high-quality, inquiry-based Readers.

* Money-saving packs available, organised by
grade/year and theme.

e To evaluate this series, visit
pearsoninternational-schools.com/pyp

Readers have a strong
international approach
and are all linked to the IB
Learner Profile.

But Elno liked the jungle.

The jungle birds were bright with colours.

Rose red.

Sunshine yellow.

Sky blue. i‘l

Jungle green. - \\.‘?"T.
m r

The city was too loud.
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The sea was too wet.
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Download the PYP Readers Structure Chart at
pearsoninternational-schools.com/pyp
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These books teach the higher-order
skills and strategies that thinking readers
need, and support comprehension

and oral language.

Readers offer a

. WEAIth OF exploration

opportunities, in line
with the core principles
of the IB PYP.

A ready-made library of 120 titles, linked to
the IB PYP Learner Profiles.

B EE = Ea— 8L
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Learn more at: pearsoninternational-schools.com/pyp 3
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Mathematics for the

Middle Years Programme

Put learners in charge with an exploratory inquiry-led
approach to MYP Mathematics in our series, written for the
2020 curriculum.
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e Each full-colour book and accompanying
eBook contains detailed worked T S
examples, ideas for investigations, for each chapter.
reflections, differentiated exercises, and l

Reminders of
prior learning.

Key concept, related concepts

check your knowledge questions to put

learning into practice. Statistics

e (lear links to key concepts, related
concepts and global contexts in addition
to statements of inquiry and inquiry
questions for each chapter.

e ATLs identified throughout.

e Each bookin our MYP Mathematics
series is supported by a Teacher Guide,
which includes detailed unit plans,
prerequisites, extra questions, ideas for
group work and much more.

e Written by an international team
of highly experienced authors and
teachers, and led by Series Editor,
Ibrahim Wazir, this series fully matches

Statement of inquiry and
inquiry questions for each

QR codes linking to
additional digital
chapter. resources.

the 2020 Guide.
GOOD TO KNOW

* Both our IB MYP Mathematics and IB Diploma Mathematics
resources follow the same inquiry-led approach.

* Find Ibrahim Wazir's mapping document matching our MYP
and DP Mathematics resources to the US Common Core
Standards at pearsoninternational-schools.com/myp.

Learn more at: pearsoninternational-schools.com/myp

Differentiated
practice questions.

Meet the Series Editor:
Ibrahim Wazir is a leading exp
in IB Mathematics. Watch him
discuss using an exploratory
approach in the classroom in
an on-demand webinar.

Simone has been given a chart representing @ Challenge Q5
visitors to a gallery during the opening times.
Her supervisor has asked her to represent

the data in a stem-and-leaf plot, but there

is a problem. The chart doesn't have clearly
labelled scales on the axes. She knows that the
mean of the data is 14.4, the median is 15, the
range is 15 and the mode is 20. There are 5

WTh F SaSu datavalues as the gallery opens for S days per
week and the total number of visitors was 72.
a  Construct a frequency table of the data and represent the data in a
stem or.
b Does d-leaf plot identify anything that the bar chart

doesn't? re a benefit to represening the data in this way?
1f Simone didn’t know the value of the range, explain how this
would have affected the solution.

Connections to other areas highlighted.

9 Statistics

* Dat nted

9.3.2 Representing grouped data

@ Explore 9.4

six Grade 9 classes. The descriptive statistics identified an estimate of the
mean as 52.5, the median group as 50 < x < 60 and the modal group as
80<.x < 90. Analysis of the values identified the data as asymmetrical

. because the values were different. This also implicd that the test might not
have been fair. The data is given in the following table.

Score | Frequency

chart to help ider

0<x<10 2
10<x=20 16
20<x<30 25
30<x<40 7
40<x<50 . e form of a histogram would be more
S0<x<60 patterns for these data sets.
60<x<70 7
70<x<80 16 Q) Worked example 9.5
80 < x <90 7 =)
e “The OECD publishes figures for world average salaries each year. The data

for 2019 (given in USS) are summarised below: The table shows the average
salary range and the number of countries with this average salary range.

lary USS | Number of countries
2

X 0,000 1 .
_ ”* 0005

8
X 6

40,000 = § < 50,000 7
9

3

Can you represent the data by a suitable chart? Explain your choice of
chart and whether or not it supports the statistics values.

50,000 < § < 60,000
60,000 < S < 70,000

a Explain why these data cannot be represented by a stem-and-leaf plor.
b Explain why a histogram with the bars touching would be most
suitable for this type of dara.

Learners are encouraged
to explore concepts and
problems.

© Represent the data with a histogram and describe any fearures.

Solution

The data given in the table is continuous. A stem-and-leaf plot is more

ily represented by a stem-and-
why it can be represented by a histogram.

ert

Clear and structured
worked examples
throughout.

Hint boxes help
learners tackle
problems.

Check your knowledge questions at the end of each chapter
to check understanding and put learning into practice.

9 Statistics

ATLs —— I | i
identified. s e

Compare the two histograms and explain why histograms with
unequal group widths are plotted with frequency density rather
than frequency on the vertical axis.

om a reputable online source and
with the frequency density value on

data is discrete or continuous.

your head

a

lents to school in the morning

2 Check your knowledge questions

g

() _Self assessment 2 Find the mean, median, mode and range of the following data sets.
s an

iy d

a (13 [1s 8 ]2 [t [35 [ [ [0 ]

b o5 [n2]ar [1s[3s5]28]12]e0]

State which question, A or B, is the better question for cach surve
Explain your choice.

matches your age?
O under 18

O 18060

O over60

=

se dara into frequency tables.

End of chapter
checklists to help
learners track

rify the modal group of a grouped data monthly allowance to | to a charity?

charity. ves O
Do you w O

Igive part of my Do you donate money

identify the m

¢ If ahotel was

their progress.

If they have
seen a film

Learn more at: pearsoninternationa

I-schools.com/myp
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For the IB Diploma

B Diploma Programme
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CO‘pUbliShed resources - fﬂf

Programme

At Pearson, we've been publishing in cooperation with the IB since
2022 and are proud to be an official co-publisher for the IB Diploma
Programme for Environmental Systems and Societies, Global Politics,
Biology, Chemistry and Physics, and Theory of Knowledge.

This year, we're expanding even more on our range of co-published resources with a brand-new edition of

our Psychology student book.

All our co-published resources have undergone a thorough quality check by the IB. This ensures that:

e they align perfectly with the latest curriculum,
covering all the essential learning objectives;

e have successfully passed the IB's
comprehensive quality-assurance evaluation;

NEW: First teaching in 2025
® DP Psychology

® Pearson

First assessments in 2026

® DP Environmental Systems and Societies
® DP Global Politics

=

G o_bal Politics

[

have been reviewed and approved by IB subject
matter experts;

are appropriate for IB World Schools
worldwide.

First assessment in 2025

® DP Biology
® DP Chemistry
® DP Physics

W Sar

NEW IB co-published resources
also available

® TOK: Exhibition
Game (see pages
10-11).

® Theory of
Knowledge (see
pages 8-9).

Proparatiss for the 1B TOK
Internal Avsesame-s

The Exhibition Gas:

in the World

Learn more at: pearsoninternational-schools.com/diploma

hemistry

Look out for the IB
Cooperation logo on
the front covers of our
co-published resources

Individuals and Societies

| NEw 8
3
=

==
=
Psychology

The Cold War
Ameticas (e

® o

Sciences

W I @/ B @/ -_——

1‘.{‘

Chemistry

Included with each title:

® Student Book: print or digital.
® Digital resources to support teaching and
revision.

® eBook offered with a 2-year subscription,
and included with the purchase of the print
title or available as a separate purchase.

Learn more at: pearsoninternational-schools.com/diploma
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Support your learners as they explore the latest Theory of Knowledge
Subject Guide with our revised edition, written by experts and updated

Chapters dedicated to

Refcrcnce My second objectis a logical ffe
y sccond object s an ontological prooffor [~
f h d i Objects@632/26/displayDate- the existence of God offered by the Austran | 3wy
support for the essay an asciustateiflow=8b789¢51:¢870-41da-ba2d-2472629(2493 mathematician, Kurt Godel. An ontological |1 1. lg) > 6 3¢efe)
e Word count = 839 proofis one in which the conclusion is DF1. Gl +» et = o14)
new exhibition assessments. reached from startingpremises arvedt 0
With the fist two objects, the candidate focuses on classification and how it can shape our byrational thought rather than empirical | ¢ ccsy i o) 1 i = Dyt = )

Assessment — Exhibition

the world, but the many meanings that it transmits have been overshadowed by its
usage by the national socialists in Nazi Germany in the 1930 and 19405, and hence
with th d atrocities that they d. Suchan connection
of asymbol to a particular set of circumstances can interfere with the message it was

originally intended to convey, and hence disturb the organisation of knowledge ina
different cultural context.

knowledge. In the first object the candidate departs from the inital object, weakening the
focus. It could be argued that in these cases the classification reflects prior existing sates

of affars i the world more than it changes them. The third object suggests assaciation or
representation rather than classification which constitutes a problem, The use of objects from
the immediate environment may stimulate discussion when the exhibition is showcased

for other TOK students or a wider constituency in the school community. There is a missed
opportunity to use about 100 more words to embelish the exhibition

Example E: Knowledge and religion

IA Prompt #8: To what extent is certainty attainable?

0Object 1: Grandmother's Bible

feature of this kind of certainty is that it can be held even if the person who is certain is
actually wrong.

Reference:
centerforinquiry.org/blog/religious_certainty_is_a_dangerous_weapon/

Object 2: Godel's ontological proof of God

observation. These premises may be Axd Plg)
thought of as axioms in a similar fashion | Th.3. )
to those found in mathematics. Godel
claimed that his proof was motivated by his
desire to construct a watertight argument
rather than support any personal religious
conviction that he may have harboured. The details of Godel's argument are too complex
and difficult to discuss in detail here, but it involved what is known s modallogic, the
distinction between necessary and contingent truths, and the concepts of properties
and essences. As with ontological gt in general, criticisms of Godel's argument
focus on the legi he used. If the starting points of an
rgumentcan b calld nto gueston,the [he truth of the conclusions can be too.

fessx =0 3x )

.
Th 4. 036l

. . . .
VV 4 e with ot N )
I n c o 0 p e ra t I O n It h t h e I B I n 2 0 2 ‘The first object in my exhibition is my This object with epi Pt to arrive at knowledge
randmother’s Bible, Sunday visits to that the feclings may be to it of individuals.

& y There have been numerous attempts to achieve this kind of certainty, often inspired

Written by an extremely experienced authoring team, which includes

examiners, curriculum reviewers and workshop leaders Sue Bastian,

church were common during my carly
childhood, and by the time I was 15 there
werelessons from the minister leading up
to confirmation. Throughout all of this,
was more confused than convinced. The
stakes seemed high. I needed to know. I
confided my doubts to my grandmother
wholed me to her Bible and placed her
hands on the book, a very large book, and
said, See. These words are a light unto my path. It says so right here. 1 didn't sce. How

by the apparent power of logical thought as applied in other fields of knowledge. The

philosopher Bertrand Russell commented that our uncasiness with such arguments

when applied to religion is ofen undermined by our difficulty in identifying exactly

what is wrong with them. The implied question is whether logic is an appropriate

vehicle for trying to support or reject claims in the field of religion.

Reference:
lato.stanford. [

Object 3: Isotope-ratio mass spectrometer

was her certainty possible? I read the book over the summer. I still was not certain. ‘But

‘The final object in this exhibition is an isotope-
grandmother; I said, bad things happen. She just looked at me.

ratio mass spectrometer (IRMS). This device is used
to determine the ratio of different isotopes in a
sample. If the heavier isotope is radioactive, and the {3
rate ofits decay into the lighter isotope s known,
then an estimate of the age of the sample can be
‘made. For example, uranium-238 decays into
lead-206 with a half-lfe of 4.47 billion years,
meaning that half of the uranium will have
converted into lead over that period. The age

Julian Kitching and Ric Sim. \

e Updated in 2024 with new technological and cultural examples to better
reflect and represent global learners, with clear language to improve
accessibility for EAL students.

Questions arose: what must i feellike to be certain? How and why does this condition
clude others? How does one dimension of certainty, say,in religion, attach to a
disposition to believe claims from elsewhere? What other high-stakes claims are
impossible to believe except through an act of uncritical belief? s there an afterlife?
Am la good person? Who/what created the universe? Is there a meaning to life? Why
does it matter? What would count as evidence? Maybe it's all around me and I don't see
it. That's what my grandmother said.

\ ia\’

NN

ThEGry of
Knowledge

The student has
d

4 between scrpure telgon—__ This object and the circumstances described above concern the pursuit or attainment
o R of ical certainty in which one is completely sure of something. An important

190

191
e Provides learners with comprehensive coverage of the knowledge framework

and includes examples of knowledge questions to help students recognise
and decipher them.

Virtual exhibition objects to give
students ideas for their own exhibition.

Examiners’ comments to give further

» Teaches learners how to prepare and evaluate their work with support for CBENE

the essay and the new exhibition assessment, helping them to develop
lifelong academic skills beyond what's needed to pass exams.

Provides full coverage of the 2020 Subject Guide including the Core, Optional

themes, and Areas of Knowledge. Meet the expert authors

Sue Bastian - Series Editor 28Ul EE TR LS 3 G TR G E IR DA |

Sue Bastian has served the IB for over forty years as a TOK teacher, workshop leader,
examiner, textbook author and assessor first in the Philippines and later at the UN School
in New York City. She is now concentrating on designing lessons and instructional games
for the TOK classroom.

Each chapter is structured to
match the knowledge framework.

Scan this code
to access free
trials

m Natural sciences

Knowledge questions basic level, e ! hile it k b ¥
i

+ How canit be that scientific knowledge changes over time? . I

ntwicd, pl Thi P
affect find of a hypothesis, particular p:

of science?

imarea of knowledge? interpreted.
of the results, lea I

Julian Kitching - Author

suggests a new hypothesis leading 10.a new cycle of testing.

Knowledge?
0 L .
= eVe

Ao i * [

that distinguishes it fundamentally from other types of knowledge.

This methodis .
o portantthat it Before Design
e go further reflct on these questions: Experiment

- Wha e the relsbiliy 5 "
Activity 2 R

. P g oeeriment
s m—

Julian Kitching has been involved with the IB for more than 35 years as teacher of Biology
and TOK, DP coordinator, workshop leader, curriculum review member, author and
assessor while working at IB schools in Germany and Ghana. He is currently Head of the
Secondary Division at Aves International Academy in the port city of Tema, Ghana.

Methods and tools

Ric Sims - Author

h Ric Sims has taught TOK for nearly three decades, as well as Economics, Philosophy, Maths
and Music for the Diploma Programme. He has served on the examining team since the
gy late 1990s, including more than a decade as an assessor. He has participated in four

curriculum reviews, led workshops for TOK teachers, and is a regular keynote speaker.

221 222

A wealth of ideas
for individual and
class activities.

Extra information
for interest and
further reading.

Learn more at: pearsoninternational-schools.com/tok

Learn more at: pearsoninternational-schools.com/tok
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45T What the game box contains

The Game box contains: 52 Object cards including 2 Sample Context cards and 1 blank card, 35 Prompt cards,

Scorehseet card, and Teacher Guide.
DIPLOMA

How to play

The only game available that supports TOK assessment
1. Select a prompt

Students group into teams of four to six players and select a
- Prompt. They discuss possible interpretations of their Prompt
Dearac f, P T, ’ . f, and the issues about knowledge that it raises.

ATSH] Pearson Preires

What counts
as knowledge?

Preparation for the 1B TOK Préparation & Févalustion Proparacion para la pvalusside

- o ;
Internal Assessment s el

Object Card

_ 2. Choose the Objects

Le jeu de Pexposition: h El juegn de b expasiciin: Each team chooses three Objects from the Gallery
that link to their team’s Prompt and give it a specific in the World
real-world context.

The Exhibition Game:

The Exhibition Game:

in the World L dans le mande réel javs en el mundo

3. Discuss in teams
The teams justify how each of their three Objects contributes to understanding the knowledge

e Developed by TOK experts, Sue Bastian and Robin Press, in cooperation , ‘ ,
question that the Prompt is asking.

with the IB to help your students prepare for their TOK Internal
Assessment (IA) task.

e |tis arehearsal for the real thing - a learning by doing - to help students

understand what they need to do to present their IA Exhibition. 4. Present to the group

* The Game is a simulation of the Exhibition with a scoresheet adapted from Scan this QR Each team chooses a spokesperson to present their Exhibition to the class, explaining their
the Exhibition Assessment Instrument. The focus is on how TOK manifests code to access justification for the inclusion of their three Objects in the Exhibition.
in the real world. the How to Play
Guide

e Available in English, French and Spanish.

5. Mark the Presentation
The other teams mark the presentation based on the

Makes clear links between the

scoresheet, centred on the driving question: Does the O e 118
@6 The size and feel and look of the colourful images all add to the way Exhibition successfully show how TOK manifests the e ot !
the game allows for imaginative responses and thoughtful connections. world aound us?
The ideas to include one blank object card, and two with sample object ‘
specifications were brilliant!
| can’t wait to use this edition of the game in my next TOK workshop.
And | know teachers always want their own copy once they have tried it eeThe Exhibition Game is a rehearsal for the real thing - a learning by
in our sessions.99 doing - to prepare students to tackle their IA with confidence! 99

Sue Bastian and Robin Press, creators of

Marylinne Sinclair, TOK Workshop Leader
The Exhibition Game

10  Learn more at: pearsoninternational-schools.com/tokgame Learn more at: pearsoninternational-schools.com/tokgame
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Areas of exploration identified.

Studies in Languages

and Literature

English A Literature

Approaches to learning in fiction

Albert rose from his seat. He stood uptal as he opened the top drawer of the high writing
cabinet. For a moment his back was again turned to me. | had the revolver ready. | fired
with the utmost care: Albert ellwithout a murmur, at once. | swear that his death was
instantaneous,asifhe had been struck by lightning.

Ideas for individual

i in other fields, and i p"s‘n‘;;ylhy;mm:inhxsboqk, and grOUp aCtiVities
‘The Hidden Reality: Parallel Universes and the Deep Laws of the Cosmos:
throughout.

What rernains s unreal and unimportant. Madden broke in and arrested me. | have been
condemned to hang. Abominably | have yet tiumphed! The secret name of the city o be

g in. Yesterday it ws "y i
attacked got through to Belin. Vesterday it was bombed. | read the news in the same Englsh ] early version of parallel universes resonated with thermes of separate lands or ahernative
Histories that were being explored in teratur, television. and fim, creative forays that
continue today My favortes since childhood include The Wizard of Oz, 1t5 a Wonderful

& the murder of the
Stephen Albert by the unknown Yu Tsun. The Chief, however, had already solved this mystery. <~

Written by IB expert authors to provide you and your students
with comprehensive coverage of the requirements of the latest ’E e

Discuss th i i i iy portfolio. 2

context?
. . 1) Given the rapport that the narrator developed with Dr Albert, why does he o e
Subject Guide o
. 2) How does the narrator feel about his own actions?
Connections

3) Wh: ity of his character,
In 2015, The Garden of the Forking auctioned in New
,000. B

lit

beyond

book has any

Connections boxes

De
effect on the outcome of the story? Why or why not?

of war, of cultural differences?
York for an estimated $ d quality detective

fiction story, it is perhaps best known as the first example of hypertext, a key _ hlghllght aspeCtS

[ & « t of the World Wide Web that links one text to anoth i
ST A A s i ) e et it sk
Intertextual research activity: leEmErs im ke

Using the QR code and the Internet, ch Borges'
connections.

e Key terms from the Guide are explained and highlighted including concepts,
areas of exploration and global issues.

1) What types of articles did you find? Which subject areas are represented?

2) To what extent did thi By
‘The Garden of Forking Paths?

3) Whyis it significant that Borges, a man of literature, i often cited as the original
source for the idea of hypertext?

e Inclusion of carefully selected, up-to-date, diverse texts to inspire learners.

e Activities to help strengthen appreciation and understanding of different
works.

Activity 18 Lost and found in translation

e Chapter insight summaries of the main points. vy e '

Nationalism, war, and culture? 1

e C(lear learning objectives and links to TOK throughout.

e Detailed support for the assessments including the Higher Level essay and

Extended Essay guidance. TOK links. Links to additional resources.

e Intertextual connections and global issues highlighted.

Learning objectives at the start of
every chapter.

Carefully selected, up-to-date, engaging and
diverse texts from a huge range of works.

-—*

H H The opening page of Persepois [ e literature. Marjane Satrapi's
elalied overview mphicnenci il
coming of age text that records
Learning objectives

Satrapis life in Iran during and
In this chapter you will...

after the Islamic Revolution, is
+ explore the question ‘What s lterature?
-

Free independent study pack

Help your students develop the IB Learner Profile
traits with a FREE independent study pack, written by
our expert authors. Download it at

pearsoninternational-schools.com/diploma

L]
Of=i0
e

aprime example of thisliterary
expansion. The work has

¥ been translated from French
into many languages and is
widely studied in literature
programmes across the world.

« engage with the aims of the IB literature course
« mak i B English

« learn how the IB lterature course is organised
« examine course areas of exploration:

© readers, writers, and texts

© time and space

© intertextuality
« understand
« learn about the required assessments for IB literature
« explore the purpose of the learner portfolio.

What is literature?

Aswe write this, the definition ofliterature i shifting and expanding to reflect the

1d around us. In simple term he culture, practices, and
communications of people. From the Latin ltaritua/litteratura, literature translates to
“witing formed with letters'. Broadly speaking,
civilisations from Egyp to China have celcbrated

So, who and what determines
whatisliterature? Perhaps the
- more important question is
" ‘Why should we read a specific
work?' In the case of Persepolis,
% Satrapi's text gives a voice to

J astorythatis often silent; her
memoir style mixes history
with personal experience,
making her narrative
believable and relatable. As she
immerses us in emotive words
and visuals, she allows us to experience her culture and community. This doesn't just
give usa window into her world, it also gives us a better understanding of our own. Key terms
Works that affect communities of readers in this way aren't placed in literary categories
arbitrarily; they carn their place through readers and critics recognising their aesthetic

About the authors
Jan Adkins

Michele Lackovic

literature in many forms, including texts that

12

are spoken or sung. Ancient Greek poets such

as Homer and Sophocles composed poems and
plays such as The lliad and Ocdipus Rex that are sill
studied today. Such literature provides a window
into different cultures and times. But lterature

s more than just a marker of civilsation: it can
introduce us to fantastical worlds that are fuelled
by pure imagination. Of course, not every book
can be considered lterature and the definition of
what ‘makes the cut'is often clusive. When British
writer Aldous Huxley published his futuristic
novel, Brave New World, in 1932, it was regarded by
some critics as politicised propaganda. And yet
today tis hailed as a timeless classic that helped
define the dystopian genre.

‘The question remains: What is literature? While it is evident that instruction manuals
orbanal romances do not demonstrate literary merit, a quick internet search for a
definition produces a wide range of results, revealing that there is no one accepted
definition. ‘For the times they are a-changin”, Bob Dylan proclaims through his music
lyrics that earned him the Nobel Prize for Literature in 2016. As the definition of
literature broadens, music and visual texts such as graphic novels are now classified as

Learn more at: pearsoninternational-schools.com/tok

highlighted and
defined.

‘While there it definition of literatt i bele
from literary-minded individual the globs

value in local and global contexts.

ing from

literat ific ways. individuals, lit

«allows us o be open, o lsten, and to be curious' (Tracy K Smith)
. it awakens a rebellious attitude in us’ (Mario Vargas LI
ivi f a nation’ (Aleksan dr i

+isone of the mostinteresting and significant expressions of humanity’ (P Barnum)
«“sucks you into another psyche. So the creation of empathy necessarily

influences how you'll behave to other people’ (Barbara Kingsolver)
«'plays a huge role in examining difficult real-life ssues’ (Angie Thomas)
«helps us transcend ourselves’ (Mohsin Hamid).

1) Which statement above most appeals to you? Why?

2) Create your own statement about literature and share it with your peers.

3) What do you notice about the statements that you and your peers have
written? To what extent do they overlap or differ?

4) What does this activity reveal about the nature of literature?

5) Write your responses in your learner portfolio.

Jan Adkins is now retired after
teaching English for 40 years,
including 24 years teaching 1B
English. Jan was an Assistant Examiner for
15 years and has led training workshops for
25 years. She is the recipient of the Robert
O Lawton Award for Teaching Excellence at
Florida State University, and the Teaching
Excellence Award at Eckerd College.

Learn more at: pearsoninternational-schools.com/diploma

Michele Lackovic currently teaches
IB Diploma Programme courses,
coordinates the CAS programme,

and chairs the English Department at
Suncoast Community High School in Florida.
She also leads teacher training workshops
and marks IB English A Literature exams as
well as Extended Essays.
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French B and Spanish B

Language Acquisition

Our unique French and Spanish Workbooks
provide flexible and focused independent practice
to prepare your students for their end of course o
assessments.

= English, French and Spanish B

DIPLOMA

Francais B

English B

e Exercises to prepare students for the reading, writing and listening
assessments - with QR codes linking to extra content online, including audio.

Our resources are fully tailored to the 2018 Subject Guide,
to teach and practise the key skills required for the reading, e Students are encouraged to make the workbooks their own, writing in

. . . answers, highlighting and making notes - perfect for revision.
writing and listening assessments.
e The structure of the workbooks by prescribed

theme means they can be used alongside, rather
than instead of, other resources.

e Contains authentic text extracts, accompanied by a broad range of exercises,
plus audio files for listening assessment practice in the eBook, to help
students of all abilities prepare for their end of course assessment.

for the IB Diploma

o TOK links integrated throughott. Workbook

e Suitable for Standard Level and Higher Level students with clearly
distinguished content.

Scan to access

Free Spanish B
Mini Unit Plans

e Support for the Internal Assessment.

TOK links
throughout.

Tips for writing
different text types.

Paper 1 pacic task

-ing form Write a personal blog reflecting on your first language as it relates to your identity.
Complete these sentences using a suitable verb in the -ing form Think about the following questions, plus any other ideas of your own when

Engaging, write-in format. New vocabulary explained.

2.2 Limmigration en question

Séance échauffement

2.2 L'immigration en question

Activité 3 : Pourquoi partir ?

Approches de

Iapprentissage

Compétences de
Dressez une liste de huit raisons. communication

1 Réfléchissez aux raisons qui poussent parfois les gens  quitter leur pays natal

1 Try tosstop him writing your blog.

2 Ilike my teacher _grammar to me. + How does your life compare with Alegria's? Activité 1 : Immigration et vocabulaire
3 Hekeeps the central heating _____all winter. * How many countries have you lived in and how many languages have you Regard h

4 The girl couldn't forgive theboyfor___________her phone. learned? egardez ces photos.

5 Imissher_____ metoschoolin the mornings. Do you agree with the advantages and disadvantages Alegria mentions? If not, Ceest o ? Cest quoi ?

explain your opinion.

Quels mots vous viennent  fesprit ? Justifiez. (8 mots ou concepts)
SL students should write 250 — 400 words. HL students should write 450 — 600

by Alegria Lores

14

Below are the reflections of an educator who norw lives in Costa Rica. vy Exemple : Un bidonville - Les personnes vivent dans des tentes de fortune et dans des

. Do you know where that is? Lok online to find the location and see what else you can [ = - conditions de vie insalubres. On dirait un bidonville.
discover about Costa Rica. Tips for writing a blog " Activité 2 : Immigration et définitions

Does language influence What it o b Cub A . Costa Ri *  Ablogis an online journal or informational website. It is usually started by one

the way we think? Read at It means 10 be a Cuban-American-Costa Rican i i 1 Reliez les mots de la colonne de gauche a leur définition (dans le contexte de

What it means to be a ) person who may then invite others to add their thoughts or comments. nelez st E ttion ¢ 2 Avec un(e) partenaire, essayez de justifier ces raisons. Le role de votre partenaire inere - perond
by Alegria Lores *  Before you start, decide: limmigration). ' " idé it

Cuban-American-Costa Yyoustart, . est d'essayer de vous convaincre que ce n'est pas une bonne idée et de contrecarrer P e

Rican before discussing. Answering the question ‘What is your native language?' is difficult for me. During *  whyyouare writing 1 un(e)sans-papier | Exemple:d |a Ligne«imaginaire » qui sépare un pays d'un

this with a partner

Personal - Reflection

Figure 1.2 Dried flowers in a
Costa Rican market

4

my early years, my mother spoke to me in English and my father spoke to me in
Spanish. She was from Minnesota, USA, and he was from Cuba. They lived in a

+ what you want to say
+ which facts you want to include.

autre pays

vos arguments.
Exemple : En Europe, je pourrais trouver du travail et gagner de fargent.

argument - donner un
argument contraire / opposé

2 fuirson pays b Personne qui a entamé une démarche légale Tu nas pas les qualifications requises et le taux de chémage est élevé en [
ish-: {0 i i . N . . . . . . 2 i texte :
Spavishespeaking ara o Tangies,Morocc, but we moved to New ok City when . rgeianyouries ot pesgaph it ey fnformation and suppotiog des, e s o e
I was three. There we lived among Hispanics, but school was in English. When | was ! y B N A iR pe: » .96
nine my family moved to Costa Rica, where we settled. | married a Costa Rican and + Giveyourblogastrong heading and remember that people write blogs because — " — .
they feelsrongly about he topic. 3 exil  Renvoyer quelqu'un dans son pays d'origine ce bateau

eventually adopted the Costa Rican citizenship in addition to my US citizenship.

My life has continued in this fashion, always immersed in a bilingual and bicultural
environment. Depending on where it is, | become somewhat more fluent in that
language — English or Spanish.

The advantages? Being equally comfortable attending school in either language,
being able to translate and interpret in those languages, and the ability to have
friends from many countries.

The disadvantages? Not identifying 100% with any one culture, feeling a bit like an
outsider wherever | live, and people commenting 'You have a different accent!’

Would | choose to have it any other way? Absolutely not! | consider myself
extremely fortunate to have had the opportunity to live and learn in two cultures
and, as a result, be comfortable in both almost effortlessly!

Ablog is written in formal or semi-formal English. You can use phrases such as ‘T
strongly feel’ or ‘it is my opinion’ because the style is often like a newspaper article.
+ Youmust remember to show your knowledge of English by thinking about your

choice of vocabulary and your use of correct grammar.
How is our identity formed?

Paper 2 practice listening task (1 lumni Speech Day

You will hear a speech made by an alumnus at his old school's Speech Day.
1 Complete the following gaps with words from his speech. Use no more than three
words for each gap.

a Life in an office working at a desk is now (1).
Iwas shy, physically weak, rather overweight, and (2) any kind of self-
confidence.
I grew older of course, but that alone wouldn't (4).
I'would still have been the boy people laughed at, who wasn't (5) anything, and
was afraid of everybody.

-

an

a

4 un(e) réfugié(c) Personne qui est entrée illégalement

(clandestinement) dans un pays

5 un(e) demandeur | Situation de quelqu'un qui a été forcé de quitter
demandeuse d'asile son pays

®

Y

6 un(c) expatrié(c) Action de quitter son pays, souvent pour des

raisons humanitaires ou politiques

7 accueillir Personne qui fait le choix de s'exiler pour des

raisons professionnelles

w

=

8 un(e) étranger | 11 elle peut étre politique ou climatique. Il clle

Avantages et problémes

1 Faites une liste de cing avantages et cing problémes que pose limmigration :
+ pour le pays ol les personnes immigrent
« pour le pays dont les personnes sont originaires
Atoral, justifiez / illustrez chacune de vos réponses.

Pour le pays ol les personnes immigrent

aété contraint(e) de quitter son pays dorigine et
ne peut pas y retourner. BIENFAITS

9 une frontiére i Recevoir une personne | accepter un étranger
sur son territoire

Exemple : un surcroft de main-d'euvre

pour le pays diaccueil

10 expulser Personne qui vient d'un autre pays, ou d'une
autre communauté ou d'un autre groupe.

Personne qui ne mest pas familiére

2 Choisissez quatre des mots de Fexercice 1 et écrivez quatre phrases pour exprimer
une opinion sur limmigration.

ce - adjectif démonstratif
désigne une personne / ou un
objet en particulier

Masculin' ce bateau
Masculin + voyelle ou ' muet
cethomme / cet enfant
Féminin: cette femme
Masculin et féminin plurie!
ces bateau/ ces femmes

Appro o
I'apprentissage

o ; T
e Sport was eally popularthen, s it s now, but PE classes were 6) to put it Pour e pays dont les personnes sont originaires ST
mildly. collaboration

‘What has Martin been doing since he left school?

List three of the problems Martin had as a teenager.

What did Martin do to escape his problems?

What effect did running have on Martin’s self-confidence?
What is the real lesson the friend taught Martin?

NIV NV

Packed full of exam practice tasks.

Learn more at: pearsoninternational-schools.com/diploma

— o eomtws

Exemple : La personne qui a émigré
peut envoyer de largent & sa famille
restée « au pays ».

80

ATLs identified.

Learn more at: pearsoninternational-schools.com/diploma
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INndividuals and

2k | Societies

Provide a deeper understanding of human environments, society

and history.

Psychology @

Written by expemenced IB teachers, examiners and curriculum specialists,
this 3rd edition of our Psychology for the IB Diploma Programme has been
developed for the new 2025 Subject Guide in cooperation with the IB.

See page 18

Environmental Systems and Societies

A\, 77:7//
e The third edition of our popular Environmental Systems and Societies for
the IB Diploma Programme student book, fully revised in line with the 2024
Subject Guide, and developed in cooperation with the IB.

See page 20

Global Politics

e Written by experiencérd IB teachers, this brand-new title has been developed
for the new 2024 Subject Guide in cooperation with the IB.

See page 21

Business Management

e Afirst edition for the 2022 Subject Guide, using sustainable and ethical case
studies to bring Business Management to life.

See page 22

Economics

e Latest edition fully matched to the 2020 Subject Guide, designed to develop
students’ understanding of real-world Economics.

See page 23

Learn more at: pearsoninternational-schools.com/diploma

DIPLOMA

Equipping students with the knowledge and
skills needed to succeed.

A
. ol

Each textbook comes with free access to an enhanced eBook and R 1: * ]
provides: The'Coltd War

Global War

e Written by expert authors for the latest History IB Diploma
Subject Guide

e Aclear overview and analysis of key events.

e Practice in analysing source material, including photographs,
cartoons and letters.

e Focus on the examination requirements, with hints for success
throughout.

e TOK section and questions to fuel research and discussion.

e Access to worksheets, quizzes and biographies to develop
examination skills and extend studying.

Challenge yourself' boxes that . g :
i i A ritarian The Cold Warard the

signpost and extend key learning Cf o Ameticas (g45-1981)

points and contexts. i
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Economics
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Learn more at: pearsoninternational-schools.com/diploma
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Activities allow students an opportunity to explore and
deepen their knowledge of Psychology independently,
creatively or through discussion within their class.

TOK boxes help learners to see Psychology
studies and research in the wider context of
their learning about Theory of Knowledge.

Psychology

Introduction to Concepts Concepts
This latest edition has been developed in cooperation with
he IB in line with the new Subject Guide 1
t ini with t W SuUDpj t Guide.
* Written by experienced teachers, it provides thorough explanations of 4
concepts, contents and contexts as well as providing detailed examples to . Wpiad
show how these interrelate. HL concepts are also explored in detail. R ot frs  the sl lgtion o cry ot resarch with ey and
[ Indigenous perspectives offer insight into behavior supported by a long history with consideration and jon for all stakeholders’ well-being. This requires R
. ) of Indigenous wisdom and experience. These perspectives can emphasize an adhering to ethical guidelines, ensuring research validity and eliminating the risk to carry out research
R H . . interconnectedness with nature and other people, stressing a holistic approach to of harm. Psychologists conduct research with human and animal participants, with gy and
e Key studies are outlined and there are detailed examples of different : healh that encompasses physical mental and emotional dimensions. Acknowledging emphasizing respeet and ethicaltratment, and prioritizing informed consert, Sl
Ll pm and respecting Indigenous perspectives can be important for promoting cultural confidentiality, anonymity and voluntary participation in human research. For for allstakeholders
H R —— humility, equity and social justice. example, in a study that investigates the effects of social media on adolescents, well-being, Why do
research methods used by Psychology experts and professionals to help _ : _ _ T Y S T IO,
) ) e = Alternative explanations and interpretations animal modelsresearch, considerable effort is made to eliminate the risk of harm, such
o an eigenos ) : fewt Is and using al I delling wh
students form ideas for their own research methodology. Pychlogy s opn e hypothses o pespcives i may fr i s i v il and o dermaivesuch s compuer modeling whenever st
T i ways of understanding a behavior. Being open-minded toward alternative explanations Harm, for xample, non-invasive procedures. Peychologists conduct ehical esearch ar the methods used
o . . isnecessaryforsfentfc inquiy and eivical thinking because It prompts resarchers by promoting integrity and compassion and by prioritizing respect and minimizing e 5
* Feature boxes help students to focus on specific areas of learning like TOK o
. . . S B.DMToms Programme BT hypothesize that high levels of social media use creates greater feclings of loncliness. beings?
and critical thinking. pgmeioma Programm 3editon Howerer, alternatve explanations could nclude reverse causality lonely people may Concept-related terms
use social media more than people who are not lonely) or third variables (for example,
Pearson personality traits may affect both loneliness and social media use). Ethical principles
e \aried activities and com pre hensive review quest ions hel p learners to Investigating alternative explanations of behavior helps researcherstotes the Ethical pinciplesare framevorks that gide the prirites and decisions of psychologiss p———
robustness of their findings and identify confounding variables. They promote and researchers, aiming to prioritize participants’ welfare while i conductfor researchers
. . . . skepticism and intellectual rigor because, by considering different perspectives and benefits to the psychology community. Ethical principles shape rescarch practices required in counties that
recall what they have learned and consider their learning from different arbbln resarcherscan sengthen th vty and et of e escarch iy e e chorc ot o i and e dein ad procedn o .
and avoid if knowledging alternative i ions promotes Ethical considerations apply to all aspects of research including informed consent, o DD
i humility and indedness and hers to be open to new participant rights, confidentiality and anonymity. In a study examining the effect of have different ethical
p ers peCUVes . evidence and to; refining existing theories. alcohol consumption on aggression, researchers would obtain informed consent from responsiilieswhen they
- i ing they the stud d procedures and any risks o e
i ) [ Jcasactviyts | 10 participants. The right o withdraw is made availble to pasticipants, minimizing the F e
e Assessment su ppo rt towards the end of the book includes advice on the e o B Ty risk of coercion. Anonymity in data collection protects participants privacy and allows w
for frank and honest responses that increase the data’s reliability and validity.
; ; 30 31
exam at standard and higher level, the internal assessment, extended essay
and Theory of Knowledge.
o

Answers to practice questions will be available in the eBook.

Conceptual questions link the content to the six key concepts in Psychology (bias,
perspective, change, causality, measurement, responsibility). Understanding how
these concepts connect to contents and contexts is key to understanding the subject.

- Sociocultural Approach

Scan this code
to access free
samples

Cognitive Approach

Checking your digit span! Work with a partner. Devise eight strings of digits each,
starting with a string of three (e.g. 682), then four (c.g. 9184), five (¢.g. 36187) and so
on until you have a string of 10 numbers. Do not let your partner see the number
sequences you have devised.

Now one of you reads out your three-digit string while the other writes down your
digits in th after hearing them. Work in order through
the eight-digit strings until each string has been read out and recalled.

Now swap roles and repeat the procedure, so that the other person reads out their
strings of digits. Note your scores.

Content

penalty was effective as a deterrent to crime, while the other study suggested that the
death penalty was not an effective deterrent. The crucial point was that the data from
these studies could be interpreted in different ways, depending on one’s prior beliefs.
Participants were divided based on their existing views on the death penalty —cicher
strongly in favor or strongly against.

Conceptual question

‘While confirmation bias studies provide important insights into human
decision-making, can the potential benefits of research justify partial
relaxation of ethical standards, especially when using deceptive techniques?

After reading summaries of the two studics, cach group was asked to evaluate the

° i o

Content How did you try to remember the numbers? methodology and overall persuasiveness of the studies. Participants who were pro- lg:j(fp‘lvc‘:fvr‘n‘zijfz ‘r:jm
* How might you increase your short-term memory span? death penalty found the study supporting the deterrent effect of the death penalty What method would
Rl R e e to be more convincing and methodologically sound, while they criticized the study you select,and iy

" L men - oued 4 N N » varti N anti-dea when trying to gather
ks nd Kty howselt. X S ———— - T —— O To——————— that argued against the deterrent effect. Conversely, participants who were anti-death e
o CAS/activity 19) i Jtorcs. self- rfer to how individudls penalty found the study that supported their stance (against the deterrent effect) to be RSk
aample. howdo Discuss these questions. relation to oth, from others or as more credible and well-conducted, while they found faults in the study supporting the
— m?;j;“gx + Why do people conform to group norms? interdependent with others. They found that people in individualistic cultures (for death penalty’s effectiveness. This selective evaluation of the same set of data, based on .
the resulsof conformity example, the United States) tend to have an independent view of the self, emphasizing

+ Canyou think of situations where conformity is bencficial?
tesearch e Acch

] + When might it be important to resist conformity?

i 10 particpants?

Wht responsiiltes do

resatchrs have? - -
Cultural dimensions

Cultures are made up of a set of attitudes, behaviors and symbols shared by a large
group of people and are usually to the next.

Cultural by different d d cult

norms can be assessed according to where they fall on various dimensions,

personal goals, raits and achievements. In contrast, people in collectivistic cultures
(for example, Japan) tend to have an interdependent view of the self, focusing on
their d ithin th y
collective goals over individual ones.

Conceptual question

Cultural di p awa i I ut
how can we express complex sociocultural constructs, such as power distance
interms of observa

Confirmation bias is defined as a cognitive bias that influences individuals to favor, seck
out, interpret and remember information in a way that confirms their pre-existing
beliefs or hypotheses, while giving disproportionately less consideration to alternative
possibilities.

pre-existing beliefs, demonstrates how individuals give more weight to evidence that
supports their initial beliefs and discounted evidence that contradicted them, leading
to further polarization of their views.

CAS activity 35

Look at the study by Lord, Ross and Lepper (1979) as an example. The important point
was that the data from the studies they used could be interpreted in different ways,
depending on one’s prior beliefs. Design a similar study (which you should ot carry
out) o investigate the cffect of cognitive bias on a specific perception or behavior.

the academic Thi in sell linfluences f behavior such as

Culural 4 festo theacad deserbeand Interesting facts in

the underlying values, beh: d attitudes that d ltures from one flict resolution and d king. For instance, in facts

another. T insightinto ieties prioritize direct d asserting one’ are valued, i i

anotr T i uni the margin provide = al processing theory
policies and individual behavior.

One of the most influential theorists in this area, Geert Hofstede, identified several key

dimensions.

towhich less

harmony are prioritized.

However, while the study highlights cultural differences, it also implicitly suggests
underlying human universals that transcend cultural boundaries. For instance,
regardless of cultural background, all individuals navigate a complex interplay

Japan,often perceived
a5 hghy collectvis.
sociey, acuall

exhibits a unique blend.

extra insight and
@— background to the

Kahneman (2011) proposed a dual system model that explains the difference between
two types of thinking.
+ System 1: Intuitive thinking (automatic), which is seen as quick, requires limited

por between the need for autonomy (associated more with individualism) and the e . effort and is more influenced by biases.
- Uncertainty avoi Thisd need for connectedness (ssociated more with colecivism. Every culture has e i subject. Figure 2:14 Confirmaton bias + System 2:Rational thinking (controlled), which i seen as slower, requires
uncertainty, influcncing mechanisms for addressing these fundamental aspects of human experience, albeit e Confirmation bias can intentional effort over time and s less influenced by biases.
followed to minimize unprdictability. in different ways. The similarity lis in the universal human challenge of balancing suong goup conesion e Confi bias oceurs across vari texts, including decision-making, belief
+ Masculinity vs femininity dimension: Tis & I selfinterest with the interests of the group, which al socictes must manage. ticidied formation and i hips. This bias can lead in Therefore, Kahneman's (2011) dual system model assumes that thinking and decision-
ert s terial reward for success Therefore, the study illustrates that, despite cultural differences in how self- A el behavio hers.Is

(masculinity) versus a preference for cooperation, modesty, caring for the weak and

quality of lfe (femininity).

Another dimension is the individualism vs collectivism dimension.

concept dand expressed, human needs driving these
constructions, such as belonging, esteem and understanding, remain consistent
across cultures.

CAS activity 50

Learn more at: pearsoninternational-schools.com/diploma

individualism compared
1o other Asan countie,
This ualy i reflected
in Japanese viorkplace
cultre,where group
harmony and consensus
are priorized, yt

the role of the human
scientist only to describe
what the case s or also
1o make judgments
about what should be

personal beliefs and can maintain o strengthen beliefs in the face of contrary evidence
(Figure 2.14). Essentially, confirmation bias can cause individuals to selectively gather or
recall information that supports their own opinions, leading to a skewed perception

of reality. The bias highlights the impact of pre-existing attitudes on the interpretation of

making can be divided into relatively quick and intuitive decisions and relatively slow
and more rational decisions.

Kahneman and Tversky (1983 junction fallacy through a seemingly
straightforward questionnaire. Conjunction fallacy refers to the tendency that specific

the case? new information, potentially hindering objective analysis and critical thinking. Sht : )
o - —— - - peronsl schevement conditions are seen as more probable than a single, general condition —when the opposite
Tellastory about this fish. I it leader oris nd resporsoiy are o - " B
the personal he social is emphasized more than the TR0 s o ighyvaloed For example, Lord, Ross and Lepper (1979) asked participants with opposing views on is true. Therefore, itis an example of intuitive thinking over more rational thinking.
the social personal Does this story tell us anything about your & the death penalty to examine evidence from two studies regarding the effectiveness Participants, varyi istically naive isti PhD
dividual aut and self-exp dividual p natural tendencies to be more individualistic 4 & of capital punishment as a deterrent to crime. One study suggested that the death candidates, were presented with a description of a character called ‘Linda’, who was written

are encouraged, and people are viewed | are not encouraged or collectivist? - ._ﬁ - 62 o
as unique Visit this website: https:/fplay.howstuffworks. x ﬂ!
individual achievement s prioritized | the achievement of group harmony is com{quijare-youmorefanindviduatiscor- W M -

of group harmony | prioritized over hicve collectivist. Calculate your individualism and L

T aperson's identity is heavly basd on collectivism scores and consider to what extent
highly regarded membership of the group personal experiences and differcnces can be
a priorityis placed on the goals of the | aprioritis placed on the goalsof mportant generalized to wider populations.
individual I work groups) q .
conformity 0 groupnormslow | conformity tgroup orms s high Link boxes show how one topic or area of study can

be present in more than one section of the book
connecting Concepts, Contents and Contexts.

Learn more at: pearsoninternational-schools.com/diploma 19
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=it | Environmental Systems
o/ and Societies

Global Politics

DIPLOMA

Fully revised in line with the 2024 Subject Guide, this latest
edition has been developed in cooperation with the IB.

e Written by experienced IB teachers and examiners, it provides full coverage of
all eight topics and the Higher Level lenses, with all new Higher Level content
covered and labelled for clear differentiation.

e Self-contained real-world examples put learning into context, encouraging
critical thinking and building awareness of environmental issues.

e Tried-and-tested feature boxes boost engagement in the classroom, helping
learners to deepen their understanding of key themes and concepts.

e Guiding Questions showing the links between new and previous knowledge,
and connections between concepts and topics, encourage an active
investigation of the content covered.

e Chapters dedicated to TOK, the Internal Assessment, the Extended Essay, and
exam strategies offer learners effective support with their assessments.

e Exercises and practice questions, including past-paper questions, provide
opportunities for formative and summative assessment. Answers available
in the eBook.

Scan this code to
access teaching
and learning
support

e eBook resources include downloadable activities and auto-marked quizzes.
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1.1.8 Environmental perspectives (worldviews)

and their categories

Key fact boxes emphasise
the main learning points
and provide definitions of
key terms.

1.1.7 Environmental value systems

Hints for success boxes.

Global application boxes help
learners make real-world links.

20 Learn more at: pearsoninternational-schools.com/diploma

Written by experienced IB teachers, this brand-new title for the
IB Diploma Programme has been developed for the new 2024
Subject Guide in cooperation with the IB.

e Matched to the syllabus outline to provide great flexibility, it offers
full coverage of the Core, Thematic Studies, the Internal Assessment
Engagement Project, and the Higher Level Extension.

e Learning outcomes listed at the start of each chapter, and clear links
between concepts and HL themes help learners focus and build a strong (=}
network of knowledge. S

e Feature boxes provide extra support, context, and interest, while Activity
boxes encourage learners to put knowledge into practice and show their
understanding of key issues.

e (ase studies include room for additional individual research helping
learners make connections with the practical application of global
politics issues.

e Additional chapters dedicated to Paper 1, Paper 2, Paper 3, TOK and the
Extended Essay, plus a wide variety of practice questions throughout offer
learners support for their assessments. Scan this code to

access free teaching

and learning
quizzes. support

e eBook resources include additional teacher support and auto-marked

- Peace and conflict Thematic studies -

Activities throughout.

Key fact boxes
summarise the main
learning points.

han armed conflct

sucha common part of global politcs

TOK boxes encourage
consideration of
knowledge issues in
context.

Learning outcomes at the start of each
chapter that link to the concepts.

Learn more at: pearsoninternational-schools.com/diploma
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Business Management

DIPLOMA

Developed for the 2022 Subject Guide, using sustainable and
ethical case studies to bring Business Management to life.

e Written and reviewed by experienced IB teachers with combined IB
experience of more than 50 years, using our tried-and-tested approach to the
Diploma Programme in this subject for the first time.

+ 110
e Comprehensive coverage of the five course units and a clear introduction to @ .u #_-"H

the business management toolkit, which is signposted throughout. : - g j'@ ¢

* C(learly differentiated Higher Level content. e 'T.-'_l

e Emphasis on conceptual understanding and inquiry questions to focus
learners and transform them into active thinkers.

* Integrated references to TOK and the IB Learner Profile throughout.

e Sustainable and ethical case studies bring the subject to life in context, and
help to build awareness of real-world business management.

e Guidance on Internal and External Assessment, including practice
exam-style questions. Answers to Practice Questions can be found in
the eBook.

e Links to engaging online resources to consolidate knowledge and
explore topics further.

Scan this code

to access free
e Full glossary of subject-specific terms. samples

- Introduction to business management

1d). N without

Inthep
the cost and price of the product sold.

Secondary sector

y prima
juice s a secondary sector business.

Figure12 Guiness o e

1d

Tertiary sector

oy
) media marketing for furniture store.

Interesting information
boxes to inspire learners
to make links to real-life
contexts.

Figure13 Feningsan B

Concepts highlighted and
explained.

s
BRI g

Engaging global case studies to bring the subject to life.
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Economics

Latest edition fully matched to the 2020 Subject Guide, designed
to develop students’ understanding of real-world Economics.

e Written by highly experienced authors.

e Well-structured and signposted material based around clear learning
outcomes.

e (learly differentiated content for both Standard Level and Higher Level
learners.

e Specifically developed for international learners with global examples and - . ™
case studies. Economics

e Glossary of key Economics terms.

e Links to TOK highlighted throughout.

e Specific guidance on Internal and External Assessment (Papers 1, 2 and 3
and the Extended Essay), including practice exam questions.

e Worksheets, revision quizzes and links to online videos in the eBook.

Scan this code
Up-to-date global case studies bring the learning to life. to access free

samples

m Macroeconomic objective: low unemployment

Areas for further inquiry
or research highlighted.

e Worked examples
e @ show how to carry out
calculations in detail.

What are the difficulties in i ?
Methods of data collection

gnificantl

TOK integrated
throughout.

by hou

Disparities by group

Highly visual graphs and
topical examples.

Learn more at: pearsoninternational-schools.com/diploma
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: Tried-and-tested features
Sciences

Nature of Science boxes included as
related themes and questions arise.

CONTINUITY AND CHANGE D " Ecosystems -

New editions of our popular Biology, Chemistry and Physics

process, known as artificial selection, is performed by selective breeding: humans A Staphylococcus bacterium discovered in

decide which have the most desirable traits and breed them together, ahospital i suspected of being resistant

student books, fully revised in line with the 2023 Subject Guide e
and developed in cooperation with the IB.

small discs of paper that are soaked

Antibiotic resistance in bacteria is a modern example of natural selection. What is " "
in different types of antibiotics. In an

striking i is rapidity. Although evolution is generally considered to be a long-term
process, the mechanism of natural sel be quick, taking place over
months, years or decades, rather than millennia. As you read the description below, see
if you can identify the main features of how natural selection works

experiment like this, when the colonies
of bacteria grow close to the discs,
they show resistance to the antibiotic,
whereas when wide, clear circles of

Antibiotics are medications such as penicillin that kill or inhibit the growth of inhibited bacterial growth are present,

i i bacteria. They are given to patients suffering from bacterial infections. However, they show that the antibiotic is stopping
e Separate Standard Level and Higher Level print and e oo oo s of s ey bl ot
. . Antibiotic resistance in bacteria develops over several steps. Consider the following shown in the photo?
digital student books ensure every student has the right e
1. Awoman gets tuberculosis, which is a bacterial infection. ‘which medications to prescribe. In

i i i i i 2. Herdoctor gives her an antibiotic to kill the bacteria. this case, they should prescribe the
content for their learning journey, at the right time. 5 b vty o e s P dvireinyeliiy
4. Thanks . pre-existing variation in ts genctic makeup, however, one bacterium showa resistance to, preferably the three a the bottom of the image. This
is resistant to the antibiotic. ium is part of : i which

uper’
5. That bacterium is not killed by the antibiotic and it later multiplies in the patient’s ‘we find MRSA, which stands for methicillin-resistant Staphylococcus aureus.

e Higher Level-only content labelled for flexibility.

New and updated material with familiar features,
including Nature of Science, global applications, skills,
TOK, key fact and challenge yourself boxes that signpost
and extend key learning points and contexts.

Conceptual approach offers a flexible route through
the syllabus, with topics linked to increase depth of
understanding.

Guiding Questions at the start of each chapter to set
the context for the topic and how it relates to previous
knowledge.

Guiding Questions re-visited at the end of each chapter
with a summary to serve as a checklist.

Linking Questions highlighted throughout to help make
connections and build a network of knowledge.

Plain language with scientific terms highlighted in bold
and explained.

Internal and External Assessment support, with
exercises and exam-style practice questions for revision
and worked examples with solutions.

eBook resources, including auto-marked quizzes, labs
and activities.

TOK and skills integrated throughout,
as well as in dedicated chapters.
Available

for Standard
Level and
Higher Level

Learn more at: pearsoninternational-schools.com/diploma
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Physics

B

Physics

i

body, making her sick again. With all the other bacteria dead, there is little Resistant bacteria d because of the way

competition for space and food so the mutant strain is able to flourish.

6. She feels unwell again and goes back to the doctor and gets the same antibiotic.
7. Thistime, iotics do not he is still sick and asks her

doctor whatis wrong.
8. The doctor prescribes a different antibiotic that (hopefully) works. But if the
population of bacteria continues to contain mutations, new strains could display

. @ Skills boxes link to
ideas for lab work
and activities to

resistance to all the antibiotics available.

support learning

Notice how, unlike a soybean plant that has been intentionally artificially bred o have Guldin o revisited
beneficial characteristics such as high protein yields, the production of antibiotic _ 9 question revisite

resistant bacteria has happened by natural selection because of decisions humans
made: the intention had not been to generate superbugs.

In this chapter you have learned that:

“The development of antibiotic-resistant bacteria has happened mof
New

int

S ———— and help prepare
for the Internal

« which versions of genes (alleles) are present in a population and the proportions

in which they are found can change over time Assessment.
« if the environment changes o there is another sclective pressurc ona

‘population, the frequencies of alleles can be modified by natural selection

humidity or pH, can

biological factors, such as the presence of predators.

« Organisms withina
intraspecific competition.

Global application boxes emphasise
the importance of science in an
international context.

Challenge yourself

with each other

A200g red ball traveling at 6 m ™ collides with a 500g blue ball at rest, such that
after the collision the red ball travels at 4m s™ at an angle of 45°to its original
direction. Calculate the speed of the blue ball.

Power
We know that to do work requires energy, but work can be done quickly or it can be. If power = “eione
done slowly. This does not alter the energy transferred but the situations are certainly then we can al
different. For example, we know that to lift one thousand 1 kg bags of sugar from the

floor to the table i not an impossible task — we can simply lft them one by one. It will i

take along time but we would manage it in the end. However, if we were asked to do So  P=F}

the same task in 5 seconds, we would cither have to ift all 1000kg at the same time whichisthe same as

or move each bag in 0.005 s; both of which are impossible. Power is the quantity that PG

distinguishes between these two tasks. where vis the
velocity.

Poweris defined as: This equation is a

useful shortcut for
power = work don per unit time calcuiatiog the powey
‘The unit of poweris the - which is the same as the watt (W). Poweris a scalar quantity.

Example 1: The powerful car

We often use the term power to describe cars. A powerful car is one that can accelerate
from 010 100kmh! in a very short time. When a car accelerates, energy is being
transferred from the chemical energy i the fuel to kinetic energy. To have a big
acceleration, the car must gain kinetic energy in a short time; hence be powerful.

Example 2: Power lifter

A power lfter is someone who can lft heavy weights, so should we not say they arc
strong people rather than powerful? A power lfter certainly is  strong person (i they
are good at i) but they are also powerful. This is because they can lift a big weight ina
short time.

Worked example

A car of mass 1000kg accelerates from rest to 100km h" in 5 seconds. What s the
average power of the car?

7AW =1hp

. Soin the Wiorked
Solution exampl, the power of
the car is 105 hp.
100kmh™'=28ms™

gain in kinetic energy of the car = - mi? = £ x 1000 x 282 = 392k

If the car does this in 55, then:

workdone 392
tme 5

power= 78.4kW

,

is

+ The individual which s best suited to the environment is more likely to survive
10 reproduce and pass on its genes.

TOK boxes stimulate thought and
consideration of knowledge issues
as they arise in context.

Challenge yourself boxes encourage
students to think in more depth.

Key fact boxes identify key learning
points.

Hints for success boxes give
advice on how to approach
questions, identifying
common pitfalls.

Find out more
online

Learn more at: pearsoninternational-schools.com/diploma 25
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Mathematics

DIPLOMA

Developed by Ibrahim Wazir and Tim Garry, our
four titles fully support Standard and Higher Level
learners for the IB Diploma Mathematics Guides.

e Authoring team of experienced IB experts: Tim Garry, Ibrahim
Wazir, Jim Nakamoto, Kevin Frederick, Bryan Landman and
Stephen Lumb.

e Additional integrated digital content including GeoGebra applets
created specifically for the course.

e All syllabus content clearly and thoroughly explained.
e Worked examples to help students tackle questions.

* Practice questions to help students prepare for exams. Full
answers and worked solutions available in the eBook.

e Rich and wide-ranging TOK chapter, written by highly
experienced TOK examiner, Ric Sims.

e Guidance on the Internal Assessment.

e Standard Level and Higher Level textbooks to ensure every
student has the content they need for their learning journey.

n Trigonometric functions and equations -

Example 6.4

® () 135° = 30457 = 3(F) = 3F VoD

o

‘The di h radius r = .
(i) ~150° = ~560%) = ~5( ) = 5% subtends the minor arc AB such that the length of the arc is 10 cm. Find the
AOB in degrees e to 3 significant f

(i) 175 2] = 30545 = 305 3.)

(1) 107 ) = 0.17453 = 0.175 (33.)

Figure 6.7 il crminloy

A circle has a rad; m. F
subtended by a central angle of

Solution:
To use the fo
convert 150°

Substituting r = 10¢m into s = rf gives

5=10(32) =BT~ 3617994 cm

The length of the arc is 26.2cm (3 s).

GOOD TO KNOW

* Also developed by Ibrahim Wazir, our
MYP Mathematics resources follow the
same inquiry-led approach, offering your
learners consistent and effective maths
learning. Find out more on page 4.

Learn more at: pearsoninternational-schools.com/diploma

Worked examples to show how
to tackle problems.

Key facts for emphasis of
important points.

Hints and tips to help learners
answer questions.

Scan the QR code to

access expert Q&As

with Ibrahim Wazir,

access free samples,
and more

Power Starters

Prepare your students for the next stage of their learning with this
unique programme, which boosts their subject skills and Learner
Profiles, so they can begin their IB Diploma with confidence.

Power Starters enables you to quickly identify gaps in learning and, in just a matter
of weeks, ensure your learners have all the skills and knowledge they need for a

smooth transition. Available for select IB subjects and IB Learner Profile skills. b inslin

Is it for me?
e Power Starters is for students who are about to start their IB Diploma.

e Fast, focused, and flexible programmes provide the prerequisite skills and
knowledge required for students to access their IB Diploma studies.

e The perfect booster to ensure all students start the new academic year on track.

e Courses available for IB Diploma Mathematics, as well as Learner Profile skills, to
prepare students for the IB Diploma'’s approach to learning.

e Available for selected IB Diploma subjects and as teacher-led or learner-led
packages.

Diagnostic tests identify any gaps in the
skills and knowledge learners need to
start their new course successfully.

Intervention lesson plans
and content written by IB
subject experts.

!

Scan to
find out more

TOPIC 2: STOICHIOMETRY AND ANALYSIS skiLLs cHeck [ TOPIC 2: STOICHIOMETRY AND ANALYSIS TEACHING GuiDE [}
This test s designed to check skils and knowledge in this topic. It should be completed without any outside assistance and CEaoR
should take no longer than 30 minutes. Afte completon, the mark scheme will help you decide what intervention i needed. T o
1 Give the relatve formula mass for the following compounds:
a clo, (1 mark) 2
b (NH)PO, (1 mark) Timing Thour
2 T % min

Balance the following equations:
+ 0, +

b N,

or pairs and assign each a simple reaction of o elements to form a compound, such as
2,40, — 2H,0.
westigation of these reactions that learners understand the key concepts:

a
b Cal

4 Give the empirical formula or the following compounds:

a N - proper
b PO o C the element P
¢ Ao, * Sub mula to show when more than one atom of an element s present n the compound.
sk masses for th  products in the assigned
5 a d used Kevlar,has the following percentage and the key concept
compositon: C, 66.6%: H, 75%; N, 25.9%. o The s calculated by masses of all the elements present in

Use this data to determine the empircal formula for phenylenediamine. (3 marks) the compound.

© + Ask eamers fo confirm thet understanding Y atthe end of the Support notes and check d H d tail |
@marks) prociposiuidy . Identify and tailor lesson
) Fmin
6 . with xygen, O,,at high temperatures can proc s, 200,
4 + Ask learners to ead the section on o p | | d
. the class, or the examples in the text, ans to earner nee s'
be formed in a 3 e
@ 0.45 moles of O, i reacted with excess zinc sulfide (1 mark) . the on the arrow in a
b 175 moles ofsufr cioxide i ormed (1 mark) . ave the same. each element on
products side
7 y - gygen, 0, a igh temp . o included n format reactants
2Cu0 and products.
per s reacte it 4.00 g of xyge, what s the mass of copper owids that ca b formed? (4 marks) + Ask leamers to confirm ther understanding don 1 at th end of
b When the reacton of 531 gof their answers,
P obtained. What was the pe e (1 mark) 3
 Htime allows, asklearners to gained fom
8 1133.0 g of sugar (sucrose, C,H,,0, ) s dissolved in water to make 355 cm’ of solution, determine the losson,
the concentration in ol dm- (3 marks)
9 25000mefa KOHa

q), of
sulfuric acid solution, H,S0,(aq), that had a concentration of 1.06 mol dm
— K,S0,{aq) +2H,00)

S Check that the skills

and knowledge from
the lessons have been
embedded with end of
topic tests.

10 A soltion of hydrogen peroxide (H,0,) has a concentraton of 9.8 ml d”
a Determine the conceniration if 45.0 cm” of this solution is diluted to a volume of 1000 dm’by adding water. (1 mark)
b What voume of the oiginl hycrogen peroxide solution must be used to make 250.0 cm? of a soltion with a
concentraton of 000100 mol - (1mark)

Total = 29 marks

© Copyright Pearson Education Ltd 2020 © Copyright Pearson Education Ltd 2020

Learn more at: pearsoninternational-schools.com/ib
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Contact us

Pearson for the IBCP

Your local Pearson consultant

Go online to find details of your local Pearson consultant who can support you with curriculum,
qualifications and resources. Visit pearsoninternational-schools.com/contact and select your country

The IB Career-related Programme cor th from the dropdown list.
(IBCP) framework is built around three Pearson Resources for the

) IB Diploma courses Your customer service team

interconnected elements: s Students choose two IB Diploma For print and digital product orders, email internationalorders@pearson.com.

« At least two Dibloma Programme courses - Usin Subjects from a list of options as Customers based outside of the Middle East, please contact: internationalorders@pearson.com
P 8 & part of their IBCP studies. Telephone number: +44 330 1289 126 opt. 1 & 1

our high-quality textbooks and eBooks for the IB , ,
Working hours 8am to 5pm GMT Monday to Friday

Diploma.
¢ The CP core - includes Personal and Professional ——" If you are based in the Middle East please contact email: menaorders@pearson.com
Skills, Service Learning, Language Development and a For any other enquiries, please visit support.pearson.com
Reflective Project. . . N L
* Power Starters for the IB Learner Pearson Qasis is our new e-commerce site for school and trade customers for print titles (digital
* An approved career-related study - we have ?J?JISI:;S\I/!;?gfre;:uadiansttsigddevelop products cannot be ordered). Oasis offers price and availability, order processing and tracking as well as
worked in collaboration with the [B to ensure Pearson the transferable skills that are so copies of invoices and statements. If you need any support using Oasis please check out our self-help
BTEC programmes offer IBCP students everything important for the IBCP. Read more on guides at oasisuk.pearson.com/contact-us.
they need to succeed and to be work ready. page 26.

Compare curricula by age, year or grade

Age UK us IB
5-6 Year 1 Kindergarten
Key Stage 1
6-7 Year 2 Grade 1
BTE C 7-8 Year 3 Grade 2
IB PYP*
8-9 Year 4 Grade 3
Key Stage 2
9-10 Year 5 Grade 4
10-11 Year 6 Grade 5
Pearson BTEC - for approved career-related study 11-12 Year 7 Grade 6
12-13 Year 8 Key Stage 3 Grade 7
e Pearson BTECs are high-quality, career-focused qualifications grounded in the real world of 13-14 Year 9 Grade 8 MYP
work. BTEC courses focus on skills-based learning and are designed around themed units. 14-15 Year 10 Key Stage 4 Grade 9
A practical approach allows BTEC learners to develop and apply the knowledge and skills that 15-16 Year 11 GCSE /International GCSE Grade 10
employers, colleges and universities are looking for. 16-17 Year 12 Key Stage 5 Grade 11 ool
: iploma
e Tested throughout the course using assessments based on real-life scenarios. 718 Year 13 AS/ALevel /international A Level Grade 12

* Primary Years Programme (PYP), Middle Years Programme (MYP), Diploma Programme (DP), and Career-related Programme (CP)
are trademarks of the International Baccalaureate Organisation (IB), which was not involved in the production of these products

- excluding Pearson co-published titles for the IB Diploma Programme, which are marked by the IB In Cooperation logo and have
been developed in cooperation with the IB.

e Perfect for the career-related study unit of the IBCP.

e Available in a wide range of subjects from Art and Design to Business to Construction.

Purchasing policies, pricing and international restrictions

For up-to-date pricing and ISBN listings, please visit pearsoninternational-schools.com/catalogues and download

To find out more about using Pearson the latest price lists.

BTECs for your IBCP students visit:

. . . All prices displayed on our website are applicable only to schools buying direct from us and reflect a school
pearsoninternational-schools.com/ibcp P P i / /e

discount. Prices are subject to change without notice. Prices may vary across regions therefore please contact
your local Pearson consultant for local and up-to-date pricing.

Purchasing directly is not available in some countries, please visit pearsoninternational-schools.com/contact

28 Learn more at: pearsoninternational-schools.com/ibcp
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Next Steps

A

ﬂ Find out more about us

B3 For international school resources: pearson.com/international-schools

9 For qualifications: qualifications.pearson.com

Stay in touch
B pearsoninternational-schools.com/eNewsSignUp
) @PearsonUKandInternationalSchools

@) Pearson UK and International Schools

) blog.pearsoninternationalschools.com
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