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Agenda

Understand the main structural 
changes in the new syllabus 

Clarify key differences 
between the old and new 
syllabus

Understand changes by 
component

Highlight the skills emphasised 
by the IB

Q&A
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Changes to the IBDP History Subject Guide
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Structure of the new Curriculum
What stayed the same What's new Advice to teachers

● SL and HL pathways same as previous 
curriculum

● No prescribed order of study of 
syllabus  

● Importance of Conceptual lens and 
Historical skills

● Internal Assessment remains  integral 
part of the course at both SL and HL

● Guidance on the use of AI

● Central  focus on Historical Inquiry 

● Importance of  Contexts, Concepts  
Content and Skills as pillars of support for 
inquiry

● The reduced content allows 
development of key Historical skills

● More time to use a variety of 
formative assessments and 
learning activities.

● Co-create curriculum

● More opportunities to add local 
history to curriculum 



Working with the new Subject Guide

Course Framework

77

Historical Inquiry is at the heart of 
the course. Should be part of all 
four major assessments. 

Linking to concepts is expected 
throughout all aspects of the 
course. 

Less prescribed content in Paper 2 
and Paper 3 allows for more teacher 
and student agency in choices

The skills of asking questions, using 
sources, evaluating arguments and 
making connections connect all 
elements of the course  
 



Changes to the IBDP History Subject Guide
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Content

What stayed the same What's new Advice to teachers
● HL and SL Courses will continue 

to have the Paper 1, Paper 2 and 
IA assessments albeit in new 
formats 

● Paper 1 still source-based 

● Paper 2 remains global in context

● Paper 3 will stay  HL only  and will 
stay essay-based, grounded in 
regional topics

● IA: student agency

● Less content impacts 
planning

● New choices for Paper 1 
content 

● No prescribed or suggested 
content for Paper 2 

● More student agency to 
increase choice

● No requirement to select 
topics that overlap between 
components just to save 
time.

● Teachers are encouraged to 
select topics that are 
appealing to their 
communities and 
connected to local contexts



Syllabus Outline

9

Syllabus Component Teaching 
hours 

Focused Study 50 hrs

Thematic Study 80 hrs

Regional Study 90 hrs 
(only HL)

Historical investigation
IA

20 hrs



Changes to the IBDP History subject guide
Concepts

What stayed the same What's new Advice to teachers
● The  main Historical Concepts 

remain the same:

Cause  (Causation)
Consequence
Continuity 

               Change
Perspectives
Significance

● Specified Historical Concepts  have 
been streamlined from 6 to 4: 

Cause and Consequence and 
Continuity and Change are pairs of 
interrelated concepts 

● Perspectives and Significance remain 
as standalone concepts 

● Greater emphasis on Concepts 
throughout  the course

● Opportunities to explicitly focus on 
Concepts throughout the course and for  
assessments in Paper 2 and the IA 

● Do not teach Historical Concepts in 
isolation

● Integrate Concepts into learning and 
teaching

● Example: At the end of each unit, project 
the History Concepts onto the board 
and have students reflect and discuss 
how each of the concepts connects to 
the topic studied 

● Fostering discussions or debates 
around the conceptual understandings

● In Thematic Studies, encourage 
students to make connections between 
examples  studied and the four 
specified Concepts



Specified Concepts and the Guiding Questions
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Working with the new 
Subject Guide: 
Concepts
Conceptual understandings -an 
example

• There are always diverse historical 
perspectives on events

• Historical perspectives are not all 
equally valid, and historians must 
determine this validity through an 
examination of the claims that are 
being made 

• Historical perspectives can 
corroborate and support each other 
as well as be contradictory 

12

Perspectives - Diverse points of view from and about the past. 
When thinking about perspectives, historians consider who has a 
view on past events.

It is suggested that understanding of different perspectives is 
discussed throughout the course 



Historical Context

Focused Study

Context is 
constructed 

through 
comparative depth

Thematic Study

Context is 
constructed through 

analyzing global 
patterns

Historical 
Investigation 

Actively constructs 
context
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Regional Study

 Context is 
constructed through 

geopolitical and 
cultural coherence



 Skills

                 

1414



Paper 1 
Summary

Focused Study - Select one of the five options. 
Each option contains two focused studies, both of which must be studied.

1. Climate and innovation 4.  Independence and identity
2. Political and economic transitions 5. Conflict and displacement
3. Protest and change

 In each examination, Paper 1 uses one of the focused studies from each option. While students are   
required to learn both studies, only one will be featured  in the examination.

Section Example Mark Suggested Time
Q1 Explain how the content of both source A and source 

B can be used to answer the inquiry question
6      20 minutes

Q2 Analyse how the context of source C influences how 
it can be used to answer the inquiry question

6 20 minutes

Q3 Examine how the perspectives in all the sources can 
be used to answer the inquiry question.

12 35 minutes



Paper 1
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Changes to the IBDP History subject guide

What stayed the same What's new Advice to teachers
● HL and SL will take the same Paper 

1 Exam

● It remains a source-based 
assessment

● First question  is a comprehension 
question 

● Last question  is a longer,  
synthesis question 

● IB Guide still requires all “bullet 
points” to be taught in both 
studies 

● The “OPCVL” question has been 
removed. 

● Analysis and evaluation skills still 
required in questions 2 and 3

● All questions will be the exact 
same except for the Inquiry 
Question

● All three questions in the 
examination ask the student to 
consider how the sources can be 
used to address the Inquiry 
Question.

● Only 3 sources
● Outside knowledge is not 

formally assessed  in the new 
markscheme

● No guarantee of a visual or a chart 
as a source 

● Teach source analysis skills 
throughout the course, not just 
when teaching Paper 1

● Have students create their own 
Paper 1s in collaborative learning 
groups, with markschemes as 
formative or summative 
assessments 

● It’s important to teach the History 
Concepts and the Paper 1 skills 
“early and often”  in the course 
because it prepares students for 
skills used throughout the course 
and the IA



Working with the 
new Subject 
Guide: Skills
Paper 1
Question 1 - Comprehension 
skills 

Question 2 - Analysis of 
sources and understanding of 
context of sources 

Question 3 - Understanding of 
the perspectives of all three 
sources 

17

Developing skills through the Focused study

● Explaining content from historical sources: Students should be 
able to read a source with reference to a particular Inquiry Question. 
This skill will be assessed in the first question in Paper 1.

● Analysing the context of historical sources:. Students should be 
able to analyse how the context shapes how the source can be used 
to answer the Inquiry Question. This skill will be assessed in the 
second question in Paper 1.

● Examining diverse perspectives in historical sources: Students 
should be able to identify the perspective in a source. This skill will be 
assessed in the third question in Paper 1.

17



Working with the 
new subject 
guide: Skills
Paper 1
Teachers are encouraged to 
create their own Paper 1 style 
assessments throughout the 
course even if it’s not on a 
named Focused Study 

Here’s an example of a Paper 1 
-style Source Skills practice to 
help learn a Paper 3 topic 

18

Developing skills through the Focused study

18
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 Changes to the IBDP History  Subject Guide
 Paper 2

What stayed the same What's new Advice to teachers
● Focus on  studying a minimum of two 

regions 
● Regional identification of Asia and 

Oceania, Africa and the Middle East, 
Europe, and the Americas remains 
the same

● The popular “War” and “Authoritarian 
States” path remains available under 
slightly different names  

● Essay-writing component for 
assessment 

● There are no prescribed examples
● Permitted to select contemporary 

examples
● Focus on one Thematic Study
● Less focus on long responses
● Concept-based  questions for 

Section A and Section B  Thematic 
Questions

● Encourage discussion of 
conceptual understanding, 
diverse perspectives, and 
evidence to allow students to 
reach their own judgements. 

● Each Thematic Study gives 
greater choice for teachers to 
select diverse, relevant 
examples for their context

Thematic Study - Topics- Select one of the 
following:
1. Conflict (from 750 CE onwards)
2. Innovation and transformation (from 750 CE 
onwards)
3. Authoritarian rule (from 1750 CE onwards)
4. Popular movements (from 1750 CE onwards)

Each Thematic Study has four Inquiry Questions, each with four 
Lines of inquiry. Students must study all the Inquiry Questions 
and Lines of inquiry for the  one selected Thematic Study. 
Examples  must come from across  a minimum of two regions.



Paper 2 - Summary of assessment
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A mixture of short- and essay-response questions on the specified Historical Concepts and Thematic Study

Section Type Mark Suggested 
Time

Section A

Two questions on the specified concepts. Students choose one question to answer.

1. Analyze the significance of social factors in the emergence of authoritarian rule.

6 25 minutes

Section B Two questions on each of the four Thematic Studies. Each question consists of two 
parts—a short response and an essay response. Students choose one of the two 
questions for their Thematic Study and answer both parts of that question.

Part  A
1. Explain how economic factors caused the rise of authoritarian rule.

4 20 minutes

Part  B
2. To what extent was the role of ideas an important cause in the emergence of 
authoritarian rule? Use at least two different authoritarian rules from  different regions to 
support your response

15 1 hour



Working with 
the new 
Subject Guide: 
Skills
Paper 2

21

Developing skills through the Thematic  study

● Analyzing concepts: Students should make connections between 
the examples that they study and the four Specified Concepts.This 
skill will be assessed in Paper 2, Section A.

● Explaining relevant examples: Students should be able to explain 
how the examples they study connect to different Lines of inquiry in 
their Thematic Dtudy. This skill will be assessed in Paper 2, Section B.

● Connecting diverse global examples: Students should be able to 
make different types of connections between the examples that 
they study. This skill will be assessed in Paper 2, section B.

21



.

Working with 
the new Subject 
Guide: Skills
Paper 2
Students must be taught to 
analyze Historical Concepts 
using relevant examples, 
demonstrate secure 
understanding of specific 
case studies, and synthesize 
multiple examples to 
construct a coherent 
analytical argument

22

Developing skills through the Thematic  Study

22



Paper 3 (HL only)

Summary
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Regional Study
Select one region and then two regional studies from the chosen region:

Africa and the Middle East The Americas
Asia and Oceania Europe

Section Type Example Mark Time

Q1 Apply knowledge and understanding from 
one of the Regional Studies  selected. The 
response must provide a thorough and 
well-balanced evaluation of a range of 
perspectives on the argument.

The response must provide a substantiated 
judgement that is consistent with the
evaluation.

Regional study 1: Indigenous societies in 
the Americas (c.750–1500)

“The relationship between centralized rulers 
and local leaders was mutually beneficial.” 
To what extent do you agree with this 
statement? Answer with reference to one 
Indigenous society.

15 each 
essay

1 hour

Q2 Apply knowledge and understanding from 
one  other  regional study.  

Same type of question.

Regional study 2: Colonialism and the 
system of slavery in the Americas 
(c.1492–1830) 

“The acquisition of resources was the most 
significant reason for European exploration.” 
To what extent do you agree with this 
statement?

15 each 
essay

1 hour



Paper 3
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Changes to the IBDP History Subject Guide

What stayed the same What's new Advice to teachers
● Focus on essay writing

● Each essay is still worth 15 marks
 

● Evaluation of different 
perspectives is still emphasized

● Two essays, instead of three 
essays, in 2 hours, allowing 
students to have more time to 
think

● The markscheme is streamlined 
and simplified

● Not all topics have accessible 
historical scholarship, so formal 
mention of “historiography” is not 
required

● Teach the History Concepts 
explicitly from the beginning of the 
course, with particular emphasis on 
understanding different  
perspectives

● Focus on teaching the “To what 
extent” command term. This can be 
done in formative assessments and 
class discussions, not only in 
essays. 

● Have students make strong 
judgements, don’t go halfway, 
avoid “medium extent.” 



Working with the 
new Subject 
Guide: Skills
Paper 3

25

Developing skills through the Regional Study

● Understanding arguments: Students should be able to show an 
understanding of the different reasons and evidence that could be 
used to support an argument.

● Evaluating diverse perspectives: Students should be able to 
identify different perspectives on an argument. 

● Making judgements: Students should be able to reach  judgement 
on the validity of the argument they have explored. 

25



Working with 
the new 
Subject Guide: 
Skills
Paper 3

26

Developing skills through the Regional  study

26

Teachers are encouraged to 
use resources from the 
books to support the 
mastering of key skills in 
order to develop arguments 
in which different 
perspectives are evaluated.



Preparation for 
assessment

Paper 3

27

Students should start by learning 
the structure, Assessment 
Objectives, and mark allocation. 

Students should also learn how 
to interpret command terms and 
how to apply them correctly in 
responses.

27



Historical Investigation

Summary
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Section Type Mark Suggest
ed word 

count

Section 1 Historical inquiry Question- In this section, students should:
• clearly state their Historical Inquiry Question
• explain why this question is appropriate for historical inquiry
• explain how the Inquiry Question is conceptual and how this conceptual understanding informs the 
inquiry.

6 400

Section 2 Sources and perspectives - In this section, students should:
• explain how their selection of up to seven historical sources provides diverse historical 
perspectives
• explain how the perspectives in the historical sources will help answer the Inquiry Question.

6 400

Section 3 Synthesis and evaluation-  In this section, students should:
• synthesize evidence from the selected sources to support an analytical response to the Inquiry
Question
• evaluate selected sources as appropriate
• reach a reasoned judgement

12 1400



IA
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Changes to the IBDP History Subject Guide

What stayed the same What's new Advice to teachers
● Student agency to 

choose their own topics 

● Includes source analysis

● Students are required to 
make a historical 
argument that considers 
different perspectives 
and synthesizes various 
sources. 

● Work must be referenced

● There are no formal date constraints 
on the student’s choice of topics (no 
more 10 years rule)

● New Guide refers to “contemporary 
topics” within the last 20 years. These 
topics must be treated “historically” 

● Students must connect their Inquiry 
Question to one or more of the history 
Concepts 

● In Section 2, the student can use up to 
7 sources

● Attempt to get the students to use AI 
ethically

● Assess historical investigations 
throughout the course

● Have students prepare an 
“Annotated bibliography” during 
the research process

● Understand how to treat a topic 
“historically’

● Encourage the use of all types of 
historical sources, including 
personal interviews for local  
contemporary topics

● Explicitly teach and practice ethical 
uses of AI throughout the course



Working with the 
new Subject Guide: 
Skills IA

As in the previous Guide, the skills 
are very similar to Paper 1, so 
teachers should communicate this 
to students  and seek opportunities 
for practice.  

Skills used for the Historical 
Investigation should be integrated 
throughout the course. 

Students should be explicitly 
taught strategies to find various 
types of sources on the internet 
and through historical databases 
such as JStor. 

30

Developing skills through the Historical Investigation

● Formulating historical Inquiry Questions: Students should be able to 
create their own historical Inquiry Questions that are appropriate and 
conceptual in nature. 

● Identifying and choosing sources and perspectives: Students should 
be able to identify and choose appropriate sources that can provide 
diverse perspectives with which to explore the Inquiry Question.

30



Working with the 
new Subject Guide: 
Skills IA

31

Students should have 
opportunities to evaluate several 
types of sources, such as 
primary, secondary, visual and 
diagrammatic.  

These opportunities may include 
summative and formative Paper 
1− type assessments.  

You may include historical 
investigations throughout the 
course where students practice 
formulating their own questions 
and finding their own sources.  

● Synthesizing evidence and evaluating sources: Students should be 
able to synthesize evidence from the sources they have chosen to 
develop a response to the Inquiry Question. 

● Research and Self-management: Completing historical 
investigations is one of the best opportunities for students to 
develop a range of approaches to learning skills related to Research 
and Self-management



Working with the 
new Subject Guide: 
Concepts

32

Integrating the Concepts into 
learning and teaching

● The Concepts should be threaded 
throughout the course and returned to 
multiple times. 

● There are many ways that this can be 
achieved. Some suggestions include:
a.  sharing the Concept definitions 

and Conceptual Understandings 
with students, where appropriate

b. supporting students in using the 
terminology in the Conceptual 
Understandings

c. fostering discussions or debates 
around the Conceptual 
Understandings

32



Working with the 
new Subject 
Guide: TOK

33

Integration of TOK into 
History
TOK concepts can be integrated 
naturally into history lessons, allowing 
students to see how Knowledge 
Questions arise directly from historical 
investigation. This approach helps 
students understand the real-world 
implications of how historical 
knowledge is constructed, 
interpreted, and contested.

33



Working with the 
new Subject 
Guide: TOK

34

Encourage Critical Thinking 
● Challenge students to question 

assumptions about knowledge 
creation in history

● Encourage students to critically 
examine how historical 
knowledge is produced, including 
whose perspectives are prioritised 
and why.

● Present real historical debates to 
show that history is interpretative 
rather than fixed.

34



Q&A

Place contact info here


