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Executive summary

The Global Scale of English (GSE) offers a more granular and
detailed means of describing and assessing the progress and
performance of English language learners. The GSE Learning
Obijectives project uses the GSE as the reference scale to
extend the 2001 set of Common European Framework of
Reference (CEFR) Can Do statements so as to address the
needs of more learners, by adding more descriptors for

each of the four skills, especially at the lower levels.

In Japan, widespread dissatisfaction with the outcome

of English learningin terms of practical communicative
ability has led to the adoption of performance-oriented
frameworks such as the CEFR forinstruction and assessment.
The CEFR-J (Common European Framework of Reference -
Japan) project adapts the CEFR to Japanese circumstances
and requirements, primarily by extending the framework
atthe lowerlevels.

The increasing adoption of both CEFR-J and GSE within Japan
makes it imperative to assess the alignment between the

two systems, and a study has been carried out to assess the
degree of correlation. With some caveats, GSE and CEFR-J
were found to be highly correlated, and some CEFR-J Can Do
statements have beenincorporatedin slightly modified form
into the GSE set.

This study benefits from collaborative support from

professors Yukio Tono and Masashi Negishi of Tokyo University
of Foreign Studies.
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The CEFR and its limitations

The CEFR has some imperfections, mainly as regards the
range of descriptors available and the consistency of the
levels. Both the Global Scale of English and the CEFR-J

projects aim to offerremedies.

As the CEFR was developed with adult learners
in Switzerland in mind, it contains no descriptors
forlearners below Al, and the descriptors are
heavily concentratedin A2, Bland B2, withvery
few at Aland the Clevels. Moreover, almost

two thirds of the descriptors are related to
spoken communication, and the levels varyin
size: A2,Bland B2 are twice the size of the other
levels, afact of which learners and teachers are
insufficiently aware.

These limitations exclude many learners
around the world, including younger Japanese
learners, and the Global Scale of English and
CEFR-J projects have incommon the aim of
addressing them.
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Introducing the GSE and the
GSE Learning Objectives

The GSEis a standardised, granular English proficiency
scale whichruns from 10 to 90, and is psychometrically
aligned to the Common European Framework of
Reference for Languages (CEFR, Council of Europe, 2001).

A set of GSE Learning Objectives has been developed,
incorporating and extending the CEFR descriptor set.
These Learning Objectives have been mapped to the
Global Scale of English and describe what alearnercan do
at different levels of proficiency on the scale.

Unlike the CEFR and some other scales which The GSE Learning Objectives have been
describe attainmentin broad bands, the Global developed by Pearson English over a number of
Scale of Englishidentifies what alearneris yearsin collaboration with over 6,000 teachers,
likely to be able to do at each point onthe scale ELT authors and language experts from

across speaking, listening, reading and writing around the world.

skills, to provide a more granular description of
increasing language proficiency.

The work to develop the GSE Learning
Objectives buildsupon and extends the
research carried out by Brian North and
the Council of Europeincreating the
CEFR(North2000).
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Background to the Common European
Framework of Reference - Japan

The Common European Framework of Reference - Japan
(CEFR-J)(TUFS 2012) is an adaptation and extension of the
CEFRfor Englishlanguage teaching contextsin Japan. Itis
composed of Can Do descriptors, following the model of the
CEFR, but specifyingin more detail the development of English
language ability especially at lower levels. It has gone through a
series of processes of validation by Japanese expertsin English
language teaching, partially following the methodology

specifiedinthe CEFR.

The proficiency levels of Japanese EFL learners
are among the lowest of all major developed
countries, despite various attempts to reform
the system of English language teachingin
Japan (EF, 2015). The main deficiency of the
Japanese systemin place hitherto has been
itsreliance oninstrumental objectives such
as passing college entrance examinations.

As aresult the system has failed (a) to set clear
attainment goals forlearners asreallanguage
users and (b) to motivate them tolearn English
forcommunicative purposes and fromthe
perspective of lifelong education.

Sinceitsfirst publicationin 2001, the CEFR

has attractedincreasinginterestin Japan

as a potential framework for constructing

a solutionto this problem, andin 2011 the
Ministry of Education, Culture, Sports, Science,
and Technology (MEXT) published areport
recommending that students’ language skills
should be assessed using Can Do descriptors
-recognising the influence of the CEFR (MEXT
2011). Atthe same time the Japan Broadcasting
Authority (NHK) adopted the CEFR for their
foreignlanguage TV andradio programmes.

These and other similar developmentsledtoa
project foradapting the CEFRinto the Japanese
context, specifically for English. Arange of

surveys of Japanese English learners showed
that more than 80% are Non- or Basic Users
(intherange from below Al to A2), with fewer
than20% in the B levels (Independent Users)
and almost noneinthe Clevels (Proficient
Users) (Tono, 2015).

It was consequently established that further
subdivisions would be needed for the lower
proficiency levels, following the suggestion
inthe CEFR documentitself for divisioninto
sublevels (Council of Europe 2001, p.23),
inordertoreflect the specific achievement
levels of actual Japanese learners.

The principle aims of the CEFR-J project
were accordingly:

1 Tosubdivide the lower CEFRlevels, creating
new descriptors to modelin more detail the
developing proficiency of Japanese learners.

2 Tovalidate empirically aset of new
descriptors created forthe Japanese context
using Japanese experts and following the
methodology establishedin developing the
CEFRitself. Giventhe limited relevance of
the C-levels, particularly in Japan, no new
descriptors forthe C-levels were created,
but original CEFR C-level descriptors were
adaptedforinclusionintheresearch.
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Version1of the CEFR-Jwas publishedin
March 2012, with the following 12 levels:

* Pre-Al

e AL:AL1AL2,AL3
e A2:A2.1,A2.2

e B1:B1.1,B1.2

e B2:B2.1,B2.2

e CI

e C2

Sinceits publicationthe CEFR-J has been
widely adopted as a framework for teaching
and assessment. It has been downloaded many
times by institutes and individuals and has
beenused as abase framework for creating
CanDo descriptors forschools at all levels.
Textbooks and dictionaries publishedin Japan
areincreasingly includinginformation from

the CEFR-J.Inthe second phase of the project
textbook andlearner corporawere used to
develop grammar, text and learner error profiles.

Foran overview of the CEFR-J project to date
see Appendicesland 2.
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Validating the CEFR-J: background

The validation exercises carried out during the research and
early adoption phase of the CEFR-J were of two types:

e Expertrating: teachers and other
experts sorted draft descriptorsinto
categories and by level.

e |earnerself-assessment:
learners self-declare how far the
descriptors apply to them.

The results of these two exercises were then
combinedinthe published CEFR-J.

The ‘expertrating’ exercise was very similar

to the procedure followed by Pearsonin the
development of the GSE Learning Objectives
(see De Jong, Mayorand Hayes, 2016).

New CEFR-J descriptors were rated alongside
existing CEFR descriptors of known value,

and teachers’ sortingresults had extremely
positive correlations with the levels definedin
the CEFR: 0.93 on average across the four skills
(Tono & Negishi, 2012).

The self-assessment exercise was seen
asnecessaryinorderto ensure that the
descriptors were a close match to learners’
experience of theirown communicative skills.
Learners were asked torate each descriptor
forease of performance ona4-point Likert
scale, so thatwhen the findings had been
collated the descriptors could be ranked

in order of difficulty.

Thisrank order of descriptors was then
subjectedto an|RT (Item Response Theory)
analysis, as describedinthe CEFR-J publication
(ibid., p. 8)inordertoreduce the ‘noise’

caused by outlying subjects or descriptors.

Final adjustments were made, either by
changing the wording of some descriptors while
maintaining the original order or by re-ordering
the descriptors according to the IRT results prior
toinitial publicationin July 2012.
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Purpose of this report

Both the CEFR-J and GSE projects aim at remedying the
imperfectionsinthe CEFRreferred to above. They both

take the CEFR as a starting point and share the objective of
increasing granularity in assessing learner progress, especially
atthe lowerlevels. The decision to use the GSE as an additional
form of validation for the CEFR-J was therefore logical and
consistent with the approach of both projects.

Throughusing the GSE itis possible to situate
alearneroralearning objective with much
greater precisionthanis possible with the CEFR
itself. Moreover, the GSE starts at 10, well below
the start of the CEFR at AT1(GSE 22), allowing
progress to be described at the very basic level
at which, by definition, all learners start.

Similarly, the CEFR-J contains descriptors
below Al for all skills, as well as an enhanced
set of descriptors at Al, dividingitinto three
sub-levels: Al.1,Al.2 and Al.3. A2 isdivided into
two sublevels, as suggestedin the CEFRitself
(Council of Europe 2001, p.23): A2.1and A2.2.
In this way the CEFR-J enables learner progress
tobe more accurately assessed at these lower
levels, where 80% of all Japanese learners are
located (Negishi, Takada and Tono 2012).

Since GSE and CEFR-J are measuring essentially

the same domain, itis logical and potentially
valuable to compare themwith each other.

The intention of the present project was

to create a study whichwould serve as an
additional validation forthe CEFR-J, and/or
would identify shortcomings or gaps. A further
reason for the study was the fact that CEFR-J
descriptors had only beenrated by Japanese
teachers andlearners, whereas GSE Learning
Objectives arerated by teachers and experts
from all over the world (more than 50 countries).
The study would also indicate whether this fact
made a difference.

The correlation between the ratings of GSE
Learning Objectives and CEFR-J descriptors
was found to be quite high (r?=0.94). The
correspondence was particularly close from
A2to Clbutlessat <Al,Aland C2. Thisreport
describes the process of correlating the two
scales anditsimplications forthe assessment
of learnerprogress at lower levels.
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Overview of the process

The CEFR-J descriptors follow the same overall format as the
CEFR and GSE, which made it possible to use some of them to
generate new GSE Learning Objectives. As part of the ratings
process forlevelling new GSE Learning Objectives, we also
included anumber of unchanged CEFR-J descriptors following
our standard procedure, in orderto scale them to the GSE.

The comparison of CEFR-J and GSE descriptors was made possible by
the fact that they have the same basic structure: 1) performance (task),
2) criteria (quality), 3) condition. For example:

Descriptor Performance Criteria (Quality) Condition
Icanrecognise wordsinapicture Canrecognise wordsinapicturebook | thatarealready familiar
book that are already familiar through oral activities

through oral activities.

GSE Learning Objective

Descriptor Performance Criteria (Quality) Condition
Canrecognise a few familiarwords, | Canrecognise afew familiarwords withvisual support
withvisual support.
However, there are important differencesin the e They are frequently ‘portmanteau’,
protocol followed by CEFR-J descriptors: expressing multiple tasksinasingle

descriptor. Forexample:lcangive a
reasonably smooth presentation about
social situations of personal interest,
adding my own opinions, and | can take
aseries of follow up questions from the
audience, responding in a way that they

e Theystartwith “|can” ratherthan
“Can”. Forexample: I can convey
simple information (e.g. times, dates,
places), using basic phrases and
formulaic expressions.

* They are often considerably longerthan canunderstand.
GSE Learning Objectives. Forexample:
| can actively engage in conversations
on awide range of topics from the
general to more specialised culturaland
academic fields and express my ideas
accurately and fluently.

This made it necessary to rewrite some of themin
orderto use themin the study, while others could
be usedverbatim. The first step was to compare
the 108 CEFR-J descriptors with the existing

GSE descriptorsetin ordertoidentify target
descriptors for possible rewriting andrating.
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As aresult of this preliminary examination
the CEFR-J descriptors were grouped into
three categories:

1 CEFR-Jdescriptors which differmarkedly
from GSEinscope and format, and either
coveramuchwiderrange of tasks orare
educational or metalinguistic in focus.
These 49 descriptors were notusedin
the study. Forexample: [ can write short
texts about my experiences with the use
of adictionary.

2 CEFR-Jdescriptorsrelating to tasks not fully
coveredinthe GSE set. 40 of theseinall
were adapted andrewrittento fit the GSE
format and protocol as potential new GSE
descriptors. Forexample:

CEFR-J original

Ican convey very limited information about
myself (e.g. name and age), using simple
words and basic phrases.

adapted for GSE
Cangive very limited personal information
using basic fixed phrases.

Insome casesonlyaportionofa
‘portmanteau’ CEFR-J descriptorwas
used, inorderto ensure focus onasingle
task. Forexample:

CEFR-J original

Ican give a prepared presentation with
reasonable fluency, stating reasons
foragreement ordisagreement or
alternative proposals, and|cananswer
a series of questions.

adapted for GSE
Canagree ordisagree with alternative
proposalsin adiscussion, giving reasons.

3 CEFR-Jdescriptors which describe identical
or similar tasks to GSE Learning Objectives,
tobeusedas ‘anchors’inthe study, 19in

total. These were rewrittento change ‘I can’
to ‘Can’, which it was assumed would not
affect theirratings. Forexample:

CEFR-J original descriptor

| can write a series of sentences about my
hobbies and likes and dislikes, using simple
words and basic expressions.

CEFR-J descriptor rewritten for

this study

Canwrite a series of sentences about
hobbies and likes and dislikes, using simple
words and basic expressions.

Corresponding GSE descriptor
Canwrite short texts about their likes and
dislikes using basic fixed expressions.

To summarise the above:

1 49 CEFR-Jdescriptors were excluded from
the study altogether.

2 39 CEFR-Jdescriptors were adaptedto be
rated as possible new GSE descriptors.

3 19 CEFR-Jdescriptors were used
verbatimas anchors.

The 39 adapted descriptors were rated
alongside 94 GSE Learning Objectives for
General Adults, including 22 previously rated
anchoritems. They were rated by 83 workshop-
trained experts and 1416 online participants from
over 40 different countries.

The 19 CEFR-J verbatim descriptors were rated
alongside a different set of GSE Learning
Objectives for General Adults, including the
same 22 previously rated anchors and 79 new
potential GSE descriptors. 103 trained experts
and 923 online raters from over 40 countries
took partinthis survey, and afterremoving
unreliable andinconsistent raters, 89 expert and
513 onlineremained: 602inall. These CEFR-J
descriptors wereincludedinan IRT analysis,
along with several previous batches of

GSE descriptors.
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Results of the study

The CEFR-J scaling of the original 58 CEFR-J descriptors

was compared with their GSE value resulting from the current study.
The average GSE values for the CEFR-J levels were computed. For
the total set of 58 CEFR-J descriptors, 86% of the variance in GSE
values could be explained (r2) by their original CEFR-J scalingin a
linearregression. Thisisin fact an underestimate of the true relation
between the CEFR-J and the GSE since 97% of the variance in the 19
CEFR-J descriptors used verbatim was explained by the GSE.

Three analyses were carried out, and summarised
below. For fullresults see Appendix 3.

1. Comparing CEFR-J scaling
and GSE values for all CEFR-J
descriptors

All CEFR-J descriptors (anchors and adapted)
were rated on GSE according to the standard
procedures of Pearson’s GSE research (by
experts and onlinerespondents, see De Jong,
Mayor and Hayes, 2016) and compared to their
original CEFR-J levels. Descriptors for which the
CEFR-Jscaling fell outside of the GSE interval
forthe corresponding CEFR level were flagged
(see Appendix 3).

Figure 1shows the average difference between
GSEvalues foundinthis study and the closest
CEFR-J cut-off by level. If the difference fora
levelis O (zero) it means that the GSE value falls
withintheinterval onthe GSE for that CEFR-J
level. The shaded area shows a tolerance of

3 GSE points around azero difference. The
average descriptorintwo out of the 12 CEFR-)J
levels (C2 and Al.1)is significantly more difficult
thanwas foundin the current study. It must be
noted, however, that the discrepancy at C2
might have been caused by the adaptations
made to the C-level descriptors for the purpose
of this study. By contrast, descriptors from four
CEFR-Jlevels (A2.2,A1.3,Al.2 and <Al)fallon
average significantly below the GSE value.

- N\
c2 I
Cl1
B2.2
B2.1
B1.2
B1.1
A2.2
A2
AlL3
A2
Al
g W
-5.0 -4.0 -3.0 -2.0 -1.0 0.0 1.0 2.0 3.0 4.0 5.0 6.0 7.0
Difference: GSE Values - Average CEFR-J Descriptor scaling
- J

Figure 1: Average difference between GSE values foundin this study and the closest CEFR-J cut-off by level
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Looking atindividual descriptors, we must
distinguish between the unmodified (verbatim)
anchordescriptors and the descriptors that
were adapted for this study, because any
differencesinlevel forthese descriptors

could have been caused by their modification.
Figure 2 shows the difference perdescriptor
between the GSE value obtainedin this study
and the closest CEFR-J cut-off.

More than 50% of the anchor descriptors fall
withinthe -3 to +3 tolerance interval. As might
be expected, Figure 2 shows that the size of the
differencesislargerforthe adapted descriptors
thanforthe anchordescriptors.

2. GSE values of CEFR-J levels

GSE values were computed for all CEFR-J levels.
The following table compares the results with
the standard GSE equivalents forthe CEFR
levels. Theinterval onthe GSE corresponding to
CEFRAlhasbeendividedinthree equal parts

to mirror the CEFR-J subdivision of Al.

This suggests that most of the CEFR-J levels
are generally ordered inagreement with the
CEFR, but that there are some discrepancies.

60%

. Anchor

50%

Adapted
40%

30%

20%

10%

0%

-2 -9 -6 -3 0 3 6 9121518 21 24 27 30 33
- /

Figure 2: Difference perdescriptorbetween the GSE value
obtainedin this study and the closest CEFR-J cut-off

These may of course be due to the adaptation
of two thirds of the descriptorsinthe
comparison, but limiting this comparison to
the 19 anchor descriptors would constitute
anon-representative sample forcomputing
reliable averages fortwelve levels.

~
Pre-Al | All Al.2 Al.3 A2.1 A2.2 B1.1 B1.2 B2.1 B2.2 C1 C2
20 20 31 36 30 43 52 58 65 72 81 81
Tourist | Al A2 A2+ Bl Bl1+ B2 B2+ Cl C2
13-21 22-24 | 25-26 | 27-29 | 30-36 | 37-42 | 43-50 | 51-58 | 59-67 | 68-75 | 76-84 | 85-90
J
TABLE1: CEFR-Jlevels and sub-levels compared with their GSE equivalents
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3. IRT analysis

It was judged that the extent of rewording
involvedin the adapted CEFR-J descriptors
made any comparison between the original
CEFR-Jleveland GSE values no more than
indicative. Only the 19 unchanged CEFR-J
descriptors anchors were therefore includedin
the IRT analysis which was subsequently carried
outon all GSE descriptorsratedin three previous
rating exercises.

The purpose of the IRT analysis was to bring
togetherallthe data from 20 sets of learning
objectives (for the four different audiences
of learners: Adult Learners, Young Learners,
Learners of Academic English, Learners of
Professional English, as well as CEFR-J) and
ensure that they were all calibrated to the
same single scale so that scores could be
directly compared.

The cleaned data sets were combined

to create afile of 463 GSE Learning

Objectives and 1,449 raters. The software
programme WINSTEPS (Linacre, 1998;
2005)was used to perform the analysis;

after experimentationin a pilot stage, afree-
calibration1-parameter (i.e., Rasch) model was
decided on as psychometrically optimal and
technically feasible.

The datawas calibrated and scaled by a
four-stage equating: 1) free calibration, 2)
stability check, 3) recalibration of difficulty
estimates of new items using already-existing
item parameters (i.e., fixed method, Taherbhai
& Seo,2007; Taherbhai & Seo, 2013), and 4)
application of regression coefficients and
GSE scaling constants. At the first stage,

the following criteria were applied to eliminate
raters andlearning objectives:

Technical Report: Aligning CEFR-J descriptors to the GSE | October2016

e Toofewobservationstobe
representative of the world community
of teachers(i.e N <80)

e Theratings did not fit the chosen
1-parameter model (i.e. the INMSQ and/
orthe OUTMSQ value fortheraterorthe
GSE Learning Objective was >2.56)

e Theraterratedfewerthan25Learning
Objectives ortheirratinghad a point
biserial of <0.10

e Thefrequency distribution of the
ratings fora GSE Learning Objective
showed anirregular pattern(i.e. several
outlierresponses)

Afterthefirst stage, 11learning objectives were
eliminated from the data file. At the second
stage, a stability check was performed on an
anchorpool(i.e.,apool of 32 anchoritems)
using a method proposed by Taherbhaiand
Seo0(2007; 2013). The stability check identified
2 learning objectives, and all descriptors were
recalibrated by fixing each surviving anchor
learning objective with its item difficulty
obtained from the previous IRT analysis to
place the current objectives onthe same

scale (at Stage 3).

At the final stage, we applied regression
constants on all the current descriptors to

place them onto the North 2000 scale and then
applied the scaling formulainto the transformed
item difficulty of each objective to obtainthe
final GSE values.

The limited size of the descriptor setin this

study does not allow us to estimate the cut-offs
between CEFR-Jlevels onthe GSE. Assuming
however that descriptors are representative of
the CEFR-Jlevels to which they are assigned, we
cancompare these averages to the midpoints
onthe GSEintervals forthe corresponding CEFR
levels. Figure 3 shows the midpoints of the CEFR
intervals on the GSE plotted against the average
GSE value of CEFR-J descriptors perlevel.
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Figure 3: Correspondence between CEFR-Jand GSE

Figure 3 clearly provides evidence of the high
level of correspondence between the two
measurement scales with 97% of the variance
explainedinasimple linearregression model.
The only outlieris level C2 (marked with ared
circle) whichis significantly underestimatedin
the CEFR-J. Given the distribution of English
proficiency levels among Japanese students
with the vast majority being at the lowest levels,
this lack of precision atthe C2 level may not
constitute a serious drawback.

Conclusions

e GSEratings of mostindividual CEFR-J
descriptors corresponded well to their
CEFR-J scaling.

e Thevariance of the averages of CEFR-J
descriptors perlevel explains 97% of the
variance of CEFRlevels onthe GSE.

e Moredataonthe AandPre-Alevel
descriptors would be needed to
satisfactorily support the CEFR-J division
of levels within thisrange.

Finally, a word of caution: conclusions to be
drawn from the IRT analysis were limited by the
lack of any direct comparison between the
original Japanese data and the new (GSE) data
sets. The comparisonwas made based on the
already analysed andinterpreted Japanese
data, not the original (raw) data which the CEFR-J
team had worked from.
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Discussion and future developments

There are anumber of explanations for the
discrepancies noted between some CEFR-J
levels and GSE scores, especially regarding the
CEFR-J sublevels:

1 Arelatively smallnumber of descriptors per
level were available in the data set. With such
small data sets outliers cannot be identified
and excluded from the results.

2 Therewasalso adifferenceinmethodology:
learner self-assessment was one of the data
setsinthe Japanese analysis, while only
expert (teacher) ratings were used for the
GSE. Itis highly likely that these two different
methodologies could explain some of the
differencesintheresults.

3 Theuse of self-assessment may also explain
why CEFR-Jratings are systematically at the
top of orhigherthan the GSEranges. Asian
learners self-assessing tend to underrate
their abilities.

We look forward to the opportunity for further
collaboration with the CEFR-Jteam andto
running more studies to evaluate additional
descriptors with the aim of refining the
alignment of the Al sublevels, and correcting or
adjusting some of the otherdivergences. There
is also scope to collaborate on the alignment of
ourgrammar and vocabulary projects.

In conclusion, a clearand systematic
alignment between GSE and CEFR-J has
beendemonstrated, both asregards the rank
order of descriptors and theirscores on GSE.
The divergences noted, especially on the Al
sublevels, may be explained by the relatively
smallamount of data available.
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http://www.mext.go.jp/english/ elsec/1319701.htm
http://www.mext.go.jp/english/ elsec/1319701.htm
http:// www.tufs.ac.jp/ts/personal/tonolab/cefr-j/ Tono&Negishi2012forJALT_FLPSIG.pdf
http:// www.tufs.ac.jp/ts/personal/tonolab/cefr-j/ Tono&Negishi2012forJALT_FLPSIG.pdf

Glossary

Term

Definition

anchoritem

correlation

explained variance (r?)

GSE Learning Objective

INMSQ and OUTMSQ

IRT

point biserial

portmanteau descriptor

Atestitemorlearning objective which has aknown
difficulty value from earlierresearch. Itisused to link
new items to the same scale.

A statistic showing the interdependence
between two variables.

A statistical measure of how close the data are to the
fittedregressionline - in other words, how accurately
the variancesin the data have been modelled. Anr? of
1denotes a perfect fit; any value above 0.7 is usually
regarded as satisfactory.

A description of what a student cando at a particular
pointonthe Global Scale of English. Learning
objectives are also referred to as “Can Do statements”
and “descriptors”.

Infit and outfit mean square: two statistics usedinIRT to
show how well the data fits the model.

ltem Response Theory: Amethod usedto apply a
mathematical model to test data. It predicts the
probability of atestitembeing correctly answered based
onthe ability of the person and the difficulty of the item.

A statistic showing the correlation between anitem
(dichotomousi.e., correct/incorrect) contributing to
ascale and acontinuous score scale.

One which covers more than one task or skill
(e.g.asking and answering questions, orreading and
summarising a text).
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Appendix 1

Process of development
and validation of CEFR-J
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CEFR-JProject: Overview
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Appendix 2
Phase |l of CEFR-J project
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Please advise.
ELP Descriptor DB
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The CEFR-J Project: Phase 2(2012-2015)
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Appendix 3
Results of the study

Adapted

descriptoras
rated

Status

CEFR-Jlevel

CEFR-J
original descriptor

Canrecognise ADAPTED Listening 10 <Al PreAl | cancatcheveryday,
afew familiar familiarwords, provided
everyday words, if they are delivered clearly
delivered slowly andslowly.
andclearly.
Canrecognise ADAPTED Listening n <Al PreAl I cancatchkey letters of the
theletters of the English alphabet, when they
English alphabet are pronounced.
when pronounced.
Canrecognisea ADAPTED Reading 13 <Al PreAl |canrecognise wordsin
few familiarwords, apicture bookthatare
withvisual support. already familiar through
oral activities.
Cangivevery ADAPTED Spoken 16 <Al PreAl | canconvey very limited
!imited personal Production information about myself
information . (e.g.nameandage),
using basic Speaking using simple words and
fixed phrases. basic phrases.
Canfollow ADAPTED Listening 24 Al A2.2 Icanunderstandthe
instructionsfor instructions about
everyday tasks, procedures (e.g. cooking,
if delivered slowly handicrafts), with visual
and clearly, with aids, provided they are
visual support. deliveredin slow and
clearspeechinvolving
rephrasing andrepetition.
Canexpress ADAPTED Spoken 26 Al All | canexchange simple
b.as.ic Iikes'and ' Production opiqipns ab.outvery
dislikes using basic . familiartopics suchas
fixed expressions. Speaking likes and dislikes for sports,
foods, etc., usingalimited
repertoire of expressions,
provided that people
speakclearly.
Canintroduce ADAPTED Spoken 26 Al A2.1 [canintroduce myself
themselves, their ; including my hobbies
hobbies and Produc‘:tlon and abilities,using a
interestsina Speaking series of simple phrases
basic way. and sentences.
Canfollow ADAPTED Listening 26 Al A2.2 [canunderstand and follow
instructionsfor aseriesofinstructions
everyday tasks, forsports, cooking, etc.
if delivered slowly provided they are delivered
andclearly. slowly and clearly. )
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Adapted

descriptorasrated

Status

CEFR-Jlevel

CEFR-J
original descriptor

Canaccept ADAPTED Spoken 27 Al Al.2 |canmake, acceptand
qffers using b.asic Interaction decline offerg,gsing simple
fixed expressions. . words and alimitedrange
Speaking of expressions.
Canmake ADAPTED Spoken 30 A2 PreAl | canexpress my wishes and
requestsrelated Production make requestsin areas of
toimmediate immediate need suchas
needs using basic Speaking “Help!”and “Iwant...”, using
fixed expressions. basic phrases.|canexpress
what Iwant by pointing atit,
if necessary.
Cangive simple ADAPTED Speaking 31 A2 All I cangive simple
descriptions of descriptionse.g. of
everyday objects everyday object, using
using basic fixed simple words and basic
expressions. phrasesinarestrictedrange
of sentence structures,
provided|can prepare
my speechinadvance.
Canmake basic ADAPTED Speaking 32 A2 Al.2 |canmake, acceptand
offersusing decline offers, using simple
fixed expressions. words and alimitedrange
of expressions.
Cangetthegist ADAPTED Reading 32 A2 Al3 Icanunderstand short
of shortsimple narratives withillustrations
narratives, with and pictures writtenin
visual support. simple words.
Candecline ADAPTED Spoken 33 A2 Al.2 |canmake, acceptand
qffers using b.asic Interaction decline offer;,gsing simple
fixed expressions. words and alimitedrange
Speaking of expressions.
Canwrite short ADAPTED Writing 34 A2 Al.2 canwrite short texts
texts about their about matters of personal
likes and dislikes relevance (e.g.likes and
using basic dislikes, family, and school
fixed expressions. life), using simple words and
basic expressions.
Cangivesimple ADAPTED Speaking 34 A2 Al 3 Icangetacrossbasic
opinionsusing information and exchange
basic fixed simple opinions,
expressions.. using pictures orobjects
to help me.
Canexpress ADAPTED Spoken 36 A2+ PreAl I can express my wishes and
wighesingreas Production make rgquestsin areas of
ofimmediate immediate need suchas
need using basic Speaking “Help!” and “Iwant..”, using
fixed expressions. basic phrases.|canexpress
whatlwant by pointing atit,
if necessary.
Canunderstand ADAPTED Reading 39 A2+ n/a Modified from previous

short, simple
narratives
\and biographies.

descriptor
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Adapted Status CEFR-Jlevel CEFR-J
descriptorasrated original descriptor
Canwrite ADAPTED Writing 4] A2+ A2.2 [canwrite asimple
descriptions of description about events of
everyday personal my immediate environment,
experiences. hobby, places, and work,
providedtheyarein
the field of my personal
experience and of my
immediate need.
Cangive ashort ADAPTED Speaking 44 B1 Al.3 [cangive abrief talk
talkabouta about familiartopics
familiar topic, (e.g.myschooland my
withvisual support neighborhood) supported
(e.g.photos). by visual aids such as
photos, pictures, and maps,
using a series of simple
phrases andsentences.
Cangetthegist ADAPTED Listening 48 B1 B1.1 [canunderstandthe gist
of explanations of explanations of cultural
of unfamiliar practices and customs
cultural practices that are unfamiliarto me,
and customsiif provided they are delivered
delivered slowly inslow andclearspeech
andclearly. involving rephrasing
andrepetition.
Cangive opinions ADAPTED Writing 49 Bl A2.2 [canwrite myimpressions
aboutnewsand and opinions briefly about
stories using basic what lhavelistenedto and
fixed expressions. read (e.g. explanations
aboutlifestyles and
culture, stories), using basic
everyday vocabulary and
expressions.
Canexpresshopes | ADAPTED Speaking 51 Bl+ B1.1 | can express opinions
forthe future and exchangeinformation
usingarange of aboutfamiliartopics (e.g.
fixed expressions. school, hobbies, hopes for
the future), usingawide
range of simple English.
Candiscussthe ADAPTED Spoken 52 Bl1+ B2.1 Icandiscuss the main
main points of Interaction points of news stories |
news stories about have read aboutinthe
familiar topics. Speaking newspapers/onthe
internet orwatchedon
TV, provided the topicis
reasonably familiarto me.
Canwrite personal | ADAPTED Writing 55 Bl+ B1.2 canwrite narratives (e.g.

emails orletters,
reportingrecent
eventsindetail.

travel diaries, personal
histories, personal
anecdotes)inseveral
paragraphs, following the
order of events. | canwrite
personalletters which
reportrecent eventsin
some detail.
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Adapted

descriptorasrated

Status

GSE

CEFR

CEFR-Jlevel

CEFR-J
original descriptor

topic, with
visual support.

-

Candescribe ADAPTED Speaking 60 B2 B1.1 canexplainwith
aneveryday confidence aproblem
consumerrelated which has arisenin familiar
problemand placessuchasastation
requesta orashop(e.g. purchasing
correction the wrong ticket) and
orsolution. obtain theright product
orservice byrequesting
politely and expressing
gratitude (assuming that
the provider of the service
iscooperative).
Canwritean ADAPTED Writing 61 B2 B1.1 canwrite adescription of
extended substantiallength about
description of events takingplaceinmy
events taking immediate environment
placeintheir (e.g.school, workplace,
immediate local area), using familiar
environment. vocabulary and grammar.
Canunderstand ADAPTED Reading 62 B2 B1.2 [canunderstandthe plot of
the plot of extended narratives written
extended inplain English.
narratives written
instandard,
non-literary
language.
Canrecommend ADAPTED Spoken 62 B2 B2.1 Icangive aprepared
acourse of action, Interaction presentationwith .
givingreasons. . reasonable fluency, stating
Speaking reasons foragreement or
disagreement oralternative
proposals,andlcananswer
aseries of questions.
Canexpress ADAPTED Spoken 65 B2 B2.1 Icandiscussthe main
opinionsa.bout. Interaction points of news st.oriesl
news storiesusing haveread aboutinthe
awiderange of Speaking newspapers/onthe
everydaylanguage. internetorwatchedon
TV, provided the topicis
reasonably familiarto me.
Canagreeor ADAPTED Spoken 65 B2 B2.1 Icangive aprepared
disagreg with Interaction presentationwith .
alternative reasonable fluency, stating
proposalsin Speaking reasonsforagreementor
adiscussion, disagreement or alternative
givingreasons. proposals,andlcananswer
aseries of questions.
Cangivean ADAPTED Spoken 67 B2+ A2.2 Icanmake ashort speech
extended.talkor Production ontopics directly related
presentationon tomy everyday life (e.g.
anon-technical Speaking myself, my school, my

neighborhood) with the
use of visual aids such

as photos, pictures, and
maps, using a series of
simple words and phrases
andsentences.

Technical Report: Aligning CEFR-J descriptors to the GSE | October2016

24



Adapted

descriptorasrated

Status

CEFR-Jlevel

CEFR-J
original descriptor

Canunderstand ADAPTED Reading 67 B2+ B2.1 [canreadtexts dealing
differences with topics of general
and similarities interest, such as current
between different affairs, without consulting
points of viewin adictionary,andlcan
extended texts. compare differences
and similarities between
multiple points of view.
Canputforward ADAPTED Spoken 73 B2+ C2 Icanpresentaclear,
asmpothly Interaction smooTthrowing
flowingand descriptionorargument
logical structured Speaking inastyle appropriate to
argument, the contextandwithan
highlighting effectivelogical structure
significant points. which helps the recipient
tonoticeandremember
significant points.
Cangetthegist ADAPTED Reading 74 B2+ Cl [canunderstandlong
of specialised and complexfactualand
articles and literary texts, appreciating
technical texts distinctions of style.lcan
outside theirfield. understand specialised
articlesandlonger
technicalinstructions, even
whenthey donotrelate to
my field.
Canwrite essays ADAPTED Writing 76 C1 B2.1 canwrite reasonably
andreports coherentessaysand
synthesising reportsusingawide
informationfroma range of vocabulary
number of sources. and complexsentence
structures, synthesising
information and arguments
fromanumber of sources,
provided | know something
about the topics.
Canwrite ADAPTED Writing 80 C1 C2 I canwrite clear, smoothly
summaries flowing textinan
andreviews of appropriate style.lcan
professional or write complexletters,
literary works. reports orarticles which
presentacasewithan
effectivelogical structure
which helps therecipient
tonoticeandremember
significant points.lcan
write summaries and
reviews of professional or
literary works.
Canwrite about ADAPTED Writing 85 C2 Cil canexpress myselfin

complexsubjects,
underlining the
salientissuesand
inastyle suited

to theintended
reader.

.

clear, well-structured text,
expressing points of view
atsomelength. | canwrite
about complexsubjectsin
aletter,anessayorareport,
underliningwhat | consider
tobethesalientissues.|
canselect style appropriate
to thereaderinmind. )
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Adapted Status CEFR-Jlevel CEFR-J

descriptorasrated original descriptor

Canwrite ADAPTED Writing 85 C2 C2 | can write clear, smoothly

linguistically flowing textinan

complex appropriate style.|lcan

andlogically write complexletters,

structuredreports reportsorarticles which

and articles. presentacasewithan
effective logical structure
which helps therecipient
tonoticeandremember
significant points. | canwrite
summaries andreviews
of professional orliterary
works.

Canunderstand ADAPTED Reading 87 C2 C1 Icanunderstandlong

longand and complex factualand

linguistically literary texts, appreciating

complexfactual distinctions of style.

and literary texts,

appreciating

distinctions

of style.

Canunderstand ANCHOR Listening 10 <Al All |canunderstand short,

short, simple simpleinstructions such

instructions such as “Standup.” “Sitdown.”

as “Standup.” “Sit “Stop.” etc., provided they

down.” “Stop.” etc., are delivered face-to-face,

provided they are slowly and clearly.

deliveredface-

to-face, slowly

andclearly.

Canunderstand ANCHOR Reading 13 <Al All Icanunderstand a fastfood

afastfood restaurant menuthat has

restaurantmenu pictures orphotos, and

that has pictures choose the foodanddrinkin

orphotos, and the menu.

choose thefood

anddrinkin

the menu.

Canexpress ANCHOR Speaking 24 Al PreAl | canexpresswishes and

wishes and make make requestsin areas of

requestsinareas immediate need suchas

of immediate need “Help!” and “Iwant...”, using

suchas “Help!” and basic phrases.

“lwant...”, using

basic phrases.

Canrespond ANCHOR Speaking 29 Al Al.2 Icanrespondsimplyin

simply in basic,
everyday
interactionssuch
as talkingabout
what can/cannot
doordescribing
colour,usinga
limited repertoire
of expressions.

basic, everydayinteractions
such astalking about
whatlcan/lcannotdo
ordescribing colour,

using alimitedrepertoire

of expressions.
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Adapted

descriptorasrated

Status

CEFR-Jlevel

CEFR-J
original descriptor

Canwrite aseries ANCHOR Writing 33 A2 Al.2 | canwrite a series of

of sentences about sentences aboutmy
hobbies and likes hobbies and likes and
anddislikes, using dislikes, using simple words
simple words and and basic expressions.
basic expressions.

Canunderstand ANCHOR Listening 33 A2 Al.3 Icanunderstand phrases
phrasesand and expressionsrelated
expressions to matters ofimmediate
related to matters relevance to myself
ofimmediate ormy family, school,
relevance to self neighborhoodetc.,
orfamily, school, provided they are delivered
neighbourhood slowly and clearly.

etc., provided

they are delivered

slowly and clearly.

Cangive simple ANCHOR Speaking 33 A2 A2 I can give simple directions
directions from fromplace toplace, using
placetoplace, basic expressions such as
using basic “turnright” and “go straight”
expressions such alongwith sequencers such
as “turnright” and asfirst, then, and next.

“go straight” along

with sequencers

suchasfirst, then,

and next.

Canunderstand ANCHOR Listening 40 A2+ A2.2 |canunderstand and follow
andfollow a series aseriesofinstructions

of instructionsfor forsports, cooking, etc.
sports, cooking, provided they are delivered
etc. provided slowly and clearly.

they are delivered

slowly and clearly.

Canunderstand ANCHOR Reading 44 B1 B1.1 Icanunderstand clearly
the clearly written writteninstructions
instructions (e.g. (e.g.forplaying games,
forplaying games, forfillinginaform, for
forfillinginaform, assembling things).
forassembling

things).

Canunderstand ANCHOR Listening 48 B1 B1.1 Icanunderstand the gist

the gist of
explanations of
cultural practices
and customs that
are unfamiliarto
me, provided they
aredeliveredin
slowandclear
speechinvolving
rephrasing
andrepetition.

of explanations of cultural
practices and customs

that are unfamiliartome,
provided they are delivered
inslow and clearspeech
involving rephrasing
andrepetition.
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Adapted

descriptorasrated

Status

CEFR-Jlevel

CEFR-J
original descriptor

extended speech
evenwhenit
isnotclearly
structuredand
whenrelationships
areonlyimplied
andnotsignalled
explicitly.

% p y

Canwrite ANCHOR Writing 51 Bl+ A2.2 | canwriteimpressions
impressions and and opinions briefly about
opinions briefly what | havelistenedtoor
aboutwhathas read(e.g. explanations
beenlistened aboutlifestylesand
toorread(e.g. culture, stories), using
explanations basic everyday vocabulary
about lifestyles and expressions.

and culture,

stories), using

basic everyday

vocabulary

and expressions.

Canwrite personal | ANCHOR Writing 51 Bl+ B1.2 | canwrite personal letters
letterswhichreport whichreportrecent events
recenteventsin insome detail.

some detail.

Canwrite ANCHOR Writing 61 B2 B1.2 | can write narratives (e.g.
narratives (e.g. travel diaries, personal
travel diaries, histories, personal
personal histories, anecdotes)in several
personal paragraphs, following the
anecdotes) order of events.

inseveral

paragraphs,

following the order

of events.

Cangetthe ANCHOR Speaking 63 B2 B1.2 Icangettherighttreatment
righttreatment by providingrelevant,

by providing detailedinformation.
relevant, detailed

information.

Canrecognise ANCHOR Reading 72 B2+ B2.2 Icanrecognise necessary
necessary information and the points
informationand of the argument from

the points of articles andreference

the argument materialsin my specialised
fromarticles field without consulting
andreference adictionary.

materialsin their

specialisedfield

without consulting

adictionary.

Canunderstand ANCHOR Listening 78 Cl Cl | canunderstand extended

speechevenwhenitis
not clearly structured
andwhenrelationships
are onlyimplied and not
signalled explicitly.
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Adapted

descriptor asrated

CEFR-Jlevel

CEFR-J
original descriptor

Canunderstand ANCHOR Reading 80 Cl Cl Icanunderstand
specialised specialised articles
articlesand andlongertechnical
longertechnical instructions, evenwhen they
instructions, even donotrelate to my field.
when they do not

relate to theirfield.

Canwritecomplex | ANCHOR Writing 80 C1 C2 | can write complex
letters, reports letters, reports orarticles
orarticles which which presentacase
presentacase with an effective logical
with an effective structure which helps
logical structure the otherpersonto

which helpsthe notice andremember
recipienttonotice significant points.
andremember

significant points.

Cantake part ANCHOR Speaking 85 C2 C2 | cantake part effortlessly

effortlesslyin
any conversation
ordiscussion
andhavea

good familiarity
withidiomatic
expressions and
colloquialisms.

inany conversation or
discussionandhave a
good familiarity with
idiomatic expressions
and colloquialisms.
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Be yourself
in English.
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