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NICE TO MEET YOU01
OVERVIEW
PAGES 6–7

Grammar: Names and introductions: I and you; my and your

Pronunciation: ’s

Common European Framework: Students can introduce themselves.

PAGES 8–9

Vocabulary: Jobs

Pronunciation: Word stress in jobs

Grammar: a/an with jobs

Vocabulary: The alphabet and How do you spell … ?

Common European Framework: Students can give brief information 
about their jobs.

PAGES 10–11

Vocabulary: Numbers 0–20

Pronunciation: Word stress in numbers 0–20

Task: Ask for and give personal information

Common European Framework: Students can ask for and give basic 
personal information.

PAGES 12–13

Speaking: Saying hello and goodbye

Writing: Sentences and questions

Common European Framework: Students can start and end 
brief conversations.

Notes on teaching starter learners

See Teaching tips: Teaching Starter learners, pages 25–26. 

•	 Encourage students to use as much English as possible and give 
praise whenever a student makes an attempt.

•	 Provide corrections with care.

•	 Show students that they probably already know some English  
(see the warm up activity).

•	 Depending on your teaching institution’s policy, you might like to 
consider using the students’ first language to introduce yourself 
and explain what you are going to be doing.

•	 It can be very frustrating for students who feel the need to say 
something but just don’t have the English to express themselves.  
If you are comfortable with using the students’ first language, and  
if the institution you are working at allows it, let your students use 
their first language and, if possible, answer in English.

Grammar focus 1 (PAGES 6–7)

Names and introductions: I and you; 
my and your
See Teaching tips: Working with grammar, page 20.

WARM UP
This is your first class with students who think they know little or 
nothing about English. Your students are going to be very nervous and 
probably lacking in confidence, so do everything you can to reassure 
them and provide a comfortable learning environment.

Get to the class early so you are able to meet and greet your students as 
they arrive.

Write your name on the board and then ask each student to write their 
name on a sticker or piece of paper. Students either put the sticker on 
them or place the piece of paper in front of them so you can see it easily. 
Greet each student by name and say hello.

Even at this Starter level, many students will know lots of English words 
perhaps without even realising it. There are many words that English uses 
that are international, for example taxi, hamburger, football, hotel, pizza. 
If you are teaching a monolingual class, there may also be some words 
that are cognates between English and the students’ first language.

Write teacher on the board and point to yourself. Say the word and 
encourage students to repeat it. Elicit about 20 more words in English 
and write them on the board (if possible, draw them to make sure 
all students understand what each one means). Model the correct 
pronunciation and encourage students to try to say them appropriately, 
but don’t spend too much time on correcting students at this point.

You could go on to suggest some categories, for example sport, food, 
transport, and then ask students in pairs or small groups to categorise the 
words on the board. For feedback, ask groups to compare their categories.

1   1.1 Write Hello, my name’s ___ . on the board. Focus students on 
the photos of people saying hello, and then play the conversations. 
Draw students’ attention to the written conversations. Play the 
recording again and ask students to read as they listen.

  Demonstrate the activity by reading the first conversation yourself. 
Ask two students to read the same two lines in an open pair in front 
of the class. Then ask students to practise all three conversations in 
pairs. Circulate and help with pronunciation.

  Make sure students realise that we have a choice when introducing 
ourselves. We can either say My name’s ___ . or we can say I’m ___ .

2a Write Conversation 1 on the board with the blanks and elicit either 
I or my to complete the sentences. Students do the same for the 
other conversations and then check their answers in pairs.

 b   1.2 Play the recording to check the answers. Ask your students 
if they would like to hear any of the conversations again. This will 
help to encourage them to take control in the future and feel better 
about asking for clarification.

ANSWERS:

1 I 2 My 3 my 4 I 5 my 6 My

3   1.3 Focus students on the pictures. Ask students to listen and 
read the conversations.

GRAMMAR

I and you, my and your

Write on the board: ___’m Fernando.; ___ name’s Yumi.; Are ___ 
Jane? and What’s ___ name? Ask students to complete the gaps, 
referring back to the conversations as necessary. Read through the 
Grammar box with your students to confirm their answers. Make 
sure to highlight the following:

•	 the difference between I and you.

•	 the difference between my name and your name.

•	 the use of full stops, question marks, capital letters and 
apostrophes for contractions if your students have a different 
system to English.

Students might be interested in the meaning of ’m, ’s and are 
in these sentences. Tell them that they are part of the verb be, 
but encourage students to treat the new language as set phrases 
rather than worrying about grammar at this moment. The verb be 
is dealt with systematically in Units 2 and 3. 

You may want to ask students to read Study 1 on page 98 for 
more detailed information on positive forms of I and you; my and 
your; and contraction of be. 
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4a Do the first sentence as an example with the class. Students then 
work individually to complete the rest of the sentences. Monitor and 
offer help as necessary. Students check in pairs.

 b   1.4 Students listen to check their answers. Refer students to the 
Grammar box if there are any doubts.

ANSWERS:

1 I 2 you 3 you 4 I 5 my 6 your 7 My 8 your

PRONUNCIATION
See Teaching tips: Helping students with pronunciation, page 22.

1 Play the recording of sentences 5–8 from exercise 4 again, 
or model them yourself, and help students to hear the main 
stress in each sentence.

2 Play the recording again, stopping after each sentence and 
asking the students to repeat it. It can be useful for students 
if you write the sentences on the board and underline the 
stressed words to act as a visual aid. Ensure that students say 
the contracted form of be when repeating the sentences.

Potential problem: Sentence stress

It can sometimes be hard for students to notice the stressed 
words in a sentence. To help draw their attention to this, you 
might like to do one of the following.

• As you say the sentence clap on the stressed words.

• Use some other physical sign to show the stressed words, 
for example beat the stressed words like a conductor, raise 
your hand on the stressed words or nod your head.

• Exaggerate the stressed words to make them 
more noticeable.

5a Do the first sentence as an example with the class. Students then 
work individually to complete the rest of the sentences. Monitor and 
offer help as necessary. They check their answers in pairs.

 b   1.5 Play the recording for students to listen and check their 
answers. Be ready to play any difficult sentences more than once if 
you think students would benefit from it.

ANSWERS:

1 my, I 2 you 3 your, My 4 I, My 5 you, I 6 your, My

6 Model the example conversation with one of the students, making 
sure to substitute your names for the ones in the book. Ask students 
to move around the class practising different conversations 
with different students. Take this opportunity to observe the 
students, noting their names and also their communicative levels 
and personalities.

Grammar focus 1, exercise 6: Alternative suggestions

a Write My name’s ___ . and I’m ___ . on one side of the board. 
Go around the class asking students to say their names in turn. 
Write the students’ names on the other side of the board. Practise 
the pronunciation of these names if you have students from 
different countries.

b If your students already know each other, ask them to imagine they 
are famous people.

c If you have a large class, students work at their desks in groups of 
six to eight. This is especially useful if your classroom doesn’t offer 
the space to move around.

Grammar focus 1, exercise 6: Additional activity

If you have a class of false beginners, you might want to challenge 
your students more by eliciting and revising other expressions  
which are useful when meeting new people, for example Hello, Hi, 
Are you ___ ? Yes, that’s right. No, I’m ___ . Nice to meet you. Write 
these on the board as necessary. Students then move around the 
room and meet as many students as possible, using the language 
from the lesson.

ADDITIONAL PRACTICE
 Resource bank: 1A Classroom language (Questions in 

the classroom)

  Study, practice & remember: Practice 1

  Workbook: Grammar focus 1: Names and introductions: I and you; 
my and your, page 4; Pronunciation: Names and introductions: I and 
you; my and your, page 5

Vocabulary (PAGE 8)

Jobs
See Teaching tips: Working with lexical phrases, page 21.

1   1.6 Write jobs on the board and then say Hi, I’m (Janey) and 
I’m a teacher. Ask students to find the photo of the teacher in the 
Students’ Book. Elicit the names of any other jobs that students 
know in the photos. Play the recording and ask students to listen, 
read and repeat.

Vocabulary, exercise 1: Additional activities

a If you have a strong class, you may want to challenge them by 
asking them to match the photos to the jobs before they listen.

b If this is easy for your class, you may want to introduce some more 
jobs vocabulary, especially words for the students’ own jobs.

PRONUNCIATION
See Teaching tips: Helping students with pronunciation, page 22.

1 Play the recording and allow students to listen to the words. 
Focus students on the main stress of each word by clapping 
your hands on the stressed syllable, and/or marking the stress 
on the board, or by getting the students to mark the stress on 
the board.

ANSWERS:

1 waiter/waitress 2 businessman/businesswoman 
3 engineer 4 actor 5 teacher 6 police officer 
7 accountant 8 shop assistant

2 Play the recording again (or model the pronunciation yourself), 
pausing after each word and asking the class to repeat chorally 
and individually. Check the pronunciation of businessman 
/ˈbɪznɪsmən/ and businesswoman /ˈbɪznɪswʊmən/. Also focus 
students on the /ə/ sound at the end of many of the words, for 
example actor /ˈæktə/. Remember that if you have previously 
given students other vocabulary for their own jobs, mark the 
stress and add them to the list, too.

ADDITIONAL PRACTICE
 Resource bank: Activity 1C Vocabulary extension (Jobs)

  Workbook: Vocabulary: Jobs, page 5; Pronunciation: Jobs, page 5
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Grammar focus 2 (PAGE 8)

a/an with jobs
See Teaching tips: Working with grammar, page 20.

1   1.7 Play the recording and complete the first sentence as an 
example, then ask students to listen and complete the rest of the 
sentences with a job. Students check their answers in pairs or small 
groups. Play the recording again, stopping after each person to check 
the answers with the whole class.

ANSWERS:

1 businesswoman 2 teacher 3 waiter 4 actor 
5 police officer 6 engineer 7 shop assistant 8 accountant

GRAMMAR

a/an with jobs

Focus students on the answers in Grammar focus 2, exercise 1. 
Ask them what word comes before each job and elicit a/an. Give 
your students the opportunity to guess when we use a and when 
we use an.

Teach the words vowel and consonant, and then go through the 
rule, emphasising that in English we nearly always use a/an when 
talking about jobs. This is particularly important if this is not the 
case in your students’ first language, or if their language does not 
use articles at all.

You may want to ask students to read Study 2 on page 98 for 
more detailed information on a/an with jobs.

2 Draw the two word webs from the Students’ Book on the board 
and elicit another word to complete one of the branches on each. 
Students then work in pairs to complete the two word webs. For 
feedback, elicit the correct answers to complete the word webs, 
or invite students to come to the board to complete the word 
webs there.

  You might like to point out that we say a shop assistant but 
an assistant.

ANSWERS:

a: waiter/waitress, businessman/businesswoman, teacher, 
police officer, shop assistant

an: engineer, actor, accountant

3a Do the first sentence as an example. Students complete the 
sentences individually and then check in pairs or small groups.

 b   1.8 Play the recording to check the answers. In the future, always 
try to put a/an in front of countable nouns when you are writing 
new vocabulary on the board as this will help to reinforce this 
language point.

ANSWERS:

1 a 2 an, an 3 a  4 a, an

4 Model the example conversation, making sure your intonation rises 
at the end of the question. Students work in pairs or small groups to 
practise the conversations. Circulate and be ready to offer help with 
different jobs vocabulary as needed.

Grammar focus 2: Additional activity

Prepare slips of paper with the names of different jobs on them.  
Put students into two teams. Invite a student from Team A to come 
to the front and hand him/her one of the papers.

The student either draws a picture or does a mime to elicit the job 
and the correct article from his/her team. Set a time limit of  
30 seconds. Then ask a person from the second team to come up  
and draw or mime a different job from the papers for their team.

Continue until everybody has had the chance to elicit a job or you 
have run out of slips of paper, or one of the teams reaches five 
correct answers and is declared the winner.

ADDITIONAL PRACTICE
 Resource bank: Activity 1B What’s your job? (Names and jobs: I and 

you; my and your)

  Study, practice & remember: Practice 2

  Workbook: Grammar focus 2: a/an with jobs, page 6

Vocabulary (PAGE 9)

The alphabet and How do you spell … ?
See Teaching tips: Working with lexical phrases, page 21.

Potential problems with the alphabet

Students who have a similar script to English often have problems 
with specific letters that are similar to their own but sound different. 
This will change according to the language, but some common 
problems that present themselves include confusion between the 
letters a, e and i. Some students confuse g and j, and q and k. Many 
languages with a similar alphabet don’t have the letters w, x and y. 
Try to identify letter problems specific to your learners and make sure 
you constantly check the pronunciation. Also, try to think of words 
that include the letters which have the problematic pronunciation, 
for example email, internet, OK.

Students who have a totally different script to English have different 
problems because they have to learn all of the alphabet from scratch. 
These students will need a lot more time and practice so try to 
integrate lots of spelling activities into class. Whenever you write a 
new word on the board, ask students to spell it for you. Whenever 
you do any revision or recycling of vocabulary, make sure to include a 
question about spelling.

1   1.9 Play the recording and ask students to repeat each letter. 
Drill the letters chorally and individually. Check if students remember 
the meaning of vowel and consonant from the Grammar box on 
page 8, and ask them to name the vowels.

2a   1.10 Focus students on the list. Play the recording of the first 
code and ask students which one they heard. Play the rest of the 
recording. Students note which codes they hear. Students check their 
answers in pairs. Play the recording again and stop after each one to 
check the answer.

ANSWERS:

1 LAX 2 YVR 3 IST 4 DXB 5 NRT 6 PEK 7 ZRH 
8 LGW 9 JFK 10 GIG

 b   1.11 Focus students on the table and explain or elicit that the 
missing information is each airport code. Demonstrate to students 
that they need to write one of the codes from exercise 2a in each 
box in the first column. Students listen to complete the table. Play 
the recording again to check the answers.

ANSWERS:

1 DBX 2 JFK 3 ZRH 4 NRT 5 LAX 6 YVR 7 LGW 
8 IST 9 GIG 10 PEK
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Vocabulary (PAGE 10)

Numbers 0–20
See Teaching tips: Working with lexical phrases, page 21.

1a   1.13 Play the recording and ask students to repeat the numbers. 
Drill the numbers chorally and individually. Make sure you include  
0 (zero) as students will need this for exercise b.

 b   1.14 Play the recording and ask students to write down the 
numbers they hear using numerals. Elicit the answers and write  
them on the board.

ANSWERS:

5, 12, 7, 3, 11, 9, 4, 0, 6, 1, 10, 2, 8

 c Give students a few minutes to write the numbers from exercise 1b 
in words. For feedback, elicit the spelling of each word and write it 
under the appropriate number on the board.

ANSWERS:

five, twelve, seven, three, eleven, nine, four, zero, six, one, ten, two, eight

2 Students work in pairs to take it in turns to write a number in 
numerals and for their partner to say the number.

Vocabulary, exercise 2: Alternative suggestion

Students work in pairs and take it in turns to dictate numbers to 
each other.

3a   1.15 Play the recording and ask students to repeat the numbers. 
Drill the numbers chorally and individually.

 b   1.16 Play the recording and ask students to write down the 
numbers they hear. Check in pairs and then repeat. Finally, elicit the 
numbers and write them on the board.

ANSWERS:

14, 19, 16, 13, 20, 18, 15, 17

PRONUNCIATION
See Teaching tips: Helping students with pronunciation, page 22.

1   1.17 Remind students of how to mark the stressed syllable 
in a word. Play the recording for students to decide which 
syllable is stressed. 

ANSWERS:

two three four five six seven eight nine 
ten eleven twelve thirteen fourteen fifteen 
sixteen seventeen eighteen nineteen twenty

2 Play the recording again, or model the pronunciation yourself, 
for students to copy.

4a   1.18 Play the recording with a pause between each conversation 
to allow students time to write the phone numbers.

ANSWERS:

1 01343 456 228 2 07752 909 547 3 07212 887 308

 b Show students how the intonation goes up after each set of 
numbers, until the last set of numbers is completed. Students then 
work in pairs to practise the conversations.

Culture notes

Airport codes are short abbreviations that are used to identify most 
of the airports around the world. The system started in the 1930s and 
originally used just two letters for each airport. Today, most people 
recognise the most common codes from airline tickets and they 
are usually three letters long. Air traffic controllers, however, have a 
slightly different system that is four letters long.

 c Students work in pairs to say the codes to each other. Circulate and 
monitor pronunciation.

Vocabulary, exercise 2c: Alternative suggestion

Student A says the name of one of the International airports from the 
table and student B has to give the code. Once students have each had 
several turns they can try this with their books closed.

3a   1.12 Ask students to close their books so they avoid reading the 
names. Play the recording and do the first one with the class as an 
example. Play the rest of the recording, pausing after each word for 
students to write out the correct spelling. Use the table to check answers.

ANSWERS:

1 Dubai 2 New York 3 Tokyo 4 London 5 Istanbul

 b Ask students to spell the name of the town or city you are in as an 
example. Students then work in pairs to ask each other how to spell 
other towns and cities from around the world.

4 Check the meaning of surname and workplace. Ask some 
students some of the questions to demonstrate the activity and 
write their answers on the board. If students don’t know or need 
reminding of your surname, write it on the board. Students work 
in pairs to ask and answer the questions. If you have a class of real 
beginners, you might want to give them the opportunity to write 
their answers before they start speaking. This will give them time to 
prepare and added confidence because they will be able to refer to 
their notes.

Vocabulary: Additional activities

a Bingo: draw a 4 x 4 grid on the board and ask students to copy 
it. Students then fill in letters at random, but without repeating 
any, on their own bingo card. Call out letters in random order. (It 
is useful to make a list of the letters yourself and tick them off 
as you call them out.) The student who completes a line – or the 
whole card – first is the winner.

b Guess the word: think of a word students know and write it on 
the board as a series of dashes, with one dash for each letter 
(e.g. actor would be _ _ _ _ _ ). Students say a letter they think will 
be in the word. If they are correct, write it in the appropriate space. 
If the letter doesn’t appear in the word, write it in a box on one 
side of the board. If the class guesses the word before there are 
eight letters in the box, they win the game. After demonstrating 
this a few times with the class, students can continue to play in 
pairs or small groups.

ADDITIONAL PRACTICE
 Study, practice & remember: Practice 3

  Workbook: Vocabulary: The alphabet and How do you spell … ?,
page 6
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Task (PAGE 11) 
Speaking
1a Students read through the Useful language box to find different ways 

to give the information for each heading.

ANSWERS:

First name: What’s your name? What’s your first name? How do you 
spell it? Are you (Yasir)?
Surname: What’s your surname/name? How do you spell it?
Phone number: What’s your phone number?
Email address: What’s your email address?

 b Give students a few minutes to write their answers. Be aware that 
some students might not feel comfortable giving out personal 
information like this. If so, encourage them to invent details.

2 Students work in groups of four to ask and answer the questions. 
Circulate and monitor to ensure students are actually asking and 
answering the questions.

3 Demonstrate the activity by giving your own personal information. 
Students work in pairs to do the same.

Share your task

The idea here is to give students a chance to ‘perfect’ their speaking 
in this context and provide them with a recording of a ‘polished’ 
version. This will provide extra motivation for students, as well as 
extra practice. Students can either make an audio or video recording, 
depending on how comfortable they feel and what equipment is 
available. Students could even use their mobile phones to do this.  
If possible, they’ll need a quiet place to make their recording. 
Students can either record themselves during the lesson, or as 
homework, and bring the recordings to the next class.

Some additional ideas could include:

• Strong students record themselves asking and answering questions 
as well as just delivering their own personal information.

• Upload the recordings to a class blog so students can listen to each 
other in their own time and show it to their friends and family.

ADDITIONAL PRACTICE
 Workbook: Listen and read: Personal information, page 7

Language live (PAGES 12–13)

Speaking (PAGE 12) 
Saying hello and goodbye
See Teaching tips: Using the video material in the classroom, page 24.

1  Give your students a moment to read through the phrases. 
Play the DVD for students to identify the sentences they hear.

ANSWERS:

All the phrases are used.

2 Play the DVD again for students to match 1–7 with a–g.

ANSWERS:

1 c 2 a 3 f 4 e 5 g 6 b 7 d

Vocabulary: Additional activities

a If you have a strong class, you might want to introduce the word 
oh as an alternative for zero and show how we can say double for 
two of the same number, e.g. double five.

b Counting activities: put students into pairs and ask them to count 
alternately from 0 to 20. Students can also count backwards from 
20 to 0, or count using only odd (1, 3, 5 …) or even (2, 4, 6 …) 
numbers. These counting activities can also be played around the 
class and as a warmer in future classes.

c Mutual dictation: students write down ten of the numbers in any 
order. Students then work in pairs and take it in turns to dictate 
the numbers to their partner.

ADDITIONAL PRACTICE
 Workbook: Vocabulary: Numbers 0–20, page 7

Task (PAGES 10–11)

Ask for and give personal information
See Teaching tips: Making tasks work, page 23.

Preparation (PAGE 10) 

Listening
1   1.19 Play the recording for students to tick the appropriate 

information. Check in pairs and then as a class. During feedback, 
introduce the words at and dot for saying email addresses.

ANSWERS:

first name, surname, phone number, email address

2 Give students a minute or two to read through the boxes so they know 
what information they need to listen for. Play the recording again for 
students to complete the gaps. Check in pairs and then as a class.

ANSWERS:

1 Tarasova 2 07856 011 256 3 Leoni 4 b.leoni@mobile.com 
5 Iqbal 6 07456 141 698

3 Focus students on the Useful language box. Give students enough 
time to read through the sentences and deal with any questions. 
Play the recording again for students to tick the phrases they hear. 
Check answers in pairs and then as a class.

ANSWERS:

What’s your name? ✓ 
What’s your surname/name? ✓
How do you spell it? ✓ 
What’s your phone number? ✓
What’s your email address? ✓ 
Are you (Yasir)? ✓
My first name’s (Irina). ✓ 
My surname’s (Tarasova). ✓
Yes, that’s right. I’m (Yasir). ✓
My phone number is (07456 141 698). ✓
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5a Students work individually to complete the paragraph. Check in pairs 
and then as a class.

ANSWERS:

1 name 2 my 3 is 4 a 5 email address 6 phone number

 b Complete the information about Ewa as a class with information 
from exercise 5a. Give students a couple of minutes to complete the 
second column with their own information.

6 Explain to students that they should use the paragraph about Ewa 
as a model for their own paragraph, as well as their notes from 
exercise 5b. Give students a few minutes to write their information.

  When you read the students’ personal information, the way you 
mark it is very important. Try to use ink other than red as this can 
have negative connotations. Make sure you write a short response to 
the students to give them a reason to read through their text again, 
e.g. Very good Ewa, you have used capital letters and full stops well.

ADDITIONAL PRACTICE
 Workbook: Language live: Hello and goodbye, page 7; 

Pronunciation: /aɪ/, page 7; Writing: Sentences and questions, page 7

Study, practice & remember 
(PAGES 98–99)

See Teaching tips: Using the Study, practice & remember sections, page 25.

Practice 1

ANSWERS:

1
1 your, My 2 you, I 3 My, I 4 your, My

2
1 your 2 My 3 you 4 your 5 I 6 you 7 your 8 I 
9 your 10 My

Practice 2

ANSWERS:

1
1 a 2 an 3 an 4 a 5 an 6 a 7 a 8 an

2
1 You’re a student.
2  I’m an architect.
3  Are you a shop assistant?
4  I’m a businessman.
5  You’re an engineer.
6  Are you an actor?
7  I’m an accountant.
8  You’re a businesswoman.

Remember these words

ANSWERS:

1
1 teacher 2 eight 3 engineer 4 eleven 5 businessman 
6 fifteen 7 architect 8 twenty

3
1 first 2 spell 3 meet 4 address 5 How 6 fine 
7 surname 8 again

4
two, three, seven, eleven, nineteen, four, twenty, twelve, eight, 
fifteen, thirteen

PRONUNCIATION
See Teaching tips: Helping students with pronunciation, page 22.

1  Play the DVD and ask students to pay attention to the  
 pronunciation, paying particular attention to the contractions.

2 Drill the phrases chorally and individually.

3 Students work individually to answer the questions. Check in pairs 
and then as a class.

ANSWERS:

1 a 2 b 3 a

4a Complete the first conversation with the class as an example. 
Students then complete the rest of the conversations individually. 
Check as a class.

ANSWERS:

1 fine 2 Hi, Nice 3 name, spell 4 This 5 See

 b Give students a few minutes to practise the conversations in pairs. 
Invite some of the pairs to say their conversations aloud to the rest 
of the class.

Writing (PAGE 13) 
Sentences and questions
1 Put students into pairs and ask them to identify the full stops and 

the question marks. Don’t confirm or deny their answers.

2a Read through the information with the students and then check 
their answers to exercise 1.

Writing, exercise 2a: Alternative suggestion

If your students are complete beginners or speak a language that 
doesn’t use question marks and full stops, you might want to ask them 
to do exercise 2a before exercise 1.

 b Remind students of the difference in word order between questions 
and statements. Explain that one of each pair of sentences is correct 
and one is wrong because of the punctuation. Students work in pairs 
to identify the correct ones.

ANSWERS:

1 a ✓ b ✗ 2 a ✗ b ✓ 3 a ✓ b ✗ 4 a ✓ b ✗

3 Students work individually to complete the conversations. Check in 
pairs and then as a class.

ANSWERS:

1 ? / . / . / . / . 2 ? / . / ? / . 3 . / ? / . / ?

4a Read through the information about capital letters. Ask students to 
quickly identify some capital letters from exercises 1 and 3.

 b Do the first one as an example with the class. Students then work in 
pairs to add capital letters as necessary. Check with the class by writing, 
or inviting students to write, the correct sentences on the board.

ANSWERS:

1  My name’s Andrew. 
2 Are you a teacher?
3  My name is Tom Woods. I’m an actor.
4  Hello, Tom. Nice to meet you.
5  How do you spell your first name? 
6  I’m Anna. I’m a student. 
7  Are you David? 
8 What’s your name?
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