with 300

strategies

VALLO

YOUR EVERYTHING GUIDE TO
DEVELOPING SKILLED WRITERS

HEINEMANN e Portsmouth, NH



Heinemann

361 Hanover Street
Portsmouth, NH 03801-3912
www.heinemann.com

Offices and agents throughout the world

© 2017 by Jennifer Serravallo

All rights reserved. No part of this book may be reproduced in any form or by any electronic or
mechanical means, including information storage and retrieval systems, without permission in

writing from the publisher, except by a reviewer, who may quote brief passages in a review.

“Dedicated to Teachers” is a trademark of Greenwood Publishing Group, Inc.

The author has dedicated a great deal of time and effof¥ to writing the content
pyright law. We

ing on third-party

The author and publisher wish to than @ who have generously given permission to reprint
borrowed material:

Planning Your Week for: an@roﬁle “Reflections” from Water Music: Poems for
form from Independent Reddi ssment: Children by Jane Yolen. Copyright © 1995 by
Fiction by Jennifer Sepfavallo. €opyright © 2012 Jane Yolen. Published by WordSong, an imprint
by Jennifer Serravallo % ed by Scholastic ~ of Boyds Mills Press. Reprinted by permission

Inc. Reprinted ion of the publisher.  of the publisher.

Engagement Inventory form from The Literacy Poem: “10 Steps to Becoming a Better Writer”
er’s P , Grades 3-6: Four Steps for by Brian Clark. From www.copyblogger.com
@ stnent Data into Goal-Directed /10-steps-to-better-writing/. Copyright © 2007
jor'by Jennifer Serravallo. Copyright by Brian Clark. Reprinted by permission of the
y Jennifer Serravallo. Published by author.

ann, Portsmouth, NH. All rights reserved.
See page 410 for image credits.

Cataloging-in-Publication Data is on file at the Library of Congress.
ISBN: 978-0-325-07822-9

Editors: Zoé Ryder White and Katie Wood Ray
Production: Victoria Merecki

Cover and interior designs: Suzanne Heiser
Typesetter: Gina Poirier, Gina Poirier Design
Manufacturing: Steve Bernier

Printed in the United States of America on acid-free paper

21 20 19 18 17 VP 1 2 3 4 5






Goal

34

Acknowledgments xi
Getting Started xii

Strategy 1.1 Talk (as You Draw) 38
1.2 Point Around the Pictures 39

1.3 Reread Your Pictures So It Sounds like a
Storybook 40

1.4 Reread Your Pictures to Teach 41
1.5 Add Detail to Make Pictures Easi ea
1.6 Label Your Pictures 43

1.7 Look Back and Say, “How @an akeThis
Clearer?” 44

1.8 Make Your Picture Lo icture
inYour Mind 45

1.9 Left to Right 46

1.10 You Can Come Back to a Piece and Do More 47
1.11 Drew the People? Draw the Place! 48

1.12 Writing Across the Pages 49

1.13 A Series of Pictures to Show Change 50

1.14 Circles and Sticks 51

1.15 Drawing with Shapes 52

1.16 Touch, Then Draw 53

1.17 Draw (the Best You Can) and Move On! 54
1.18 Imagine It, Make It! 55

Y

Strategy 2.1 Create Your Best Environment 62

2.2 Picturefthe I (Or, Imagine It Done) 63
2.3 Li isg, 64
2.4 oom 65

Piece Is “Finished" (for Now)—
Self-Start a New One 66

e Pen Is Mightier Than the Sword 68

.8 Keep Your Pencil in Your Hand/Fingers on
the Keyboard 69

2.9 Partners Can Give Gentle Reminders to
Stay onTrack 70

2.10 Silence the “It's No Good" Voice 71

2.11 Make a Plan for Writing Time 72

2.12 Reread to Jump Back In 73

2.13 Keep Objects Close 74

2.14 Seta “"More" Goal for the Whole Writing Time 75

2.15 Break Up Your Writing Time into Smaller
Chunks 76

2.16 Stuck with Writing? Read. 77

2.17 Imagine Your Audience 78

2.18 Keep a Side Project 79

2.19 Consult a Fellow Writer 80

2.20 Experiment with Change 81

2.21 Why Do You Write? 82

2.22 One Bite ataTime 83

2.23 Your Aim: Black on White 84

2.24 Make It a Habit 85

2.25 Live Like Someone Consumed by a Project 86
2.26 Write to Vent, Then Turn to Your Project 87
2.27 Be Realistic 88



Goal

90

Strategy 3.1 Important People 94

3.2 Moments with Strong Feelings 95

3.3 Observe Closely 96

3.4 Photo Starts 97

3.5 Mapping the Heart 98

3.6 Reread and Look for Patterns 99

3.7 Writing to Change the World! 100

3.8 WalkYour World 101

3.9 Interview to Dig for and Uncover Topics 102
3.10 Scrapbook Your Life (to Write About It Later) 103
3.11 Mine Mentor Texts for Topics 104

3.12 These Are a Few of My Favorite Things 105
3.13 Start with a Character 106

3.14 Listen for (and Write!) Music 107
3.15 Jot Today, Write Tomorrow 108 @

3.16 Give Yourself Exercises/Assignments 1
3.17 Get Sparked by Setting 110

3.18 Tour Your Home 111

3.19 Always Times, One Time 1

1
3.20 Ideas for Other Genres Mi e Hiding

(in Plain Sight!) 113
3.21 Borrow a (Spa ine *1
3.22 Found Poem

3.23 Over and Over
3.24 Wonder, “What If ... ?" 117

3.25 Mix and Match Story Elements 118
3.26 Word Mapping 119

3.27 If It Could Go on Facebook, You Can Jot
It in a Notebook 120

3.28 Ask Yourself Questions
(and Then Answer Them) 121

3.29 Collect Triggers 122

3.30 Subtopics Hiding in Topics 123

3.31 Purposefully Wander 124

3.32 Abstract Issues, Specific Examples 125
3.33 Scan the Newspaper 126

3.34 Read Something on an Unfamiliar Topic 127
3.35 Person vs. Nature 128

3.36 Find Characters and Ideas in the World 129
3.37 Defining Moments 130

3.38 Start with an Outlandish Claim 131

Focus M~aning

ocus inTime 137
Find the Heart 138

4.4 \WNrite aTitle 139

4.5 \Write About a Pebble 140

4.6 Zoom In on a Moment of Importance 141
4.7 Ask Questions to Focus 142

4.8 FindYour Passion to Focus 143

4.9 Imagine Your Audience and Consider Your
Purpose 144

4.10 Write a Poem to Try On a Focus 145

4.11 Cut It to the Bone 146

4.12 Underline One Line (That Says the Most) 147
4.13 Their Topic, Your Idea 148

4.14 Use a Search Engine to Find Connections 149
4.15 Focus on an Image 150

4.16 Find aTheme in Your Collection 151

4.17 Craft an "Elevator Speech” 152

4.18 Craft aThesis 153

4.19 The “"SoWhat?"” Rule 154

4.20 Write “Off the Page” 155

4.21 Focus on an Issue 156

4.22 \What Problem Are You Solving? 157

4.23 Experimental Draft to Find Focus 158

4.24 | et Available Sources Steer Your Focus 159
4.25 Shape Your Focus with Active Verbs 160



Goal

6 dD0Id O

208

Goal

162

Vi

Strategy 5.1 Pattern Books 168

5.2

5.3

5.4

5.5

5.6

5.7

5.8

5.9

5.10
5.11
5.12
5.13
5.14
5.15
5.16
5.17
5.18
5.19
5.20
5.21
5.22
5.23
5.24
5.25
5.26
5.27
5.28
5.29
5.30
5.31
5.32

5.33
5.34
5.35
5.36
5.37
5.38
5.39
5.40

Say Say Say, Sketch Sketch Sketch,
Write Write Write 169

Add a Page, Subtract a Page 170
Move a Page to a New Place 171
All About or One Time? 172
Teaching Texts: How-Tos 173
Organize in Sequence 174

Uh-Oh ... UH-OH ... Phew 175
Beef Up the Middle 176
Question-Answer 177

End in the Moment 178

End with Last Words from the Character 179
Start with a Table of Contents 180

Parts of a Topic: Features and Characteristics 181
Parts of a Topic: Kinds 182

Moving from Chunk to Chunk 183
Line Breaks 184

Start with a Plan in Mind 185
Create Urgency 186

Nonfiction Leads 187

Lead by Addressing the Read 3

Q

Draw Your Layout
Outline, Reoutline, Again 191

Lay Out Pages to See the Architecture 192

Take Scissors to Your Draft 193

Draw Out (Don't Summarize) to Build Suspense 194
Repetition/List Structure 195

Multiscene Storyboarding 196

Problem-Solution Structure for Persuasive Writing 197
Moving Quickly (or Slowly) Through Time 198

Take a Piece, Rework the Genre or Structure
Several Times 199

Headings, Subheadings, Sub-Subheadings 200
Weight the Parts of Your Piece 201

Coming Full Circle 202

Seesaw Structure 203

Conclude with the Big Idea 204

Parallel Story 205

Write the Bones, Then Go Back to Flesh It Out 206
Leading with Contrast 207

6.2

6.3
6.4
6.5
6.6
6.7
6.8
6.9
6.10
6.11

Strategy 6.1 Pictures Teach, Words Teach 212

Add More to Your Pictures (Then, Maybe More
to Your Words!) 213

Speech Bubbles Let Your Characters Talk 214

Act It Out . . . Then Get It Down 215

“Nudge” Paper 216

Teach with Diagrams 217

See the World like a Poet (Metaphor and Simile) 218
Flaps and Carets 219

“What Else Happened?"” 220

Prove It 221
Take N m an lllustration or a Photo 222
Cracki pen Nouns 223

n't Tell: Using Senses to Describe
4

Read Mentor Texts with Two Lenses:
Information, Aesthetic 227

Research from People (Interviews) 228
Keeping a Research Notebook 229
Read, Sketch, Stretch 230

External Character Description 231
Write the “Inside Story” 232

Support Your Facts 233

Partner Facts: Ask Yourself, “How?"” 234
Use a Refrain 235

Cracking Open Verbs 236

Exploring Options for Setting 237
Picture Your Character 238

Tell What It's Not (to Say What It Is) 239
Be Patient, Go Slow 240

Bring in the Periphery 241

Use Empathy to Figure Out What to Add 242
Writing Through a Mask 243

How Does Your Character Talk? 244

Character Dialogue and Dialect for Historical
Accuracy 245

Use Imagery to Make a Fact Come Alive 246
Get the Sound (of Some Mentors) in Your Head 247
Be Your Own Harshest Critic 248

Mentor Sentence 249

Talk to Yourself 250

Character Gestures to Show Traits 251
Anecdotes Can Teach and Give Evidence 252
Rule of Threes 253

Lie (toTell the Truth) 254

Weave in Symbolism 255

Clue In the Reader to the Past (Flashback) 256



Goal

258

Word Choice

Strategy 7.1 Onomatopoeia: Sound Effects 262

7.2  Write with Authority: Domain-Specific
Vocabulary 263

7.3 Precise Nouns 264

7.4 Personify to Bring Objects to Life 265
7.5 \VerbsThat Match the Meaning 266
7.6 Shades of Meaning 267

7.7 Alphabox 268

7.8 Sneaky Sounds: Alliteration, Consonance, and
Assonance 269

7.9 Rhythm 270

7.11 Words That Match the Audience 27

7.12 Reuvisit the Language Gems in Y
7.13 Make Your Own Word 274

7.14 Leave Only the Essenti 2
7.15 RhymeTime 276

7.16 CleverTitles, ubheadings 277
7.17 Hyperbole 2

7.18 Vary Words to Eli
7.19 Watch Your Tone 280
7.20 Choose Your Pronouns 281

7.21 Short = Long—> Short 282

7.22 Gut Check Each Word 283

7.23 Not "So” "Very"” "Nice" 284

7.24 Know When to Keep an Adverb 285

7.25 Work for More-Precise Language (by Taking Out
Adjectives and Adverbs) 286

7.26 Rewrite a Line (Again and Again and Again) 288
7.27 Surprising Verbs 289

7.28 Surprising Nouns 290

7.29 Name Your Characters and Places 291

7.30 Specific, Definite, Concrete: Allow Your Words to
Call Up Pictures 292

7.31 Omit Needless Words 293

adaings,

e Repetition 279

7.10 Read Aloud to Find “Clunks"” 271 \E
Q 273

8.16
8.17
8.18
8.19
8.20
8.21

8.22

Strategy 8.1 Long or Short Word? 298
8.2
8.3
8.4
8.5
8.6

Talk like a Turtle 299
Consult the Alphabet Chart 300
Write, Reread, Write, Reread, Repeat 301
When' ig? When's It Small? 302
m. ip Counts! 303

rite VWWord Wall Words in a Snap! 304

el Charts for the Middles of Words 305
Spell as Best You Can—on the First Go 306
se Your Resources to Spell 307
Part-by-Part Spelling 308
Chin Drops 309
Visualize the Word and Have a Go 310

Use Words You Know to Spell Unknown
Words 311

Read Your Writing Backward (and Catch Spelling
Mistakes!) 312

Circle and Spell 313

Making It Plural (Consonants Plus -s or -es) 314
Turn to Spell-Check 315

Check for Homophones 316

Apostrophes for Contractions 317

To Apostrophe or Not to Apostrophe?
(Possessives) 318

Making It Plural (While Changing
the Base Word) 319

vii



Goal

320

Strategy 9.1 Make Lines for What You Want to Write 324
9.2 Finger Space 325

9.3 Read with Your Finger 326

9.4 Repeated Rereadings to Check a Checklist 327
9.5 Does It Sound like a Book? 328

9.6 Ellipses 329

9.7 To Andor Not to And? 330

9.8 Guess What! Complete Sentences 331

9.9 Don't Overdo It! 332

9.10 Colons 333

9.11 Punctuating (and Paragraphing) Speech 334
9.12 Pause for Periods 335

9.13 Voice Comma 336

9.14 Group Words for Comprehension: Commas &37
9.15 Say It with Feeling! 338

9.16 Paragraph Starters 339
9.17 Read Your Draft Aloud and Listen 34

9.18 Match the Number of the Subjec
Number of the Verb 341

9.19 Knowing When You Need a graph 342
9.20 Negative + Negative = Positi

9.21 Irregular Verbs and Su — Agreement 344

9.22 Eliminating Repet
Combining 345

9.23 Revising Run-On Sentences 346
9.24 Creating Complex Sentences 347

entence

9.25 Creating Compound Sentences 348

9.26 Dashes 349

9.27 Play with Pauses 350

9.28 /or Me? Us or We? They or Them? 351

9.29 Parenthetic Expressions 352

9.30 Verb Tense Consistency Within a Sentence 353
9.31 Considering Sentence Length 354

9.32 Semicolons 355

9.33 Accentuate the Positive (Tightening Up
Sentences) 356

9.34 Rephrase for Clarity 357

9.35 When Did the Action Happen? (Simple,
Continuous, and Perfect Tenses) 358

viii

Colla*. . -arir.g with Writing
Partr." rs and Clubs

Words 364

Using Partners to Make Writing More
Readable 365

Storytelling from Sketches 366
10.4 Talk Around the Idea, Then Write 367
10.5 Make Promises (You Can Keep) 368

10.6 Partner Inquisition (to Get Your Thinking
Going) 369

10.7 Tell Me: Does It Make Sense? 370

10.8 Partner Space 371

10.9 Help Wanted/Help Offered 372

10.10 PQP (Praise, Question, Polish) 373

10.11 Tell Me: Does It Match My Intention? 374
10.12 Interrupt Your Partner 375

10.13 Dig for Fictional Details with a Partner 376
10.14 Form a Club 377

10.15 Storytelling to Figure Out Point of View and
Perspective 378

10.16 Tell Me: How Does It Affect You? 379
10.17 Code the Text 380

10.18 Written Response 381

10.19 Changes and Choices 382

Appendix: Publishing and Celebrating Writing 384
Bibliography 397



Acknowledgments

Any time I asked a teacher, “Would you mind piloting a few lessons and giving me
feedback? Maybe make a chart?”, my question was met with an enthusiastic “Yes”
This book’s lessons have been vetted, and samples of real student work and real teacher-

created charts grace its pages thanks to these educators from Connecticut to California:

John Acampora Jennifer Frish Wendy Koler Lauren Snyder

Jack Awtry Brooke Geller Sara Lazration Lindsay Stewart
Andrea Batchler Merridy Gnagey Erica McIntyre Courtney Tilley

Anna Bennett Tara Goldsmith Mindy Otto Mary Ellen Wallauer
Kathryn Cazes Barb Golub Alisa Palazzi Chelsie Weaver

Jamie DeMinco Berit Gordon Samantha Pestridge Jackie Yehia 6
Caitlin Dudley Betsy Hubbard Robin Sheldon @
Diana Erben Megan Hughes Tiana Silvas

Cassie Foehr Elizabeth Kimmel  Laurie Smilak

A million thanks to my editors: for finding ways to make the b er from the global

to the minute, for pushing my thinking, and for your patience. book wouldn't be

without you:

Zoé Ryder White Q\

Katie Wood Ray

Thanks to the Heinemann team, fr roduction to design to marketing, for working
through the piles of figures pe@n forms, for making the book visually stunning

and easy to navigate, and re the book gets a hearty launch out into the

world:

Amanda Bondi
Eric Chalek
Suzanne Heiser
Victoria Merecki
Brett Whitmarsh

And to my family: Jen, Lola, and Vivian. My inspiration, my heart.



A Very Brief Intr tion to
Principles,\ rch, and Theory, and

How to is Book

The idéa'for aybook of writing strategies exists many times over. This one is possible
beCause of the great books that have come before it. There are books suggest-

writing strategies meant for professional writers and college students, such as
thése by Noah Lukeman, Roy Peter Clark, and Janet Burroway, among others. There
are countless examples of excellent compilations of writing strategies in books
written for teachers of writing, such as Fletcher and Portalupi’s Craft Lessons Series,
Barry Lane’s After “The End” (1993), Carl Anderson’s Strategic Writing Confer-
ences series (2008-2009), Donald Graves’ many books, Katie Wood Ray’s Wondrous
Words (1999) and other titles, Katherine Bomer’s books, Georgia Heard’s books,
Nancie Atwell’s In the Middle (2014) and other resources, Lucy Calkins’ Units of
Study series, and many more. My aim in this book is to offer my favorite, most
useful collection of strategies that span all aspects of the writing process, all genres
and modes of writing, and that will work well with students in grades K-8. I want
to offer you a little bit of everything. I streamlined the language and examples, and I

present the strategies in a format that is organized so that the busy teacher can find



just the right strategy at just the right moment. Of course, you'll elaborate on the
streamlined language and make it your own.

But wait—Dbefore you dive in, I'm so glad you're taking the time to spend a few
moments with this “Getting Started” introduction. In this introduction, you’ll gain
a helpful overview of the thinking that undergirds this book’s ideas as well as an
overview of its organization. You'll learn about strategies and all the aspects that
I chose to include to elaborate on them—mentor texts, prompts, lesson language,
teaching tips, and more. You'll learn how to navigate the pages of the book so you can
find what youre looking for quickly and easily, for this is not a read-every-single-page
kind of book (unless you want it to be). You'll get a quick crash course on some
important terminology and concepts that will help you use this book to its fullest—
thoughts about writing as a process, and modes and genres of writing, for example.
And finally, you’ll learn how to adapt what's in the book to fit your studentsyWeiting

time in the classroom, no matter what form that time takes.

Navigating the Book

You're holding a book that’s more than 400 pages, but I want toytéll you that once
you understand how it is organized and how to navigate'its pages, you will be able
to find what you’re looking for in a minute or two:

When I began work on this book, on the heels of its sister The Reading Strategies
Book (Serravallo 2015a), I thought long afidthar@about how to organize the chap-
ters. I considered organizing the bookiby Stages in the writing process, because I
believe so strongly in teaching wxitess no only how to write strong pieces but also
how to work through a pyécess to deyelop the ideas within them. When looking for
helpful writing strategies, ¥any writers and writing teachers might think, “Where
am I in the development of ny piece?” and perhaps want to search for ideas that
would support their work during that phase. But then, I thought, “Aren’t there strat-
egies that fit in multiple points across the process?” Does a writer only think about
spelling when editing? No, of course not. Does a writer only consider the lead of
a piece when drafting? No, it could also be in planning or revision. When does a
story writer add in dialogue? It could be thought about during planning, but could
be written during drafting or revision. And so, I scrapped the idea to organize
by process. (But don’t worry—every strategy still has a process recommendation
alongside it in the margins—read more about process beginning on page 9.)

Then, I considered organizing the book by genre. Lessons to teach memoir in
one chapter, fiction in another, personal narrative in another. I imagined a separate

chapter for how-tos, and still another for nonfiction research reports. There would



be a section on poetry and another on essay. But then, I figured there were a number
of problems with that, as well. Sometimes the lines are blurred a bit—a poem can be
written to tell a story, for example, or to teach about a topic. A nonfiction piece can
take a narrative form (biography) or expository (All About Whales) or be a hybrid

of the two (historical accounts). Not to mention, there are strategies that I'd use for a
variety of genres—thinking of an important place, for example, can lead me to write
a story about something that happened there, or a nonfiction piece giving informa-
tion about the place, or even a poem inspired by the mood of that place.

In the end, I came back to organizing the book by goal. It should come as no
surprise, because anyone who has read something I've written or listened to a talk
I've given in the last five years has heard me talk about Hattie’s (2009) research into
effective classroom practices and how convinced I amfthatshelping kids to articu-
late clear goals for their work, and supporting theffl Withsstrategies and feedback to
accomplish those goals, makes a huge differente i their ability to succeed. Some of
the goals are terms you may otherwise know, as qualities of good writing (Anderson
2005; Calkins 1994), craft (Fletcher and Portalupi2007; Ray 1999), or writing traits
(Culham 2003, 2005) such as orgafiizations’elaboration, word choice, and conven-
tions. Others are more about habitsofsvriting such as writing engagement or gener-
ating ideas. Still others fallfoutside those two categories: composing with pictures, for
example, or working with Writing partners and clubs. The ten goals I've arrived at are

those that I've fourdd tolbe'most common in supporting writers in grades K-8.

How Do L Efagse"Which Goal to Begin With?

Each ¢hvaptenin this book focuses on one of ten possible goals. The first few pages of
€ach chapter offer a quick overview of what the goal is and why it’s important and
albriefisection on how to determine if it’s the right fit for the student you’re con-
sideting teaching it to. I can’t say enough about how important it is to spend time
making sure you're choosing the right goal to focus on for each writer in your class-
room. Choosing an appropriate goal requires that you have a deep knowledge of
your students, developed through assessments of course, but also through talking to
your students and getting to know them as people. You'll likely plan to spend time
observing them as they write and meeting with them in conferences to learn about
their interests and hopes for their writing. You'll also likely do more formal assess-
ments such as asking them to write “on demand” (completing a piece of writing

in one sitting) and looking at those pieces for qualities of writing that you hope to
teach. For more information on formative assessment, and expectations to have for
writers grade-by-grade, I recommend Anderson’s Assessing Writers (2005), Calkins’
Writing Pathways (2014), and my Literacy Teacher’s Playbook series (2013-2014).



The ten goals for teaching writing are arranged in a sort of loose hierarchy. Think
of it not as a hierarchy of most important to least, or from simplest to most sophisti-
cated. Instead, this is a hierarchy of action. For example, if I notice a child could use
support in two areas—say, structure and elaboration—I'm inclined to start at the one
that’s closest to the top (structure) and work my way down (elaboration). Think of
that example. Why teach a child to fill her page with details if the details are disorga-
nized and it will make the writing difficult to follow? The hierarchy is largely influ-
enced by my studies with Carl Anderson and his book Assessing Writers (2005).

Determining Where to Start:
A Hierarchy of Possible Writing Goals

The first goal is composing with pictures. It's a goal centered around teaching
children to use sketches and illustrations to tell stories, teach, and/or persuade. The
idea behind this first goal is that even before children are able to write convention-
ally with words, they can compose pieces of work using what they can do—draw
pictures. Also, as children get older, using pictures as a way to practice qualities of
good writing, and as a way to plan their writing, has lots of value. Teachers may
therefore find this is a helpful goal to focus on for young writers, and also for more
experienced writers who would benefit from focusing on the pictures they draw

alongside the words they write.

Getting Started



Engagement comes next because unless students see themselves as writers, have
the stamina to sit and write, and want to write, it'll be hard to focus on qualities.
They’ve got to practice to improve.

Generating ideas is a goal that’s close to the top of the list because it’s crucial to
help children come up with their own topics and ideas for their writing. An inabil-
ity to do so could also be a root cause of disengagement with writing. Although
there are certainly instances where students will need to write from a prompt, I
would argue it shouldn’t be all they do. This chapter will help you create writers who
have a never-ending bank of things to write about.

Focus is the next goal category because when a writer sets out to write a piece,
there should be something that helps it to be cohesive. It could be an idea, it could
be a thesis statement, it could be a focus on a period 6t time (as is sometimes the
case with some stories). But it can’t be wandering'alhoverthe place. Without focus,
it’s hard to know what details to add and whatjto'fake’away, and it’s hard to have a
purpose or meaning behind the writing.

Next: structure. A piece needs to bg oyganizedso that a reader is able to follow
the story, the argument, or the cat€gésicssof what's being taught. Having a clear
structure, and having solid parts within that structure (lead, middle, ending, for
example), helps a writer to’Kilow how'to use detail effectively.

The next two goals=selaboration and word choice—appear side by side on the
hierarchy. Each goal will help writers fill out the structure they’ve created. Elabora-
tion is about heélpingyehildren to add the right amount and the right types of details
to connect o the meaning, genre, and structure of their piece. Word choice is about
the capeful decisions a writer makes on the word level. The two goals are closely
felated fbut when working with students you'll probably find it more effective to
work on one at a time.

The next two goals are about conventions—one on spelling and one on grammar.
These live side by side in the hierarchy as well. They are toward the bottom of the hier-
archy not because I think they are less important, but because I'm more apt to help a
student with one of the other goals before these if the others aren't solid. Students will
have more energy for editing their spelling, or considering their punctuation choices,
or looking over their piece to correct dangling modifiers if they care about what they
wrote and there are sufficient, well-organized details included in the piece.

The final goal focuses on partnerships and writing clubs. This is one that you'll
likely weave throughout your whole year for every student, if you choose to get
partnerships and writing clubs up and running (and I hope you do!). And there
may be some students who would benefit from a particular, personalized focus on

how to collaborate within a group.



Just as I feel sure enough that this hierarchy is largely what drives my decision
making when I work with student writers, I'd be lying if I said there aren’t excep-
tions. Perhaps, for instance, the reason a student’s writing volume is low is because she
doesn’t have any ideas. Well, in that case, Id start with the goal on generating strate-
gies. Or maybe a student needs help with structuring his writing, but there are so few
details that there isn’t much to put a structure around. In that case, I might help him
brainstorm what else he could say, and then we could go back to organize it.

Some of you may be noticing the absence of the words voice and craft. Although
you won't see these two terms as the titles of chapters or as goals, the lessons within
many of the chapters will help your writers to create pieces with voice and craft. A
writer’s voice is communicated through many aspects of writing including syntax
decisions (which would fall under the punctuation and grammar goal) or the

vocabulary she chooses to use (which falls under the word choice goal). A

makes craft decisions at many points of the process and in many aspectsfof t
he o

it seems like writing well is all about craft and voice, and so ose words

piece, including the details she chooses to include (this is included in

tion chapter) and how the piece flows (organization and structurg).

mentioned again and again throughout many chapters.

Getting Started





