Building Character

PREVIEW

Possible answer:
People are most likely to tell lies in situations where they have a lot of social contact.

IS LYING GOOD FOR YOU? | Listen to a lecture on the truth about lying. In what kinds of
tions does the speaker imply that people are most likely to tell lies? Do you ever tell lies?

llll' N | Read and listen to a conversation between a mother and

UNDERSTAND A VARIETY OF ACCENTS

Sofie = American English (standard)
Mom = American English (standard)

her /tlce the featured words and phrases. = /imert
Sofie: you remember that Mom: Well, it serves him right. | suppose he's in big

trou er in my class who | told
you about?

Mom: Rick? Th lways wants
to be the cen ntion, right?

Sofie: Mm-hmm. S inz had to
leave the room, an n.as he
leaves, Rick gets up si Mr.
Heinz's chair, acting like
teacher, just for a few lau

Mom: Sounds obnoxious t:
Sofie: But that’s not the worst
of it. He got so carried away
that he started fooling
around with Mr. Heinz's

trouble now.

Sofie: Actually no. He ran back to his seat as if
nothing had happened.

Mom: But Mr. Heinz must have seen the tablet when
he got back. What happened then?

Sofie: No one said a word.

Mom: Why didn’t you—or anyone else—speak up?

Sofie: | guess no one wanted to be called a snitch.
And now Mr. Heinz is blaming everyone. He knows
we all know what happened. | feel so guilty.

m: Sofie, don't be so hard on yourself. You orent
e only one who didn’t do the right thing . .

tablet. Then things kind of got
out of hand. He dropped

it on the floor and
the screen cracked!

n you make things right now?
H Id tell Mr. Heinz the truth?
Mo r what about talking to Rick instead? Tell him

to own yp.te What he did. Say it's not fair for
him to %,' ou or his other classmates to
concealthetfuth to protect him.

Sofie: That's actually, tty good
idea. Rick’s no y, just a bit
of a clown. He'll'get i

Mom: And then no one ink
you were telling on hi
Sofie: Mom, you're so smart! Q
Po 5 wers:

UNDERSTAND FROM CONTEXT | With a partner, find and discuss the meanings o
featured words and phrases from Zoom-In. Then paraphrase these sentences.

. ad things happened!
| was so embarrassed that | dropped Ben'’s phone. But that's not the worst of it! o But Idn’t stop.
I was going to chat with Sue for just a few minutes. But we got carried away. 3. But We o far. The result wasn’t
what we’ ought ould be.

We just wanted to scare him a little. But | guess things got out of hand. ’
Audrey lies all the time. If people don’t want to be her friend, it serves her right! 4. If people don't w
udrey peop it's her own fau
Don't worry. | won't tell anyone you broke the plate. I'm not a snitch! 5. | don’t report peo,
I'm so sorry | forgot your birthday again. How can | make things right? something wrong.
Honestly, | think what you said to her was mean. | suggest you own up to that and apologize.

If mom finds out | didn’t go to class today, she'll be really mad. Don't tell on me, OK?

e her friend,

6. What can | do
you feel better a
?

E LOOK IT UP AND SHARE | Find a word or phrase in Zoom-In that was new to you. Look it up e ;Jguforg;)t/ rg’;ﬁfe

and use it in a sentence. Share your sentence with a partner. resgognSbe/ty and admit

................................................................................................................................................................................. you made a mistake.

8. Don'’t (be a snitch and)

tell mom that | did
something wrong.

00 N O 01 A W IN —

H DISCUSSION | Do you think the mother gave her daughter good advice? What advice would
you have given Sofie in this situation? Explain your reasons.
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Unit 2 Building Character

Students listen to a lecture about lying, read and listen to a conversation and
PREVIEW take a self-test about accepting or avoiding responsibility.

Vocabulary Accepting or avoiding responsibility
L ESSON 1

Discuss when telling a lie might  [€/gelililelg Adjective clauses: review and expansion
be accceptable

LESSON 2 Listening skill  Listen to draw conclusions; Make personal comparisons
Accept responsibility and
express regret

LESSON 3
Identify the origins of moral Listening skills
principles

Grammar “Comment” clauses introduced with which

Listen to summarize; Understand from context; Listen for main
ideq; Listen for supporting details

LESSON 4 Reading skills  Classify words; Understand from context
Describe the values you live by ’Wbulary

SOFT SKILLS WORKSHORP | moral report
-

0 Choose a warm-up activity from the Warm-Up Activity Bank on pages xxii-xxiii.

Some values

Preview Q/ (e UNDERSTAND FROM CONTEXT

Suggested time: 10 minutes | Your time:

I 1v 1S LYING GOOD FOR YOU?
Suggested time: 5 minutes | Your time: @ Point out that only the sentences with the underlined
phrases need to be paraphrased. Remind Ss they can
+ Read the directions. Play the audio. Then go over the pafdphrase by changing the word order, the word
answer to the first question. using different words and expressions with
« Elicit the definition and examples of white lie. (a lie SIMICLASANINGs.
about something small or unimportant, usually told to * Do i‘&S a class. Read the sentences. Give Ss
avoid hurting someone else’s feelings) some™ t orophrose the last one. Elicit answers
« In pairs, have Ss discuss if they ever tell lies and why. from d{f‘fe@ Peinis @I AU el el @ Erien
is possible.
B ljn ZOOM-IN ¢ In pairs, have Ss’dis the meaning of the words and
phrases and write araphrases.
Suggested time: 5 minutes | Your time: + Call on Ss to share thei rs with the class.
» Have Ss preview the photo and the conversation.
Ask, What are they talking about? (Possible answer: E LOOK IT UP AND SHARE 6
something that happened at the daughter’s school) Suggested time: 5 minutes | Your time:
* Have Ss read and listen to the conversation.
» To check comprehension, ask, What did Rick do in * Have Ss write their sentence indiVidM
class? (sat in the teacher’s chair, broke the teacher’s share it with a partner.
tablet) Why does Sofie feel guilty? (because she didn’t + Have volunteers read their sentences aloud.
tell the teacher about Rick) What advice does Sofie’s
mom give? (that Sofie ask Rick to tell the truth) H DISCUSSION ._?

Suggested time: 5 minutes | Your time:
LANGUAGE NOTES

* If you do something for a laugh or for laughs, you » Give Ss time to think about their answers to the
do it as a joke or for fun.

questions.
* In this context, fool around means to behave in a « Have Ss discuss their answers in pairs or small groups.
silly way for fun. Remind them to support their answers.
* If you describe someone as a clown, you think they + Ask volunteers to share and explain their answers.

are silly, stupid, or annoying. UNIT 2 T12




I3 TALKING POINTS ] PAR wORK

Suggested time: 10 minutes | Your time: Suggested time: 8 minutes | Your time:
* Read the title of the test. Elicit the meaning of own up  Give Ss time to recall if they have ever been in any of
to something. (to admit or confess that you have done the situations and how they reacted.
something bad or embarrassing) « Then have Ss share and compare their answers to the
« Have Ss look at the illustration. Ask, What happened test in pairs. Remind them to tell their partner about
in this situation? (The man knocked over and broke a time they owned up to one of the mistakes in the
eu vase while taking another off the shelf.) Was this self-test and to say what they would do in the cases
ional or a mistake? (a mistake) they checked the choice other. Monitor and assist as
. u were in this situation, what would you do? needed.
R ree choices and example sentences. Elicit - Bring the class together. Have pairs share if they have
ans different Ss. similar reactions when it comes to owning up to their
« Point'ou choice A, admit making a mistake is mistakes.
the same a to a mistake.

OPTION (+10 minutes) For each situation, take a class
survey to find out which reaction is the most common
among Ss. Invite volunteers to share any other

ifyou...? and have reactions they had to a particular situation, and why.
ations 1-8 for the

xamples of what the man could
e bla r make up an excuse.

 Ask Ss to give
have said to shift
 Then say, Now, what w
volunteers take turns re
class. Check for understan EXTENSION (+5 minutes) Ask, Why can it be hard to
« Give Ss five minutes to take th idually. If Ss accept responsibility? Have Ss discuss the question in
check other, have them write their r n down on a pairs. Elicit answers from the class.
separate sheet of paper.

« Bring the class together. Have Ss calcu@e"scores. START TALKING | DISCUSSION

+ Read aloud what each score means. Point g Suggested time: 10 minutes | Your time:
having many A answers means a person tends

up to his or her mistakes. Having many B or C ans / + Read the topics. Give Ss time to recall an example of

means a person tends to avoid responsibility. each event.

sHave Ss discuss the topics in small groups. Suggest
y share and compare their experiences with the
up, describing and explaining their reactions.
ncourdge them to say if they would do anything

EXTENSION (+5 minutes) Have Ss respond to the eight
situations from a different perspective. For example,
ask, What would your grandparents do if they . .. ? What
about your parents? Your children?

diff and why.
E lijn VOCABULARY * If appr te, suggest Ss can discuss situations they
i ] ) have not y experienced.
Suggested time: 2 minutes | Your time: * Giveati tder discussion. Monitor. Make sure
. Ss use vocab ated to accepting or avoiding

« Have Ss listen .to the vocabulary. responsibility.

» Then have Ss listen and repeat the phrases. . Ask a volunteer fro& roup to share one
OPTION (+5 minutes) Call on Ss to share examples of example situation Ond@" the group's reaction(s).
each sittljotion'obout gther people. Model an answer TEACHING TIP Assign roles all group members
for le_‘lmlt makl.ng a ml'stake. For exomple': My friend participate. For example, a g er keeps the
admitted making a mistake after he accidentally . .

. L2 conversation on track. A timeke ps track of
e Ceilil h's,f”efnd DT (a2 WECIED e ifer i the time. A recorder takes notes on discussion. A
d?"?”"ge' _b_Ut WRIEIIES grat?f UIReitie el h?r', reporter uses the recorders’ notes to repo o
Elicit additional examples for this phrase. Then elicit the class.
examples for the other two.

T13
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Lesson 1 Discuss when telling a lie might be acceptable

UNIT 2
COMMUNICATION

GOALS

Lesson 2 Accept responsibility and express regret
Lesson 3 Identify the origins of moral principles
Lesson 4 Describe the values you live by

e

TALKING POINTS | Take the self-test.

&S

an you own up to

ur mistakes?

The dog dide

G I’d make up an excuse. Q
It wasn't my fault! There were way &

too many things on the shelf.

/.
. Q If you checked . . .
What would YOU do if you . . . O @ other

D>

more than five A’s:

broke something that didn‘t belong to you? O O You're very confident and extremely
trustworthy!
lost something you had borrowed from someone? .
9y O more than five B’s:
were late for a meeting or an appointment? O Nobody’s perfect! Try accepting
tesponsibility more often. It might

broke a promise you had made to someone?

feel good!

more than five C’s:

Panger! Excuses work sometimes.
But you'll feel better in the end if
you're truthful.

forgot someone's birthday or anniversary?
damaged someone else’s parked car?

were stopped by the police for speeding?

O00O0O0O0
OO0O0OG
OO0

O
O few of each:

_ -
were caught gossiping about someone? Welcome to the club. You're human!

E ll" VOCABULARY | Accepting or avoiding responsibility | Listen and repeat.
admit making a mistake ~ shift the blame make up an excuse o
m PAIR WORK | Compare self-tests with a partner. Tell him or her about a time you had to own up to one of
mistakes. If you checked “other,” tell your partner what you would do in that situation. e

START TALKING < ee

DISCUSSION Discuss one or more of these topics.

» atime when you got carried away and things got out of hand
+ atime you had to own up to something you did in order to make things right
+ atime you or someone you know had to speak up in order to do the right thing

 atime you were proud of someone for accepting responsibility and making things right

UNIT 2 13



AULMELLSZU AN Discuss when telling a lie might be

GOAL acceptable e ——

u " GRAMMAR CLOSE-UP | Read the comments about the pros and cons of being truthful.
Notice the featured grammar.

“Let’s face it. The lies that people tell their “In my opinion, there aren’t
sest friends are usually only ‘little many times when telling

ies.” For example, my best friend alieis acceptable. The
ently dyed her hair a kind of a relationships that are the
most important to you
could be harmed if you're

not honest with each other.
| know they say everyone
m tells lies—but that doesn’t make it right.”
ruthful? Not really. Once “The truth is there’s no place in the world where

my credit card bill on people are honest 100% of the time. Lyingis just
something social that people
in all cultures do. In fact,
there are many situations
in which telling a lie may be
the best solution for getting
m along. And then there are

people who always tell the truth end up having t people to whom we should

honesty. So in my view, being truthful is not always \Ie never be dishonest.”

/4

B PAIR WORK | Where would you place the people from Gr. ar Close-Up on the continuum?
Write their names. Then place an X on the continuum fo you fall. Explain your reasoning,
citing examples from Grammar Close-Up and from you perience.

NEVER TRUTHFUL SOMETIMES TRUTw ALWAYS TRUTHFUL

RAMMAR | Adjecti I irevi d i
G | Adjective clauses: review and expansion GRAMMAR EXPANDER p. 119

Remember: Like an adjective, an adjective clause gives more information about a no Adjective clauses: overview
. . .. Adjective clauses with quantifiers
relative pronouns who, whom, and that introduce adjective clauses about people. The »

pronouns that and which introduce adjective clauses about things.
People who tell the truth are sometimes punished for doing so. (who = people)
White lies are the most common types of lies that people tell. (that = the most common types of lie

Use the relative pronouns when, where, and whose to introduce adjective clauses about time, locat ossession.
Time: There will never be a time when some sort of lying isn’t socially necessary.
Location: There's no place in the world where people are completely honest 100% of the time.
Possession: People whose jobs require the most social contacts tell the most lies.

In formal English, when a relative pronoun is the object of a preposition, the preposition Use whom, not who, ditec
appears at the beginning of the clause. In informal English, the preposition usually appears | a preposition.
at the end. (Note: There is no informal form for in which.) ... with whom we interact ay.
(formal) Most of us tell little white lies to the people with whom we often interact. NOT with-whe we interact ever
(informal) Most of us tell little white lies to the people who we often interact with. Use which, not that, directly afte
. . . - a preposition.
(formal) It's a question to which most people can't give a truthful answer. ... to which most people can't give

(informal) It's a question which most people can't give a truthful answer to. a truthful answer.

NOT te-that most people can't give

(formal or informal) There are situations in which lying cannot be avoided. a truthful answer.

14 I UNIT 2



LESSON 1 Discuss when telling a lie might be acceptable

N il GRAMMAR CLOSE-UP

Read the directions. Have Ss read the comments
silently.

Suggest Ss summarize the information in a T-chart as
they read. (See Teaching Tip below.) Tell them to label
columns Pros and Cons and note the speakers’

ions in the appropriate column.

Suggested time: 5 minutes | Your time:

. comprehension, call on Ss to share the pros
ing truthful as discussed in the texts.

(For ex : pro: relationships could be harmed if
you are c@ul; con: the truth can sometimes hurt
people’s fe )

+ Have Ss preview th red grammar in the texts.

Ask, What types o
clauses) What relati
when, where, which, wh

underlined? (adjective

ouns are used? (that, whose,

LANGUAGE NOTES

e Edda: We use Let’s face it before
that people might not want to ac
is true.

something

’):hit

« Edda: We use no harm done to describe
that didn’t cause anything bad to happen.

TEACHING TIP Have Ss use a T-chart when
categorizing, comparing, or contrasting information.
Suggest they draw a large letter “T", making two
columns, write a heading at the top of each column,
and list the ideas for each category under the
appropriate heading.

EXTENSION (+5 minutes) In pairs, have Ss recall the
example situations in which lying was considered
acceptable by Edda and Maritza. For each, have Ss
consider the con for the person telling the lie. (For
example: Edda’s best friend Angie could find out Edda
lied and stop asking for Edda’s opinions. The company
could find out Maritza received the bill and charge her
even more.)

EXTENSION (+10 minutes) Have Ss choose the
comment they most agree with and the one they most
disagree with. In pairs or small groups, have them
share their choices and explain why they agree and
disagree.

B} AR wORK

Suggested time: 8 minutes | Your time:

 Read the directions. Pointing to the labels on the
continuum, say, There is a range of possibilities
between the two absolutes of “never” and “always”
being truthful. Where would you place the people in
Exercise A on this line?

Give Ss a minute to write the people’s names where
they think they fall in the range.

Form pairs. Have Ss compare where they placed each
person. If their answers differ, ask them to justify their
placement with information from the comments.

Then have Ss mark and share where they place
themselves, and why. Remind them to give specific
examples from their own personal experience to help
explain their answers.

OPTION (+2 minutes) Poll how many Ss are never,
sometimes, and always truthful.

GRAMMAR

Suggested time: 12 minutes | Your time:

Read the Remember note aloud. Point out that in
formal English, who, not that, is preferred for referring
to people. Be sure Ss understand that which can never
be used with people, even though that can.
Ask a volunteer to read the two example sentences.
Ask Ss, What do the adjective clauses give more
information about? (in sentence 1, people; in
sentence 2, the most common types of lies) Point out
that in sentence 1, who functions as the subject of the
adjective clause. In sentence 2, that functions as the
object of the adjective clause.
Read the next rule. Ask a volunteer to read the
example sentences. Ask Ss, What nouns or noun
phrases do the adjective clauses modify? (a time, place
i orld, People) Suggest Ss underline the nouns
ases to notice that they come directly before
ive pronouns.

al rule. Ask different volunteers to read the

pairs nd informal example sentences. Point
out the di@p acements of the prepositions in the
pairs of sen *inforce that in which is always
kept together, regar of whether the sentence is
formal or informail? that whom is increasingly less
common in informal nglish.

Tell Ss that the informal
pair can be further reduce

entence in each
ting the relative

Call on a student to reduce the sec
sentence. (It's a question most people
truthful answer to.)

Direct Ss’ attention to the box on the side. Re:
rules and examples. Remind Ss that whom is al
used as an object.

GRAMMAR EXPANDER (optional, pages T119-120)

UNIT 2 T14



I2J UNDERSTAND THE GRAMMAR

Suggested time: 10 minutes | Your time:

+ Have Ss look back at the Grammar Close-Up on
page 14 and answer the questions in pairs. Suggest
they circle the relative pronouns introducing the
adjective clauses.

Monitor. Make sure that when Ss write the informal
$ ntences, they place the preposition at the end of
ntence. If necessary, remind them that they can
relative pronoun. Also, remind Ss that clauses

ich use the same form in both formal and
nces.

swers, read the questions and call on
Ss to answ r&)lunteers to write the two informal

sentences fro 2 on the board.

EXTENSION (+5 minute
adjective clauses in th
what noun or noun phra
that people tell their closes
whose friendship meant so m
to whom | was speaking: the emplo
who always tell the truth: people
when telling a lie is acceptable: times

that are the most important to you: the relati
where people are honest 100% of the time: plac
the world

that people in all cultures do: something social
in which telling a lie may be the best solution: situatio
to whom we should never be dishonest: people)

e Ss analyze the
Close-Up and say
odify. (Answers:

he lies

person

&

I3 GRAMMAR PRACTICE

/4

Suggested time: 5 minutes | Your time:

» Read the directions and the list of relative pronouns.

» Have Ss complete the exercise individually.

« To go over the answers, call on Ss to read the
completed sentences. Elicit the nouns, pronouns, or
phrases the relative pronouns refer to. (1. People;

2. The people; 3. a place; 4. some situations; 5. The
people, the people; 6. times, situations; 7. those; 8. a
choice; 9. moments; 10. Friends)

Communication Activator

TALKING POINTS

Suggested time: 10 minutes | Your time:

 Read the heading of the chart and the four different
situations.

» Have Ss choose two or more of the situations to write
notes about. For each situation, have them decide if
their decision was the best or a mistake. Suggest they
recall the reason for their decision.

 Monitor. Assist with vocabulary and spelling as
needed.

T15 UNIT 2

If Ss cannot think of examples from their own lives,
tell them to describe situations they think would
be acceptable and appropriate—for example, a
situation where they would lie to avoid trouble or
probably be rewarded for telling a lie.

I} biscussion

Suggested time: 10 minutes | Your time:

Read the directions and ask a volunteer to read the
example answer.

Go over the ideas in the Keep Talking! box and

play the video I3 to support Ss as they extend their
conversations.

Give Ss a few minutes to think about situations where
telling a lie is acceptable or unacceptable, and why.
Then have Ss share their ideas in pairs or small groups.
Remind Ss to use adjective clauses to give more
information about people, things, possession, location,
and time.

LOOK FOR While Ss are doing Exercise B, monitor
their discussions to determine if they are

v using adjective clauses appropriately

v using the correct relative pronouns

v providing examples and reasons to explain their
views

EACHING TIP Ask Ss to have an open mind and be
ectful when offering an opinion about choices

their classmates have made. Remind Ss that their

assmates come from diverse backgrounds and may
hc\ﬁt perspectives, and their experiences will
ref various points of view.
EXTENSI(@O minutes) In pairs or small groups,
have Ss ar i that lying is good for us socially or
that truthfulne est. Give Ss time to brainstorm

*t both sides. Then have them
eb

arguments for an
choose a side and ime permitting, ask Ss to

switch roles and debat

grandma, who was brought up in a religi
was someone who never lied to people she
with. | remember one situation that happened
family lunch, which we had every Sunday through
my childhood. . .. Collect Ss’ papers and read them
identify areas for review.

% Remind Ss of additional grammar practice in their

digital resources.



B UNDERSTAND THE GRAMMAR | With a partner, study the adjective clauses in Grammar Close-Up.
1 Which adjective clause is about possession? Which is about location? Which is about time?
2 Which adjective clauses are objects of prepositions? Rewrite those sentences in informal English if possible.

H GRAMMAR PRACTICE | Complete each sentence with one of these relative pronouns.

who whom
1 People ... WN9s€ _jies get discovered may lose the trust of those closest to them. which  whose
2 The people with ... %19M | work are very honest. where  when .
3 | hate to say it, but my office is a place ... W1€re _ telling lies often gets rewarded. Answers for Exercise D
- . . which s gl . bl tell the truth 1. possession: whose
4 There are some situations in ... WC it'’s almost impossible to tell the truth. friendship meant so
e people to ... WNom | would never tell lies are the people ... "N are closest to me.  much to me;

e are times ..When | feel | have to lie to avoid trouble, and there are situations in location: where people

1...1lie to avoid hurting people. ;:sefzonest 100% of the
hat those ... 195€  professions require lots of social contact tend to tell more time- when telling a lie is
r people do. ) acceptable
8 Telling is a choice for ... Which _there is often no reward. 2. to whom | was speaking = who | was
when ; [ speaking to;
9 There are nts.... e .being honest can cause you problems. in which telling a lie (cannot be rewritter);
10 Friends.... WMo .

their promises can't be trusted. to whom we should never be dishonest =

who we should never be dishonest to

COMMUNICATION Now let’s discuss when telling
ACTIVATOR ’e might be acceptable.

u TALKING POINTS | Choose at leas e situations below and write notes about what happened.
In each case, do you think you made t ision, or do you think you made a mistake?

Describe a time when you . . .

told a lie to avoid getting into trouble. old a lie to avoid hurting someone’s feelings.

®

were punished or got into trouble for telling
the truth.

B DISCUSSION | Using your Talking Points, discuss situations in which you think

telling a lie may be acceptable or unacceptable. Provide examples and use « Ask your partner questions

adjective clauses when possible. Say as much as you can. about what happened.
o Offer your opinions about the
[ [ There are some people, like family members, to choices your partner made.
whom we should never lie. It's just unacceptable. 77 » Say as much as you can.

3 Watch the video for ideas!

% FOR MORE PRACTICE, GO TO YOUR DIGITAL RESOURCES UNIT 2 I 15



2 COMMUNICATION
@ GOAL

Accept responsibility and express regret

)" LISTEN TO DRAW CONCLUSIONS | Listen to the conversations. Then listen again and
choose the expression that best describes each person’s behavior. Explain your answers.

1 She (occepted responsibility)/ shifted the blame).

s 2 He (admitted making a mistake /Ghifted the blame).

He (accepted responsibility / (@voided responsibility).
e (made up an excuse /(accepted responsibility).

ade up an excuse)/ shifted the blame).
epted responsibility)/ shifted the blame).

NAL COMPARISONS | Listen again. Put

Explain what uld have done. Provide details.

GRAMMAR | “Com clauses introduced with which

A comment clause introduced
clause that modifies or “commen
clause, not just one individual wor
| dropped my friend’s phone into the toil
embarrassing.

is a dependent adjective
entire independent

a was incredibly
lan lied about why he arrived late, which ma I uli’ttle guilty.

Comment clauses are non-restrictive—that is, they p e

additional information that is not essential to the meani the

independent clause. Use a comma before a comment

after the clause if something else follows.

They blamed me for causing the accident, which I think wus(lly
unfair, and | told them so.

s of the person who made the mistake.

I'm not sure | would have bought a
replacement for the headphones; | might
have just apologized. But Owen definitely
did the right thing. He didn’t make an
excuse or shift the blame to someone else.

An independent clause is a complete sentence. It contains a
subject and a verb and expresses a complete thought.
He broke his sister's camera.

A dependent clause is not a complete sentence. It is
introduced by a relative pronoun or a subordinating
conjunction that connects it to an independent clause.

He broke her camera, which made him feel terrible.

He broke her camera because he was careless.

If he breaks her camera, he should replace it.

In writing, don’t use a dependent clause alone (a “sentence
fragment”), which is incorrect in writing.
DON'T WRITE: He broke her camera. Which-mede-him-feetterrible:
ON'T WRITE: H-he-breaks-hereamere: He should replace it.

Be careful!
Don’t use thati which in a comment clause. Don’t add a subject.

SAY She always borrows my tablet when | need it, which really bugs me.
NOT that really bugs VQ

NOT which it really bu
Q ‘ GRAMMAR EXPANDER p. 120

Reduced adjective clauses
E GRAMMAR PRACTICE | Combine the two independent clauses, converting
one to a dependent comment clause.

Example: Mona never returned the book | lent her. (It really bothers me.)

1 Maggie insists on paying for the tickets | gave her. (It's just not necessary.)
Maggie insists on paying for the tickets | gave her, which is just not necessary.
2 Repairing Don’s tablet will cost an arm and a leg. (It’s totally ridiculous.)
Repairing Don’s tablet will cost an arm and a leg, which is totally ridiculous.
3 | offered to pay the bill. (It was the right thing to do, in my opinion.)
! offered to pay the bill, which was the right thing to do, in my opinion.
4 Jonah tried to pass a car in a no-passing zone. (It was really dangerous.)
Jonah tried to pass a car in a no-passing zone, which was really dangerous.
5 Colleen is going to replace your headphones. (I think it's very thoughtful of her.)
Colleen is going to replace your headphones, which | think is very thoughtful of her.

PRONUNCIATION LESSON p. 135
Emphatic stress and pitch to express emotion

UNIT 2



LESSON 2 Accept responsibility and express regret

Y il LISTEN TO DRAW CONCLUSIONS

S

I} 1ln MAKE PERSONAL COMPARISONS

Suggested time: 10 minutes | Your time:

» Give Ss a minute to preview the choices.
« Play the audio for Ss to listen to the conversations.

Then play the audio for the first conversation again

and do item 1 as a class. Ask, What mistake did the

an make? (She had an accident in her friend’s
id she accept responsibility or shift the blame?
d responsibility) Have Ss circle the answer.

. the audio again. Pause after each
conver. give Ss time to choose the answer and
note dow s to help them explain it.

* Have Ss co e ans;

» To go over answer

aloud and explai

rs and explanations in pairs.

Ss to read the statements
LANGUAGE NOTES
» Conversation 3: When you

t
driving, you pull in front of so&

without signaling or giving any w

Conversation 5: To be ticked off is t

;‘d.
Conversation 5: If you buy a story, you ewor
accept it, even though it is unlikely to be

one off while
ar abruptly,

Suggested time: 10 minutes | Your time:

 Read the directions. Elicit the meaning of put yourself
in someone’s shoes. (to imagine how you would feel or
act if you were in the same situation)

« Play conversation 6 again. Then ask a volunteer to
read the man’s example statement.

¢ Play the audio and pause after each conversation.
Elicit the mistake and ask Ss to take notes on what they
would do. (1. She damaged his car’s side door. 2. He
borrowed her suitcase, and it was damaged. 3. They
almost had an accident because he was speeding
and someone cut them off. 4. She wrote the wrong
date in a contract. 5. She overslept and was late for a
meeting. 6. He lost the headphones she loaned him.)

+ Have Ss share their answers in pairs or small groups.

GRAMMAR

Suggested time: 5 minutes | Your time:

- First, draw Ss’s attention to the note on the right
about independent and dependent clauses. Read the
explanation about independent clauses and ask a
volunteer to read the example sentence.

» Read the explanation about dependent clauses. Ask
a volunteer to read the examples. Elicit the relative
pronoun or conjunction in each. (which; because; if)

Read the final explanation and examples in the note.
Then read the first rule about comment clauses. Have
a volunteer read the examples. Elicit the independent
and dependent clauses.

Have a different volunteer read the examples without
the comment clauses. Ask, Are the comment clauses
necessary to the meaning of the sentence? (no)

Read the second rule and example. Ask, How many
independent clauses are there? (two) Which one does
the highlighted comment clause comment on? (the
first) Is the comment clause essential to the meaning of
the first clause? (no)

Read the rules and examples in the Be careful! note.
Remind Ss that which is used in both restrictive

and non-restrictive clauses, but that is used only in
restrictive clauses.

WAN[clXCIRN[O A subordinating conjunction,

such as because and if, introduces a subordinate, or
dependent, clause.

GRAMMAR EXPANDER (optional, pages T120-121)

&) GRAMMAR PRACTICE

Suggested time: 5 minutes | Your time:

Review the example with the class. First, read the
independent sentence. Then read the sentence in
eses like an aside, using a different tone of
inally, read the sample answer, using the same
tone e comment clause.
EIicitQﬁependent clause of the example answer.
(Mona urned the book I lent her) Then elicit
the depe omment clause. (which really bothers
me) Ask, Is t ﬁdent clause introduced by a
relative pronoun or, ordinating conjunction?
(relative pronoun) ronoun? (which) Why do
we use which and not cause the adjective
clause gives non-essent ation about the
situation) What separates th ent clause from the
independent one? (a comma)

Have Ss do the activity and then compare
in pairs.

swers

» Ask volunteers to write the answers on t

PRONUNCIATION LESSON (optional, page T1
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Communication Activator

ljn CONVERSATION MODEL

Suggested time: 5 minutes | Your time:

These conversation strategies are implicit in the model
» Introduce an admission that you made a mistake
with I'm really sorry, but . ...
Q cept responsibility for a mistake with It was totally

ult
> s remorse for one’s actions with expressions
like'l’ barrassed, | feel awful about it, etc.
» Re 's self-blame with Look, these
things ha
» Offer to mak on financial harm one has
caused with /i on p forit

sk, Who are these
ers) What might they
e made)

« Direct Ss’ attention to
people? (Possible answer:
be talking about? (a mistake

* Play the audio as Ss follow alongiin't ooks.

 To check comprehension, ask, Wha oman
do? (backed into the man’s car while w Did she

accept responsibility? (yes) How did th ’7
(He understood.) What did she offer to do? yt

the car)
+ Call Ss’ attention to the Social language box. E|IC
meaning of remorse. (a strong feeling of sadness an

regret about something bad you have done)
* Play the audio for the expressions and have Ss repeat.

IEJ !l PRONUNCIATION PRACTICE

@ K FOR While Ss are doing Exercises C and D,

Suggested time: 5 minutes | Your time:

» Have Ss listen to the conversation and repeat each
line. Make sure they use emphatic stress for totally in It
was totally my fault and for so in I'm so embarrassed.

 Monitor as Ss practice the conversation in pairs. Have
them switch roles and repeat.

TALKING POINTS

Then tell Ss they will use their notes to tell a partner
what happened. Point to your notes on the board and
ask a volunteer to read the example answer in the
book. Elicit the comment clause. (which was totally
embarrassing)

In pairs, have Ss share their situations. Remind them
to use comment clauses when possible. Encourage
Ss to ask each other follow-up questions to better
understand what happened.

OPTION (+5 minutes) In pairs, have Ss brainstorm
different ways to make up for the mistakes in each of
the possible situations. Go over Ss’ ideas as a class.

IN YOUR OWN WORDS

Suggested time: 10 minutes | Your time:

« Go over the suggestions in the Keep Talking! box and
play the video 3 to support Ss as they extend their
conversations.

 Read the expressions in the Recycle This Language
box. Elicit the meaning of mess up. (to make a mistake
or do something badly)

» Have Ss write and practice their new conversations in
pairs. Encourage them to use the expressions in the
Social language box.

 Have Ss switch roles and practice again. Then ask Ss
to switch partners and practice a new conversation.

« Time permitting, invite volunteers to role-play their
conversation for the class.

monitogitheir conversations to determine if they are
i ment clauses correctly

v using ssions to accept responsibility or

Suggested time: 10 minutes | Your time:

First, ask Ss to write notes about two situations where

they made a mistake they regret.

 Ask a volunteer to read the list of Possible situations
for the class. Point out that Ss can write about a
different situation if they prefer.

» Model the activity. Copy the left column of the chart

on the board. Fill it out as follows:

What happened: spilled tomato juice on my friend’s sofa

What I said: | feel awful about it.

What | did to make things right: paid for the dry cleaning

Have Ss fill out their charts individually. Monitor and

assist as needed.

T17 UNIT 2

OPTION Use Q rgizer Worksheet (see Printable
Resources in the i

CLOSURE ACTIVITY (+
short apology note to a
situations in Exercise C. In t
responsibility, express remorse, a
one comment clause. For example:
black tea on your white sofa, which was incre
careless of me! It was totally my fault, an ful
about it. I'll call someone to clean your sof

Monitor and assist as needed. Collect and reo

tes) Ask Ss to write a
ne of the Possible
s should accept

notes to identify areas for review.

% Remind Ss of additional grammar, pronunciation

and speaking practice in their digital resources.



COMMUNICATION Now let’s accept responsibility and
ACTIVATOR express regret.

“ il CONVERSATION MODEL | Read and listen.
A: I'm really sorry, but | have some bad news.
B: What happened?
A: I'm afraid | just backed into your car while | was

B How bo fafta e I
Pretty bad. It's going to be expensive to fix.
n so embarrassed.

, these things happen. I'm sure we
rk something out.

st an paying for it.
2asgidccept my apology.
| feel awful it.

Accept responsibility wit
It was totally my fault.
Express remorse with:
I'm so embarrassed.

| feel awful about it.
Please accept my apology. ,

the Conversation Model with a partner.

\g
I} !l" PRONUNCIATION PRACTICE | Listen olérepeat. Then practice
TALKING POINTS | Choose two situations in whichiyou | spilled tomato juice on my friend’s sofa, which

regret what you did, and write notes to describe each. was totally embarrassing. But | accepted
Then tell your partner what happened. Use comment responsibility and paid for the dry cleaning. 7

clauses when possible. c
What happened: hat happened:

Possible situations
You accidentally spilled something

onto someone’s sofa.

You borrowed something and, What | said: WQ:

unfortunately, you broke it.

You lost something that someone &
had lent you.

You were driving someone else’s car
and had an accident. What | did to make things right: What | did to ings right:

You promised to do something and
forgot to do it.

Other: —

E IN YOUR OWN WORDS | Create a similar conversation, using one of the situations from your e
Talking Points. Start like this: I'm really sorry, but | have some bad news. Be sure to change
roles and then partners. (Option: Use the Unit 2 Energizer Worksheet.)
KEEP TALKING! e oo i ’

¢ Continue to negotiate how

RECYCLE THIS LANGUAGE
| messed up.

you'll make up for what you did. | got carried away
* Say as much as you can. Things got out of hand.
3 Watch the video for ideas! That's not the worst of it.

| want to make things right.
| want to own up to what | did.

a FOR MORE PRACTICE, GO TO YOUR DIGITAL RESOURCES UNIT 2 I 17



3 B Soaa b UCLYY Identify the origins of moral principles
GOAL
/

“ llr LISTEN TO SUMMARIZE | Listen to the two callers on a podcast. Write the sources
each identifies as the origins of people’s moral principles.

According to Jake, moral principles come from . ..

parents, peers, culture / religion

Jake / Toronto, Canada

6/ According to Wency, moral principles come from . . .

institutions, life events

Wency / Wuhan, China
B lil" UNDERSTAND FROM C

1 If you find yourself having toic between right and wrong, you're facing .......
@ an ethical dilemma b oli on ¢ ethical principles

2 A...is asimple life lesson in man ﬁs torybooks.
(@ “moral” b “moraldile ¢ ‘“religious upbringing”

3 Aninstitution such as a school or compan ke a public stand on moral and ethical issues by creating .......
a aquarantine b ethical behav a mission statement

[l LISTEN FOR MAIN IDEA | Check the statement that l@resents the main idea of the podcast.

isten to the podcast again and complete the statements.

[] a Most people would agree that our parents probab
the development of our moral principles.

b The people and institutions we know and the events we exw all play a role in the
development of our moral principles.

[] ¢ A catastrophic event such as a pandemic can help us apprecia ore than we did before.

he strongest influence on

IEJ v LISTEN FOR SUPPORTING DETAILS | Read this list, and then listen to cast again.
With a partner, identify examples given in the podcast of each of these si i

1 an example of an ethical dilemma Possible answers:
a close friend may ask us to tell a lie in order to avoid getting into trouble . @

2 an example of parents teaching values by their own actions
parents relating to each other, handling social situations with other adults, being truthful ir children

3 an example of a peer
friend, classmate, colleague

4 an example of a positive effect of a religious upbringing
All the world’s religions teach the value of selflessness and helping others.

5 an example of a negative effect of a religious upbringing Religion may lead us to believe that our culture o he best,
and that it alone offers the truth. This can create a feeling that other cultures or religions are inferior. As a result, instea e S,

, . . It may lead to self-centeredness and a lack of caring
6 an example of how one’s school might reinforce values
Some schools have clear guidelines for ethical behavior, such as taking a public stand against students bullying their cl ate,

7 an example of a life event
COVID-19, sudden financial loss

H CRITICAL THINKING | Both callers give examples of influences that may be experienced
in childhood or as an adult. Discuss with a partner: Which of the callers’ examples do you
think are more influential in the development of moral principles? Explain your reasons.

18 I UNIT 2



LESSON 3 Identify the origins of moral principles

N r LISTEN TO SUMMARIZE

Suggested time: 10 minutes | Your time:
 Read the lesson title. Elicit the meaning of moral

principles. (guidelines that people live by to make sure
they are doing the right thing)

e Play the audio. Have Ss complete the exercise
ividually and then compare their answers in pairs. If
ropriate, play the audio again for Ss to check their
to share their answers with the class.

OPTIO fter Let’s take another caller. Wency,

from Wuha irs, have Ss share and compare their

notes on Jake’s call moving on.

LANGUAGE NOTES

* Folks is an informal way,
It can also be used to re

* An upbringing is the way that
their children and teach them to
grow up.

to one’s parents.
e in general.

I take care of
e as they

IEJ !lv UNDERSTAND FROM CONTEXT

Suggested time: 5 minutes | Your time:

Give Ss a minute to preview the items.

Have Ss listen to the podcast again and choose an
answer for each item.

To go over answers, call on Ss to read the completed
sentences aloud.

OPTION Have Ss complete the exercise based on the
information they remember from the podcast. Then
play the audio and have them check their answers.

(W\N\[CI/XcIHN[e1]F Item 3: Take a stand means to

publicly take a firm position in support of, defense of,
or opposition to something.

ljn LISTEN FOR MAIN IDEA

Suggested time: 5 minutes | Your time:

* Have Ss preview the answer choices. Remind them that

while all the statements may be true, only one is the
main idea of the podcast.

- If appropriate, play the audio again for Ss to check the

main idea.
« Elicit the answer. If there is any disagreement, invite Ss
who chose the correct answer to explain their choice.

i LISTEN FOR SUPPORTING DETAILS

Suggested time: 10 minutes | Your time:

Read the directions. Have different volunteers read the
items for the class.

Play the audio. Tell Ss there may be more than one
example of some situations.

In pairs, have Ss share and compare their answers.
Go over answers. Call on Ss to recall as many details
about the examples as they can.

OPTION (+5 minutes) Elicit additional examples of
each situation from Ss’ personal experiences.

EXTENSION (+5 minutes) Write selflessness and self-
centeredness on the board. Ask, How are selflessness
and self-centeredness different? (Selflessness is caring
about other people’s needs and problems more than
your own. Self-centeredness is being so interested in
yourself that you do not think about what other people
feel or need.) What are some examples of each? (For
example: Self-centeredness is taking the last piece of
pie at a dinner. Selflessness is leaving it for someone
else, even if you really want or need it.) Have Ss discuss
in small groups. Elicit answers.

CRITICAL THINKING

Q

Suggested time: 10 minutes | Your time:

R the directions. Elicit examples of influences
d in the podcast. (For example: parents,
eers, religion, schools, companies)

Give&w minutes to think about their answer. Then

have heir ideas in pairs.
Invite vol o share their answers and reasons
with the cla f

EXTENSION (+
principles are estab

reasons and examples from ¢
explain their answers.

EXTENSION (+10 minutes) Have Ss code
of ethics of their school, their company,
organization or business. Then ask them t

the class in a future session.

i?
EXTENSION (+15 minutes) For homework, have Ss e

find and bring in a children’s story or short book, in

any language. In class, have Ss share the story in small
groups and explain its moral. Ask, What life lesson is
illustrated in the story? What does it teach about the
consequences of good and bad behavior? To wrap up,
have each group present one of their stories to the class.

UNIT 2 T18



Communication Activator

TALKING POINTS

Suggested time: 10 minutes | Your time:

Read the directions. Ask, What's the origin of my moral
principles? Do they come from ... ? and read each of

the influences in the chart.
&I'Cit examples of life events. (For example: a divorce,

move, a natural disaster, sudden financial loss)
lass brainstorm of other influences. (For

4my university, a philosopher / writer / guru, a
, edia) Encourage Ss to add these ideas
to th to Other.

o the sample answer. Say, One

Ask, Is my mother Very, so, hat, or not particularly
influential? (very) Revie ing key with the class.

Draw Ss’ attention to th licit examples

of what the girl could say i re about her
influences. (For example: My @ a big
influence on my life. He taught ind to others
and share our things with those in
Have Ss fill out the chart individually. A o rank
and describe only the influences they hav % rvl

life. Otherwise, they can leave the influence Bla

Help Ss recall memories by asking about the differ
influences in the chart. Ask, What did you learn fro
[your friends]? How did they teach you right from wron
Assist with spelling and vocabulary as needed.

TEACHING TIP Give Ss plenty of time to individually
reflect on memories. Some Ss may have more
fragmented or less positive memories from their
childhood. Assure them it is OK if they cannot
remember every detail or need to skip reflecting on
a specific influence.

EXTENSION (+5 minutes) In pairs, have Ss share how
the origins of their moral principles are similar to or
different from the origins described by the two callers on
the podcast. Suggest Ss refer to their notes in Exercise A
on page 18 as they discuss. Take a class poll on if Ss’
experiences are more similar to Jake's or Wency's.

I} biscussion

T19

Bring the class back together. Invite volunteers to share
a moral or ethical lesson they learned from one of their
influences.

)y

LOOK FOR While Ss are doing Exercises B, monitor

their discussions to determine if they are

v providing specific examples from their personal
experience

v asking their partner follow-up questions about their
influences

Suggested time: 10 minutes | Your time:

» Read the directions. Have two volunteers read the

example answers.

In pairs, have Ss take turns sharing the most important
influences from their responses in Talking Points. Ask
Ss to explain why the influences are important and
describe one specific lesson they learned from each.
Encourage Ss to ask their partners follow-up questions
to learn more about how they developed their moral
principles.

UNIT 2

% Remind Ss of additional listening practieejindtheir
digital resources.

OPTION (+5 minutes) Take a class survey to compare
which influences have been the most and least
impactful for Ss’.

EXTENSION (+15 minutes) Form small groups. Have
each group write the influences listed in the Talking
Points on small strips of paper. Colleagues, classmates,
community, and culture can all be separate items. Then
have them put the pieces of paper in a bag. Ask Ss

to take turns choosing an influence from the bag and
sharing how that person or thing impacted them. If
they did not have the influence, they can put that strip
back and choose another. The activity continues until
all the influences have been discussed.

EXTENSION (+15 minutes) Ask Ss to reflect on
whether they have been an important influence in
the development of someone’s moral principles, such
as their children, relatives, friends, co-workers, or
dents. In pairs or small groups, ask Ss to take turns
ring at least one moral or ethical lesson they have
ght someone. Have them consider if the lesson was

taug ally or if they provided a model with their
WO! ctions. Tell Ss to include as much detail as
possible when describing their lesson. Give them time
to take n fore sharing, if necessary. To review, ask

ho they have influenced, and how.

CLOSURE ACTI inutes) Ask Ss to write a
short paragraph a erson or thing that has
had the biggest influe heir sense of right or
wrong. Ask them to inclu ific examples of moral
or ethical lessons they Iearngn' or and assist as
needed. Collect and read Ss’ par; s to identify
areas for review.




/ COMMUNICATION

ACTIVATOR Now let’s identify the origins of moral principles.

“ TALKING POINTS | Where do you think your sense of right or wrong comes from? How did you
develop your moral principles? Rank the following influences in importance by circling the stars.
Then identify one or more specific moral or ethical lessons you learned from each.

. : = very influential
taught me what’s right and wrong and the importance of being

My mother kind fo others... and fo animals, too. *

= somewhat influential

* mother @**

= not particularly influential
ok iner

* * * Other

* * * My friends

* * * My colleagues

or classmates ‘

* * * My teachers

* % % | My company @
ok k| e olows D
Hodkog | D conmunit Q
% % % | Life events e&
* % % | Other: @

B DISCUSSION | With a partner, take turns explaining the most important influences on the i o
development of your moral principles. Refer to your responses in Talking Points and provide
specific examples. Ask your partner questions.
£ £ My dad got sick when | was just a kid, and we all had to help take care of him. He couldn’t e

work, so my mom had to work in order to support us. The experience made me realize how
important it is to be loyal to the people you love—in good times and bad. 77

£ [ rd say my religious upbringing had the biggest influence
on me. It gave me a strong sense of right and wrong and
continues to help me make good decisions in my life. 77

% FOR MORE PRACTICE, GO TO YOUR DIGITAL RESOURCES UNIT 2 19



4 COMMUNICATION
[seL GOAL

u ll" READING | Read the article. What are “core” values?

Life
7 « values that guide you

sto ant to achieve some kind of happiness
inou erall, when’s the last time you heard
someon vvﬁnt to have an unhappy life!”?

However, different ideas about what
happiness me how to achieve it. Some think
one can achieve iness By striking it rich. For

others, happiness is the ction of a selfless life,
perhaps even lived in p icated to helping
othersin need. The truth i
but not all of them reflect ouro,
values—those things thatare m
In fact, regularly considering those'v
decisions we make may be the secret
well-being and to happier, more fulfilling

n the daily

A number of celebrities commit their time to A \g

supporting humanitarian causes in order to mak

the world a better place. They may become activists
against poverty or discrimination. Some use their fam
to call attention to their causes and attract donors.
Others choose to do their work quietly and privately,
a decision driven by principles such as humility—
choosing not to seek special attention for themselves.
In most cases, they have identified their own values
and used them to guide their decisions and actions.
Similarly, some individuals who are financially secure
live by their values through their philanthropy, and
they donate large sums of money to charitable causes
such as building hospitals and supporting education
or the arts.

Do you know what your “core” values are? They don’t
necessarily need to be about ethical or

moral behavior (though they can be).

Your core values are the principles that

are most important to you in your life. For

example, many of us would say “family”

is fundamental to our identity—our sense

20 I UNIT 2

choices every day,

otional

Describe the values you live by

Core values are the principles that are most
important to you in your life.

Worth Living

of self. If your family is a first priority for you, then
family is probably one of your core values. Perhaps
you live that value by putting family before career—by
turning down an exciting new position in another city
or country because you think the move would be too
difficult for the people you love. Like most people, you
probably have about five or so core values that paint

a picture of the person you are or want to be. Yet how
you choose to live by those values is unique to you. For
example, even though we may share the same value
with someone else—such as fairness—the way we
apply it will differ from person to person.

The first step to a life that has direction and meaning

is to ask yourself: What do | want more of in my life?

Then make a list of values that are important to you.

Out of that list, identify about five core values—the

ones that you see as your top priorities . . . the ones

that will serve as guidelines for living the life you want.
ite those core values down and keep them in a place

re you can easily find them.

Whe u have an important decision to make,
you It your list of core values. Ask yourself:
What can | make that will most closely align

with the values | ear? Then, at the end of the

year, bring o e values list to consider
whether you’ve suc ully applied those values
throughout the yea ether doing so has

contributed to your
values can be hard
work, but it’s worth it.

. Living by your core

/N



LESSON 4 Describe the values you live by

PN ilr READING

S

Suggested time: 15 minutes | Your time:

Read the title and subtitle of the article. Elicit the
meaning of values in this context. (strongly held beliefs
about what is valuable, important, or acceptable)
ead the target question.
e Ss read the text silently.

, have Ss discuss the definition of core values.
&dn er. Come up with a class definition and
} board.
Have S ck at the title of the article. Ask, What
does it meQave a life worth living? (to live a life
that is according to principles and therefore more
rewarding)

OPTION Play the au
text as they listen.

ve Ss follow along with the

LANGUAGE NOTES

« Strike it rich means to suddenly b ealthy.

« If you hold someone or something e%f@
u

that the person or thing is very importdnt

OPTION (+5 minutes) In pairs, have Ss identify /
topic or main idea of each paragraph in the articl
(Possible answers: 1. We all have different ideas about
happiness, but living by our values is probably the best
way to achieve it. 2. Celebrities and financially secure
individuals may use their fame and money to live by
their values. 3. Core values are the most important
principles in our lives, and how we apply them varies
from person to person. 4. Making a list of core values
can help give your life direction and meaning.

5. Consulting that list can help you make the right
choices and live by your core values.)

TEACHING TIP Encourage Ss to summarize and
write the main idea of each paragraph in the left and
right margins. This notetaking skill promotes more
interactive reading and helps prepare Ss for class
discussions about the text.

EXTENSION (+5 minutes) Write these terms on the
board: 1. deeply held values, 2. humility, 3. identity.

In pairs, tell Ss to find the definition of these terms

in the text. (1. things that are most important to us;

2. choosing not to seek special attention for themselves;
3. sense of self) Go over the answers as a class. Have
Ss look back at the article. Ask them what kind of
punctuation the writer uses to define the terms. (a
dash) Elicit that a dash can introduce a clause that
explains or expands upon something that precedes it.

EXTENSION (+10 minutes) Have Ss read the article
again and underline examples of adjective clauses. In
each clause, ask them to highlight the relative pronoun
and the noun it refers to in the previous clause. Then
have Ss compare answers in pairs. Bring the class
together and elicit answers. For each adjective clause,
ask, What is the relative pronoun? What word does it
refer to? (Paragraph 1: those things that are the most
important to us; Paragraph 2: some individuals who
are financially secure; Paragraph 3: the principles that
are most important to you; core values that paint a
picture; Paragraph 4: The first step to a life that has
direction and meaning; the values that are important
to you; the ones that you see as your top priorities; the
ones that will serve as guidelines; keep them in a place
where you can easily find them; Paragraph 5: What
choice . . . that will most closely align with the values

that] | hold dear.)

EXTENSION (+15 minutes) For homework, have Ss
r h the philanthropic activities of a celebrity,

er, or brand they follow on social media. Have
research if the person publicly calls attention
e or does the work more privately. In class,
s reporting on their findings in small

iteers to present their findings to the
EXTENSION (+15 /@) In pairs or individually, have
Ss research local ch uses. Allow them to
conduct research on th s, tablets, or laptops.
Ask them to write which org%n aligns with their

own values and explain how y.

R
0‘,@

UNIT 2 T20



I} cLAssiFy worps

B} TALKING POINTS

Suggested time: 5 minutes | Your time:

+ Read the directions. Have Ss do the activity individually.
» Remind Ss to explain their choices. If necessary, model

item 1. Say, Values, guidelines, and principles are
concepts that we live by or that affect our decisions.
Bring the class together. Elicit answers.

NSION (+5 minutes) Have Ss work in pairs to write
nts that include each set of correct answers.

o use at least two of the words in each

stat help Ss, elicit the part of speech for each
set. ( nouns; item 3: adjectives and a

noun at the ossible answers:
1. Values, gui and principles help us act
appropriate rtain situations.

d emotional well-being
alues.
values are important

2. Happiness, satisfacti
come from living b
3. Everyone should iden
or a top-priority for the

Suggested time: 5 minutes | Your time:

r \g
» Read the directions. Remind Ss to use context Iu’m

the article to help them choose the answers.

» Have Ss work individually to complete the stateme
» Call on Ss to read the completed sentences aloud. . .
( including vocabulary for values

Communication Activator

N 1lv SOME VALUES

UNDERSTAND FROM CONTEXT 4 L

Suggested time: 5 minutes | Your time:

Have Ss read the values and their definitions silently.
Play the audio and have Ss listen and read the words.
Then have them listen and repeat.

Draw Ss’ attention to the More values box. Read the
words and have Ss repeat.

OPTION Have Ss underline the stressed syllables in
the vocabulary as they listen. (compassion, curiosity,
generosity, gratitude, patience)

CHALLENGE (+10 minutes) Have Ss look up the words
in the More values list. Assign one or more terms to
each S or pair of Ss. Elicit the definitions.

TEACHING TIPS

« Review the following patterns with Ss to help them
predict pronunciation when they encounter new
nouns. Stress often falls on the first syllable of nouns.
However, stress usually falls on the syllable before the
suffixes -sion, -tion, and -ity.

« Have Ss associate each value with someone they
know. Linking new information to their everyday life
can help Ss recall the meaning of new vocabulary.
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Suggested time: 10 minutes | Your time:

 Read the directions. Ask a volunteer to read the
sample answer for the class.

« Have Ss do the activity individually. Remind them the
examples do not have to be true for them right now. It
can also be something they are trying to do.

OPTION (+5 minutes) Read all the values in Exercise A.
Tell Ss to raise their hand if it is one of their core values.
Tally the number of hands raised for each value to
identify the most important ones for the class.

GROUP WORK

Suggested time: 20 minutes | Your time:

SOFT SKILLS BOOSTER (optional, pages T154A-B)

+ In small groups, have Ss take turns sharing the core
values they live by and how they apply them in their life.

« Encourage Ss to suggest more ways their classmates
can apply their values effectively.

« Ask volunteers to tell the class about their core values
and how they apply or plan to apply them.

LOOK FOR While Ss are doing Exercise C, monitor
their conversations to determine if they are

iving examples of how they live by their values
uggesting ways other Ss could apply their values
mo ctively

WRITING &OOK (optional, page T145)
CLOSURE AC@& 0 minutes) Brainstorm
humanitarian ca he class. (For example:

iscr

fighting poverty an tion) Write Ss’ ideas on the
board. Ask, If you could one humanitarian cause
to commit your time and mon hat would it be? How
does this cause align with you s2low does it help
make the world a better place? Gi w minutes to
take notes individually. Then have Ss e their answers
in pairs or small groups. As Ss discuss, take not

areas for review and extra practice in late

% Remind Ss of additional reading, vocobuorOF

writing practice in their digital resources.

PROGRESS SELF-CHECK e

Follow the procedure outlined in Unit 1 on page T11.

FOR MORE PRACTICE . ..
Refer to the list of review and additional practice
items in Unit 1 on page T11.




Possible explanations:
1. Values, guidelines, and principles are concepts that we live by, or that affect our decisions, which are actions that we take.

B CLASSIFY WORDS | Cross out the one word or phrase that doesn’t belong in each group.
Explain your answers, based on how the words are used in the article.
1 values decisions guidelines  principles 2. Happiness, satisfaction, and emotional well-being
2 happiness  satisfaction .. emotional well-being are all states that most people want to achieve.

) o Humility is how one behaves.
3 untgde important core top priority
3. Important, core, and top-priority are all related to importance. Something can be unique without being important.
UNDERSTAND FROM CONTEXT | Complete each statement to define these phrases and
expressions from the article. Use each choice only once.

..C... 1 If your choices are driven by your core a feel satisfied with the way you do things
values, you....... b commit to making the world a better place
2 Ifyou try to help people through ¢ think about your principles before taking actions
philanthropy, you........ d imagine how you would act if you lived by
......... ou become an activist to support a your principles
itarian cause, you ....... e do what you can to offer financial support to

.......... . individuals or organizations
.......... f make your work your top priority

\/ Z%V\ﬁ%ﬂ%-’gORN let’s describe the values you live by.

N " SOME VALUES | Listen and repeat.‘ }
A . . . More values
compassion caring about people who gra ability to appreciate and authenticity kindness
need help bet ul for the things one has community love
curiosity a desire to learn new things right now creativity loyalty
. . , . hi education passion
generosity a willingness to share one’s ~ Patience accep at some things empathy respect
time or money to help others take time to happen. ALS@ the ability fun responsibility
to interact easily wit people honesty wealth

B TALKING POINTS | Choose three values from Exercise A (or add your ow you consider
to be your core values. Provide examples of how you try to live according walues.

|Core value #1: passion @ . .
‘ 1 try fo pay the most attention fo doing things I love. Life is too short fo 6 on boring things.

L

Core value #1:

Core value #2:
Core value #3: eo

GROUP WORK | Tell your classmates about the core values you live by. Use WRITING HANDBOOK  p. 145 e

your Talking Points to describe how you apply them—or would like to—in your Skill: Restrictive and non-restrictive

life. Suggest ways your classmates could apply their values more effectively. adjective clauses

(Option: Use the Unit 2 Soft Skills Booster, p. 155.) Task: Write a college application essay
For more Unit Review / Connect TV

| €8 PROGRESS SELF-CHECK NOW | CAN practice ... £ Jast-Taking Skills Booster

[ | Discuss when telling a lie [ ] Accept responsibility [ ] Identify the origins [ ] Describe the
might be acceptable. : and express regret.  : of moral principles. : values | live by. UNIT 2 I 21



Soft Skills Workshop 1 Outcome

You will research and write about a contemporary topic

An Oral RepOI‘t in order to make an oral report to your class.

A\ ke decisions more productive

Tips for TEAMWORK m Choose a topic.

Divide the class into teams. Vote or flip a coin
>y weighing pros and cons.

to choose one of the topics from the photos for
to be . But on the

your team’s report. Complete the chart.

The importance
In pairs, find information about the topic and and benefits of
mak tes of what ve found charitable giving
Suggest wi ake notes ol what you've found.

improvemen

If might be bette’ Topic:

Why don’'t we —?

How about we __? Why did your group choose
this topic?

Yhat are three or four main
points you want to include in
the roport?

Wiatdetails could support
your rain points?

The ways some cities have

pare notes with the other pairs. Discuss .
chosen to reduce urban crime

ich main ideas and details to include in the
t eport.

L

The ways technology has added ) . . ) The catastrophic effects of global
to stress in this century The skills and qualifications required to ure, warming on the environment
well-paying job in today’s economy

2 COLLABORATION Write the report. @

Tips for COLLABORATION Divide your team into pairs and assign one OQ main points from
Activity 1 to each pair. Each pair will work on a draft of their

Encourage colleagues to work together.
You're good at — . Why don’t we write [the

part of the report.

22

introduction] together?
You — really well, and I'm OK at — . .. . .. .
| think maybe we'd work well together. When each pair is finished writing, meet with the whole e
rOoV

turns reading the drafts aloud. Make suggestions to imp

e
and revise them as needed. Choose one person to be secretary 0 F

combine all the parts together into the body of the report.

Divide the team into two groups: One will brainstorm and draft an e
introduction to the report, and the other a conclusion. (Note: The
introduction should “say what you’re going to say” in the body of the

report. The conclusion should “say what you’ve said” in the body of
the report.)

Finally, read the complete report together and make any remaining
suggestions to improve it.



Soft Skills Workshop 1: An Oral Report

Introduction to the Soft Skills Workshops: The Soft Skills
Workshops lead Ss to master the creation and presentation
of activities frequently required in professional and advanced
academic settings. The outcome of each workshop is
achieved through interactive tasks that build teamwork,
llaboration, and presentation skills—three of the most

n cited soft skills required by employers. The default total
time in this section has been set at 90 minutes.

on the class size, level, and specific needs, some
ight take up to 120 minutes. If necessary, the
divided into two or three classes.

Bl eam

Suggested time: 40 minutes | Your time:

the Outcome note. Ask Ss,
eport? What was it about?

 Read the worksho

Have you ever given
Who did you present t
Read the directions and
chart. Elicit types of suppor
quotations, real-life excmples

estlons in the
. (For example:

Have Ss look at the images as you captions.
Tell them these are the five topics the (‘
on. To check understanding, elicit an ex
charitable giving from the article in ExerC|
page 20. (For example: donating money to a
charitable cause that builds hospitals) Elicit an
example of urban crime. (For example: car theft)

Read the ideas in the Tips for Teamwork box.
Encourage Ss to make suggestions and improvements
using the language from the box. Fill in the blanks to
provide a few examples, such as I find charitable giving
to be an interesting topic. But on the other hand, global
warming affects everyone on the planet. OR It might be
better if we provide an example to illustrate this main
point.

Work with the class to determine how long the
presentation of their report will be (for example,

3-5 minutes) so that they can plan accordingly.

Form teams of four or six. Have each team choose a
topic and then research it in pairs. Then have the pairs
compare notes and decide on the content of their
report.

Monitor and assist as needed. Encourage Ss to ask
each other questions and give feedback to help
improve their idea development.

OPTION (+5 minutes) Have each team discuss and
rank the topics from most interesting (1) to least
interesting (5). This way, if they don't get their top
choice, they can request another topic they are
interested in.

OPTION (+5 minutes) Encourage Ss to also find visuals
to show during their presentation, such as charts,
diagrams, and infographics.

TEACHING TIPS

 Encourage the teams to choose different topics so
that there aren’t many presentations on a same topic
and the audience is kept interested and focused.

 Write on the board time limits for each task. (For
example: 5 minutes to discuss topics, 20 minutes to
research in pairs, 15 minutes to finalize main ideas)
Keep time as Ss work.

B3 coLLABORATION

Suggested time: 30 minutes | Your time:

» Read the directions. Go over the ideas in the Tips

for Collaboration box. Encourage Ss to maintain a
respectful and positive attitude while choosing roles
and giving each other feedback.

» Monitor and assist as Ss write their drafts. Make sure

they revise them according to peer feedback before
combining the parts into one report.

- If time is limited, suggest that the secretary write the

body of the report while the other team members write
the introduction and conclusion.

» Remind Ss to state the topic in the introduction

and summarize the main points of the report in the
conclusion.

+ Have all team members read the complete report

silently before giving feedback. Then ask them to share
any additional suggestions for the secretary to make a
final draft.

(o) N (+5 minutes) Write this outline on the board:
tion: Topic, reason for topic, challenges
a

ea 1 + supporting information

Main + supporting information
Main upporting information
Main idea porting information
Conclusion: introduction

Review the outlifie.
report in this way.

OPTION (+5 minutes) AQ pairs take turns reading

their drafts aloud, have t nge their drafts
and give each other written k instead of oral.

urage Ss to organize their

OPTION Suggest that all the team members)discuss
what they will say in the introduction ion
before breaking into groups to write ea

TEACHING TIP Encourage Ss to use the “san
method” when providing feedback. First, Ss stat
something that their team members did well. Next,
they point out an area for improvement. Then they
“sandwich” the critical feedback with something else
their team members did well. Remind Ss to provide
specific examples or reasons for their opinions so their
teammates have a clear idea of why certain areas

need improvement.
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E PRESENTATION Call on teams to present. If two teams are presenting
on the same topic, make sure they don'’t go one after
the other.

Leave time after each presentation for the audience
to ask questions and complete the Evaluation Chart
(for example, 5 minutes). Have the team that just
presented complete an Evaluation Chart about their
presentation as well.

Remind Ss that it's OK to say they don't know the
answer to an audience question.

Collect Ss’ Evaluation Charts after the final
presentation.

Suggested time: 20 minutes | Your time:

 Read the directions. Make sure each team member
has a copy of their final report.

« Have Ss choose roles. Suggest they present the part or
parts of the report they wrote.

Read the expressions in the Tips for Presentation box.
mind Ss to acknowledge each other by name during

resentations and thank the audience when

* Re f the time limit for their presentation.
Sug time while practicing. OPTION (+5 minutes) Suggest Ss make notecards to

« Direct'S n to the Evaluate section. Read the use during their rehearsal and presentation. Tell them
directions. minute to read the questions to write a new topic on each card and use key words
silently. and phrases instead of complete sentences.

« Elicit other suggestions f effective presentation
using written notes. (F : numbering papers TEACHING TIPS
to keep them in order, h pers low rather than « In large classes, allocate more time or sessions for
in front of your face) the different teams to present. Alternatively, have

« Tell Ss to refer to the Evaluate they teams present to each other rather than to the whole
practice their presentations and'giy, h other CIGS.S' i )
eedlbeEk « If printouts of the Evaluation Chart are not available,

- Review the Key. Clarify that “yes” mean e time suggest Ss copy the numbers of the questions in the

Evaluate checklist on separate sheets of paper and

and “usually” means most of the time.
use these to evaluate each group.

\g
+ Monitor as Ss rehearse. Assist with body Ionguw
pronunciation as needed.

« Distribute the copies of the Evaluation Chart. Make
sure Ss have a chart to fill out for each group.
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Print out the Evaluation Chart.

Rehearse the report and present it to the class. Tips for PRESENTATION

Show appreciation for your
audience’s attention.

Thanks so much for your excellent
your team’s oral report, with each team member presenting his or her part. questions!

The other team members listen, provide feedback, and make suggestions. Wti fetC’”Y appreciate your interest in
e topic.

Rehearse: Provide each team member with a copy of the completed
report. Decide which team members will present it to the class. Rehearse

Acknowledge your co-presenters
actice keeping the report on a table or podium and referring to it without when appropriate.
ing to be reading. Use a natural spoken rhythm and intonation so you As [Pat] was saying, — .
Thank you, [Jan], for that nice
introduction!
[ think [Sam]'s the most qualified to
answer that question.

rstood easily and maintain the audience’s interest.

Presen nt the oral report to the class. Look up as frequently as
possible to make e ntact with the audience. Manage your papers so they
aren’t distractin

As each person begi ection of the report, provide a transition; e.g
Mark will now discuss the

After your team’s report, ask t

lobal warming.

or questions. Take turns briefly
ich. team member is most

,Q/

EVALUATE Improve your presentation skills.

answering the questions, depend:
qualified to answer.

Use the Key to answer the questions and evaluate each port. Discuss
strengths and weakness and make suggestions about how each r ight
be improved. KEY
Y =yes
U = usually
1 Did theintroduction prepare the audience for what the report wo ut? S = sometimes
N =no
2 Did the conclusion summarize the main points of the report? &

3 Did the presenters seem to be speaking naturally and not seem to be reading@
4 Did the presenters manage their papers well and look up to make eye contact with Qﬁ nce?

5 Did the presenters acknowledge the audience and the other presenters on their team?
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