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Preface

Welcome to the first edition of Human Development: A Cultural Approach, Australian and New
Zealand Edition.

This edition features current research throughout, as well as a focus on the cultural diversity
that exists around the world, with particular attention to Australia and New Zealand. We
have worked closely with the Pearson team to develop a wide range of features that make
the content and cultural approach engaging. However, what sets this book apart, more than
anything else, is that it presents a portrayal of development that covers the whole amazing
range of human cultural diversity. As individuals who have taught human development
in higher education for years, and being familiar with the available textbooks, we were
struck by how narrow they all seemed to be. Many textbooks focus on human development
in the United States as if it were the typical pattern for people everywhere, with only the
occasional mention of people in other parts of the world. With this adapted textbook, we
have carefully scrutinised the applicability of the mainstream American model for students
in Australia and New Zealand. In some cases, the research is similar; sometimes, the
content is very different; and sometimes American research serves as an interesting contrast

for development patterns in New Zealand and Australia.

So, in writing and adapting this textbook for an Australian and New Zealand audience, we
decided to take a cultural approach, and one that pays close attention to development in our
own part of the world as well as beyond. We set out to portray human development as it
takes place across all the different varieties of cultural patterns that people have devised in
response to their local conditions and the creative inspiration of their imaginations. Our goal
was to teach students to think culturally, so that when they apply human development to the
work they do or to their own lives, they understand that there is, always and everywhere, a
cultural basis to development. The cultural approach also includes learning how to critique
research for the extent to which it does or does not take the cultural basis of development
into account. We provide this kind of critique at numerous points throughout the book, with
the intent that students will learn how to do it themselves by the time they reach the end.
By exploring a balance of examples of research from Australia, New Zealand, the United
States and throughout the world, students studying with this textbook will learn how culture
shapes human development at all stages of the life span.

We know from our experiences as university lecturers that students find it fascinating to
learn about the different forms that human development takes in various cultures, but
there are also practical benefits to the cultural approach. It is more important than ever
for students to have knowledge of the wider world because of the increasingly globalised
economy and because so many problems, such as disease and climate change, cross borders.
Whether they travel the globe or remain in their home towns, in a culturally diverse and
globalised world, students will benefit from being able to apply the cultural approach
and think culturally about development, whether in social interactions with friends and
neighbours, or in their careers, as they may have patients, students or co-workers who come

from different cultures.



Did you notice that the front cover is a woven mat? We have taken as inspiration the whariki
from indigenous Maori culture. Whariki are usually the result of many people working together
who are valued for their artistry. There is also a symbolic meaning. The individual strands of
the whariki represent the aspects of life that describe and support human development, and
the completed whariki represents ‘a woven mat for all to stand on’ (Ministry of Education,
2017, p. 10). The weaving metaphor is also present in other cultures. There is a Tongan
saying that ‘society is like a mat being woven’, and the Malagasy from Madagascar have a
proverb that says, ‘All who live under the sky are woven together like one big mat’. The
cover image captures the interwoven nature of culture, experiences and historical context for
individuals in their development, as well as biological, cognitive and psychosocial aspects of
development. As individuals, we need to look beyond our own experiences and not assume
that what is true for ourselves is true for others. We have grown up in a certain cultural
context. We have learned to think about life in a certain way. Most of us do not realise how
broad and diverse our world really is. Our hope is that this book will help more students
identify the strands of the weaving that represent an individual’s development, and appreciate

the wonderful diversity of human development.

The cultural approach makes this textbook much different from other life span textbooks,
but there are other features that make this textbook distinct. This is the only major textbook
to include a separate chapter on toddlerhood, the second and third years of life. We have
always been puzzled by the way other textbooks gloss over toddlerhood, usually including
the second year of life as part of ‘infancy’, and the third year of life as part of ‘early childhood’.
Yet, any parent knows that years 2 and 3 are very different from what comes before or after,
and we know this well from our own experiences as parents. Infants cannot walk or talk, and
once toddlers learn to do both in years 2 and 3, their experience of life—and their parents’
experience—changes completely. Toddlers are also different from older children in that their
ability for emotional self-regulation and their awareness of what is and is not acceptable

behaviour in their culture is much more limited.

This textbook is also alone among major textbooks in dividing the adult life span into stages
of emerging adulthood, young adulthood, middle adulthood and late adulthood. Emerging
adulthood, roughly ages 18-29, is a new life stage that has arisen in developed countries over
the past 50 years, as people have entered later into the commitments that structure adult
life in most cultures: marriage, parenthood and stable work. Other textbooks either call the
whole period from age 18 to 40 ‘young adulthood’ (which makes little sense, in that for most
people in developed countries ages 18—29 are vastly different from ages 30-40), or they have
an emerging adulthood chapter and then lump young and middle adulthood together as
‘adulthood’ (which also makes little sense, given that it means applying one life stage term
to ages 25—-60). Arnett originally proposed the theory of emerging adulthood in 2000, and it
has now become widely used in the social sciences. We think it is a fascinating and dynamic
time of life, and we know students enjoy learning about it, as many of them are in that life

stage or have recently passed through it.

This textbook is somewhat shorter than most other texts on human development. There is one
chapter devoted to each phase of life, for a total of 13 chapters. Each chapter is divided into
three main sections, which correspond to the physical, the cognitive and the emotional and
social domains of development. This is an introductory textbook, and the goal is not to teach
students everything there is to know about every aspect of human development, but rather
to provide them with a foundation of knowledge on human development that hopefully will

inspire them to learn more, in other courses and throughout life.

PREFACE

Xi




Features

Middle childhood

« work in developed countries, «.
_nold work to factory work to feeding domesti
.Jral variations in children’s experiences of middle childr,

r

Opening vignettes begin each chapter and
provide an overview of the developmental stage
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<ustatus and CriMiua.

_vides interesting insight.

Research focus features offer a detailed
description of a research study, including its
premises, methods, results and limitations.
Multiple-choice review questions at the end
of the feature ensure that students have a

solid understanding of the research study and
methodology. MC

crhaps the most persuasive evidence that watching

comes from a natural experiment in a Canadian town. Th.
Research focus: TV or not TV? feature.

Researchers on human development are limited in the One
methods they can use because they have to take into account  experimer
ethical issues concerning the rights and wellbeing of the  children’s t
people they involve in their studies. For instance, the  with remal
environments of human beings cannot be changed and  there are ¢
manipulated in the same way as those of animals, especially if ~ have rece!
the change would involve a condition that is potentially In the
unhealthy or dangerous. by Tann
One way that researchers can obtain information about ~ Canac'
human development despite this restriction is to look for  spre:
opportunities for a natural experiment A natural experimentis  nat
a condition that takes place without the researcher's 2
manipulation or involvement, but that nevertheless provides
important information to the perceptive observer. y

-, tess teaching from tne .
.ents; and higher rates of engagement ana
«ed to improved scores on standardised tests comparea .
.1s program, and the gains were long lasting. Researchers and «
.ork on ways to improve teachers’ relationships with students.

Cultural focus features highlight
School and education in middle how culture impacts various aspects

of development, such as breastfeeding

Attending primary school has become a near-universal In Asian cous

experience of middle childhood. However, in some countries,  there are cultur: praCtiCES, gross motor development,

there are many children who attend for only a few years  emphasising the | . . . .

because their labour is desperately needed by their families  traditions remain marnage and famlly rEIatlonShlpsr and WOrk

foreconormc sunval al children becay and retirement. Students read an overview
All primary schools teach children reading, writing and  educational succe

maths, but there are many variations in how children are  any child can suc; of the tOpiC and then answer a review

taught and in what is expected of them. & Mu, 2000; Su:

question.

Until recently, boys were more likely than girls to attend  are characterist
primary school. School attendance requires school fees in ~ Lam, 2005)
many countries, and some poor families would use their  collectivistic
extremely limited resources for the boys’ education. Girls were  cooperatic
often kept at home because it was believed that boys'  cleanline
education would be of greater benefit to the family. However,  collect

recent years this gender difference has disappeared, and  the
and girls are now equally likely to obtain primary
“NICEF, 2014a)

Critical thinking questions encourage students
to think more deeply and critically about a
developmental topic. These questions appear in
every main section and often focus on the role of
culture in human development.

CRITICAL-THINKING QUESTION

Do you agree that all the mental abilities described by Gardner are differe.
intelligence? If not, which types would you remove? Are there other types y
add?

i Sternberg’s (1983, 1988, 2002, 2003, 2005) triarchic theory of intelligence
distinct but related forms of intelligence. Analytical intelligence is Sternberg
kind of intelligence that IQ tests measure, which involves acquiring, storing

— retrieving information. Creative intelligence involves the ability to combine
original ways to produce new insights, ideas and problem-solving stre
intelligence is the ability to apply information to the kinds of problems,
life, including the capacity to evaluate social situations. Sternberg has ¢
research to develop tests of intelligence that measure the three tyr
sroposes. These tests involve solving problems, applying knor

rive strategies. Sternberg’s research on Americans has dem
“ifferent profile on the three intelligences that can
~roposes that the three components are un’
~ultures (Sternberg, 2005) "
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*dren’s gross motor skills improve in middle childhood due higher than = Objectwe within the section.
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» Income is needed.

Chapter quizzes at the end of each chapter
consist of multiple choice questions covering
topics raised in all sections of the chapter to
ensure good knowledge of content.

Chapter quiz

1  Which best describes sensory changes during 5
middle childhood?

o

Hearing problems increase due to higher rates of
ear infections.

o

The incidence of myopia increases.

Vision and hearing both improve dramatically.
Rates of farsightedness increase, while myopia
decreases.

o

@,

2 Rates of overweight and obesity

)

are rising worldwide

o

are lowest among Pacific Islanders compared tc
other ethnic groups in New Zealand
vary little between ethnic groups in the <~

~ lowest in the most affluent v~

o
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