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Sample teaching program  
The Pearson Biology 11 New South Wales series meets and comprehensively covers, the outcomes and 
content for Year 11 in the NESA Biology 11-12 Syllabus (2025). This sample teaching program maps 
the syllabus outcomes and content week by week to all Pearson Biology components and resources. You may wish to 
use this document as the basis for developing your personalised teaching plan. 

Practical activity resources:  The practical activities available in the eBook are also provided in a fully scaffolded 
format within the Skills and Assessment book. 

Suggested timing    
• Term 1 weeks 1-10 -- Focus area 1: Cells as the basis of life 
• Term 2 weeks 1-10 -- Focus area 2: Cells to systems 
• Term 3 weeks 1-10 -- Focus area 3: Evolution and ecosystems 
• Terms 1-3 – Working scientifically 

 

Key to components and abbreviations  

 

Student book (SB)  
Online assessment (OA) 

Skills and assessment 
(SAB)  

eBook resources 
(student access resources in blue) 

SB:  
SR: Section review 
CR: Chapter review 
FAR: Focus area review 
  
OA via eBook: 
PK: Prior knowledge quiz  
SR: Section review quiz  
CR: Chapter review test   

WS: Worksheet  
PA: Practical activity  
EQ: Exam-style questions   
DS: Depth study  
 
   

Whole course:  
Scope and sequence  
Formulas and data sheet  
Practice exam (with suggested 
answers, mapping document, 
multiple-choice answer 
sheet)  
Exam readiness guide [TBC]  
Videos list  
SB:  
Videos  
SB fully worked solutions  
Teaching plan templates  
Chapter tests  
Chapter summary 
PowerPoints 
Focus area tests  

SAB:   
Depth study support [rubrics? 
TBC]  
Practical activities* (PA)  
SAB solutions (WS, PA and EQ), 
with PA teacher notes, teacher 
risk assessments, lab 
tech checklists and recipes, 
and PA risk assessment 
template  
SPARKlabs  

Learning intentions and 
success criteria clearly 
show students what they are 
learning, why it matters and 
how success is measured, with 
topics sequenced to meet 
NSW syllabus requirements.
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2.1 Comparing prokaryotic and 
eukaryotic cells
Cells are the basic structural unit of all living things. From the microscopic bacteria 
that are found on the surface of your skin to the structure of the intestines of an 
ancient dinosaur, all living organisms are made up of one or more cells.

 SC1 I can identify and compare key structural features of prokaryotic and eukaryotic 
cells.

CLASSIFICATION OF CELLS
Cells are classified based on key features of their structure. A cell contains many 
structures that work together to keep it alive. Some of these structures are classified 
as organelles, and others are not. Organelles are specialised structures inside the 
cell that carry out specific functions. Examples include the nucleus, mitochondria, 
chloroplasts, endoplasmic reticulum, Golgi bodies, ribosomes and lysosomes. 
Structures that are not classified as organelles are often those that are not surrounded 
by a lipid membrane, are part of the cell’s supporting or transport structures, or 
are found outside the cell. These components are still essential for cell function. 
Examples include the cell wall and the cell membrane. 

There are two fundamentally different types of cells. Organisms are classified 
according to the type of cells they are composed of.
• Prokaryotes are composed of prokaryotic cells. They include bacteria and 

archaea. Prokaryotic cells are usually unicellular and are generally smaller and 
less complex than eukaryotic cells. The organelles of prokaryotic cells are not 
membrane-bound (Figure 2.1.1).

• Eukaryotes are composed of eukaryotic cells. They include protists, fungi, 
plants and animals. Eukaryotic cells contain membrane-bound organelles. 
Organisms that are found within the Eukarya domain are composed of one or 
more eukaryotic cells.
In the late 1970s, the use of deoxyribonucleic acid (DNA) techniques led to 

the discovery of two different types of prokaryotic cells. This discovery resulted in 
the development of a system with three domains and six kingdoms (Figure 2.1.2). 
Domains are now the highest rank in taxonomy, followed by kingdoms. 
Prokaryotes are divided into two domains: Bacteria and Archaea. All eukaryotic 
organisms are placed in a third domain called Eukarya. The four kingdoms within 
the Eukarya domain remain the same: Protista, Plantae, Fungi and Animalia.

Bacteria Archaea Protista Plantae Fungi Animalia

kingdom

domain

Bacteria Archaea Eukarya

FIGURE 2.1.2 The classification of living things, showing the three domains based on cell types 
and the six kingdoms. Bacteria and Archaea have prokaryotic cells. Protista, Plantae, Fungi and 
Animalia have eukaryotic cells.

Learning intention

To understand how prokaryotic and 
eukaryotic cellular structures compare 
and relate to function

Success criteria

 SC1  I can identify and compare key 
structural features of prokaryotic and 
eukaryotic cells.

 SC2  I can describe the structure 
and function of major prokaryotic 
components.

 SC3  I can describe the structure 
and function of major eukaryotic 
components.

FIGURE 2.1.1 A typical (a) prokaryotic cell 
and (b) eukaryotic cell. Note the different 
membrane-bound organelles in the eukaryotic 
cell and the lack of such organelles in the 
prokaryotic cell.

a

b
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Worked examples break 
complex concepts into 
manageable steps, 
helping students build 
understanding before 
applying their learning in 
practice and exam-style 
questions.

This chapter examines the importance of cells as the basic units of 
life on Earth. You will compare the different cellular structures of 
prokaryotic and eukaryotic cells by investigating various cell types and 
their organelles and cell structures. Contrasting these components of 
plant and animal cells will enable you to determine the function of 
specific cells. A range of technologies used to examine and understand 
cell structures and functions, such as the electron microscope and 
synchrotron, will also be explored.

Learning intentions

• To understand how prokaryotic and eukaryotic cellular structures compare 
and relate to function 2.1

• To understand structural and functional differences between plant and 
animal cells 2.2

• To understand how microscopy developments have advanced knowledge of 
cell structure and function 2.3

• To be able to prepare a wet mount and identify the cytoplasm, cell wall and 
nucleus eBook

• To be able to calculate the size of specialised cells using a mini-grid and field-
of-view equation eBook

CHAPTER

02 Cell structures and functions
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Worked example 2.3.1

CALCULATING CELL SIZE

You set up a microscope with an ocular lens magnification of 10x and an objective 
lens magnification of 40x. Looking down the microscope, you see the field of view in 
Figure 2.3.3.

a Calculate the total magnification and identify the diameter of the field of view.

Thinking Working

Identify the ocular lens magnification. Ocular lens magnification = 10x

Identify the objective lens 
magnification.

Objective lens magnification = 40x

Calculate the total magnification = 
ocular lens magnification x objective 
lens magnification.

Total magnification = 10 × 40 = 400x

Identify the diameter of the field of 
view.

450 µm refer to table 2.3.1 on previous 
page.

b Calculate the length of the cells.

Thinking Working

Identify how many cells span the field of 
view.

3

Calculate the length of each cell:
field of view ( m)
number of cells

length of each cell ( m)� � �

450 m
3cells

150 m�
� �  (length of each cell)

Worked example: Try yourself 2.3.1

CALCULATING CELL SIZE

You set up a microscope with an ocular lens magnification of 10x and an objective 
lens magnification of 10x. Looking down the microscope, you count 11 cells across 
the field of view.

a Calculate the total magnification and identify the diameter of the field of view.

b Calculate the length of the cells.

Preparing cells for light microscopy
One of the main advantages of light microscopy is that it can be used to view living 
cells in colour.

Preparation time is usually quick and simple, and coloured stains can highlight 
different components of cells. To view cells through a light microscope, the cells 
first need to be prepared and mounted on a glass slide. Different techniques for 
preparing and mounting cells are used for different specimen types. Some common 
specimen preparation techniques include:
• whole mounts, which involve placing the whole organism or structure directly 

on the slide, and are used for thin structures or very small organisms such as 
Daphnia (Figure 2.3.4)

field of view = 450µm

FIGURE 2.3.3 The field of view when looking 
down a microscope at ×400 magnification is 
about 450 µm.

FIGURE 2.3.4 Light micrograph (LM) of 
Daphnia magna whole mount specimen. 
Daphnia are small freshwater crustaceans 
about 1.5–5 mm long. This image shows the 
compound eye (black), the digestive system 
containing algae (green), and developing 
eggs (white, round cells to the left). Daphnia 
reproduce asexually. Magnification: ×21
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Applied examples 
encourage students 
to connect scientific 
concepts to the real-
world, building relevance 
and curiosity while 
supporting deeper 
understanding.
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Vacuoles
As discussed in Section 2.1, a plant vacuole is permanently present within the cell 
and occupies a large proportion of the cell (Figure 2.2.4). Plant vacuoles provide 
structural support by helping to maintain turgor. They can also be used as a way of 
breaking down waste products within the cell.

cell wall

vacuole

nucleus

FIGURE 2.2.4 Scanning electron microscope (SEM) image of a section through a plant cell, 
revealing its internal structure. At the centre of the cell is a large vacuole, which maintains the 
cell’s shape, stores useful materials and digests waste products.

BIOFILE
Both plant and animal cells are eukaryotes, meaning they have a nucleus, 
mitochondria, endoplasmic reticulum, Golgi body and ribosomes. Can a plant 
sit down to eat a meal, or an animal use sunlight to build glucose? The 
answer, of course, is no. There are structural differences within each type of 
cell because of the differences in the cell’s functions.

Among their differences, plant cells have chloroplasts for photosynthesis, 
and a large central vacuole that maintains turgor and is used for storage 
(Figure 2.2.3). While plants cannot eat a meal because they have no digestive 
system, they do build glucose in photosynthesis, for use in the energy making 
process, cellular respiration.

Animal cells lack chloroplasts. They have a digestive system that enables 
them to eat a meal and process the nutrients. Glucose from digestion is then 
used in the energy making process, cellular respiration, so animal cells do not 
need chloroplasts for photosynthesis.

nucleus

Animal cell Plant cell

cell wall

permanent
vacuole

chloroplast

cell membrane

cytoplasm

FIGURE 2.2.3 Structures in plant cells that are different to animal cells.
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Review and practice sections 
provide differentiated 
questions, alongside exam-
style focus area questions to 
deepen understanding and 
higher-order thinking.Uncorrected Page Proof - sample only - Copyright © Pearson Australia 2026 Uncorrected Page Proof - sample only - Copyright © Pearson Australia 2026
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Multiple choice [1 mark each]

1 Which of the following is an example of a eukaryotic cell?
A fungal cell
B bacterium
C enzyme
D virus

2 Which of the following features distinguishes archaea 
from bacteria?
A the structure of lipids in the cell membrane
B the presence of a nucleus
C the presence of membrane-bound organelles
D the presence of a cell wall

3 Which of the following would not be visible using a light 
microscope?
A nucleus
B chloroplast
C vacuole
D ribosome

4 Which of the following lists contains organelles that are 
found in both animal and plant cells?
A mitochondria, nuclei and chloroplasts
B mitochondria, Golgi apparatus and chloroplasts
C mitochondria, Golgi apparatus and nuclei
D ribosomes, chloroplasts and nuclei

5 The image below shows Staphylococcus aureus cells (a 
bacteria species known as ‘golden staph’) being engulfed 
by a white blood cell. The round bacterial cells (cocci) are 
coloured orange in this image to represent their actual 
colour. Identify the type of microscope that was used to 
produce this image.

A A confocal microscope used laser light sections to 
produce a 3D image.

B A scanning electron microscope (SEM) was used to look 
at surface features of whole cell specimens.

C A transmission electron microscope (TEM) was used to 
look at a thin section at very high resolution.

D A light microscope and computer program were used to 
create a fluorescent light micrograph (LM).

6 A student observes and draws an amoeba to scale. The 
length of the drawing is 100 mm. The actual length of 
the amoeba is 100 µm. What is the magnification of the 
drawing?
A ×0.001
B ×1
C ×100
D ×1000

7 Identify organelle A in the electron micrograph below. 
The view on the right shows the organelle at a higher 
magnification.

A mitochondrion
B rough endoplasmic reticulum
C nucleus
D chloroplast

8 A student was interested in the actions of phospholipid 
molecules and how they act in environments that are 
different from the cellular environment (where they form 
cell membranes). The student performed an experiment to 
test this, adding phospholipids to a test tube containing 
water. Which of the following is the expected result?
A The phospholipids dissolved in the water.
B The phospholipids lined up in single file on the surface 

of the water with the heads pointing into the water.
C The phospholipids formed a bilayer with the heads 

pointing inwards and the tails pointing outwards.
D The phospholipids formed a bilayer with the heads 

pointing outwards and the tails pointing inwards.

REVIEW QUESTIONS

Cells as the basis of life

FOCUS AREA 1 • REVIEW  
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3REVIEW QUESTIONS 

9 Three cells (X, Y and Z) containing different solute 
concentrations were placed next to each other, as shown 
in the following diagram. (M is molar concentration, a 
measure of solute concentration. A higher value means a 
higher solute concentration.)

cell Y (0.04 M)

cell X (0.02 M)

cell Z (0.03 M)

In which direction between the three cells will 
osmosis occur?
A from X to Y only
B from X to Y, X to Z and Z to Y
C from Y to Z only
D from Y to Z and Z to X

10 In the following diagram, macromolecules are being 
transported to the exterior of a cell.

Identify the name of this process.
A exocytosis
B pinocytosis
C endocytosis
D phagocytosis

11 The building blocks (monomers) of proteins are:
A monosaccharides
B fatty acids
C amino acids
D nucleic acids.

12 Which of the following statements about cellular 
respiration in plants is true?
A it occurs only at night
B it occurs only in green leaves
C it occurs independently of photosynthesis
D it requires energy from sunlight

13 In an experiment, a photosynthetic algal filament 
was placed in a solution containing aerobic bacteria.
The filament was then exposed to different spectral light 

colours along its length. The following diagram indicates 
the distribution of bacteria around the algal filament after 
one hour.

Spectral colours of sunlight

algal filament

Relative
amounts
of light
absorption
by algal
pigments

Concentration
of bacteria
around
algal
filament

100%

50%

0%

violet blue green yellow orange red

What does the distribution of bacteria indicate about the 
relationship between spectral light colour and the rate of 
photosynthesis?
A The rate of photosynthesis is highest at the spectral 

band of green, followed by yellow and then orange.
B The rate of photosynthesis is highest at the spectral 

band of red, followed by violet and then orange.
C The rate of photosynthesis is evenly distributed across 

the spectral colours.
D All the spectral light colours are used for photosynthesis.

14 The following graph shows the effect of changing 
substrate concentration on the amount of product formed 
in an enzyme-controlled reaction.
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Time
0% substrate

2.5% substrate

5% substrate

10% substrate

20% substrate
40% substrate

50% substrate

Identify the conclusion that can be drawn from this graph.
A The rate of reaction increases exponentially with an 

increase in substrate concentration.
B The rate of reaction decreases exponentially with an 

increase in substrate concentration.
C The rate of reaction increases greatly up to a point as 

the substrate concentration increases, and then the rate 
of increase starts to decrease.

D The rate of reaction is not affected by any change in the 
substrate concentration.
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Clear structure from first 
lesson to final assessment: 
A clear learning sequence, 
so teachers always know 
what comes next and how 
each lesson aligns to the 
syllabus. Lessons prioritise 
understanding before 
moving into practice and 
application.

We’ve kept what you said works and strengthened what matters most:
Built for explicit teaching: 
Our approach simplifies 
complex concepts into 
manageable, intuitive 
building blocks, setting 
learners up for confident, 
rigorous application.  

Understanding before 
exam practice: Students 
build knowledge and 
skills before tackling 
exam-style questions. 
Assessment preparation 
is introduced gradually, 
helping students develop 
confidence without 
unnecessary pressure. 

Designed for real NSW 
classrooms: Developed 
with Prime Minister’s 
Prize-winning educator 
Matt Dodds and expert 
NSW teachers, this series 
provides a trusted, ready-
to-use foundation that 
reduces planning time 
and empowers confident 
teaching.

Digital assessments within the eBook with clear 
reporting give teachers insight into student 
progress, supporting informed teaching 
decisions without adding to workload.

AI study tools support independent practice 
and revision within the eBook, offering 
instant feedback and explanations from safe 
curriculum-aligned Pearson content.

Building Exam Skills sections guide 
students through different question types, 
with advice and annotations that build 
assessment-confidence over time. 

APPROACHING EXAM QUESTIONS XXX

1 Note any conventions used in diagram In this case, 
abbreviations are used: S1 and S2 for the substrates, E for 
the enzyme and P for the product of the reaction. (These are 
also emphasised with the use of different colours.) Two-way 
arrows indicate that the reactions are reversible. 

2 Highlight important information Here, the shape of the 
enzyme changes in step 1.The product is a combination of 
substrate 1 and substrate 2. 

3 Consider question requirements The verb deduce implies 
that some reasoning is required in the answer. 

• Student has referenced the diagram
in their answer and added a brief
explanation to achieve the second mark. 

• Student has referenced the diagram and
briefly explained how they have deduced
the answer. 

• Student has referenced the diagram in their
answer and correctly identified a feature of a
prokaryote.

• Student has presented three differences as
asked for. There are many other differences, 
but these often have exceptions. These ones
selected are very distinct and therefore good
examples to choose. 

• Student has used a clear format and
provided some data to support the
information. 

DIAGRAMS AND IMAGES IN QUESTIONS
In Biology, many questions will use diagrams as part of the stimulus material. Scientific diagrams use specific conventions to 
represent objects and events. These must be carefully considered before answering the question(s).

Sample question F

Question 26 [3 marks]

Enzymes are present in the body to catalyse biochemical 
reactions. The diagram below shows one model of 
interaction between enzyme and substrate.

P

E
EE

S2S1
S2S1

a Which enzyme activation model does the diagram 
represent? Give a reason for your answer. [2]

b Deduce whether the reaction shown is catabolic or 
anabolic [1]

Sample answer 

Question 26 [3 marks]
a The diagram shows the induced-fit model because the shape of 

substrate molecule S2 is not initially a tight fit with the enzyme (E).  
It must ‘induce’ a better fit on the enzyme’s active site. [2]

b The reaction is anabolic because a larger molecule (P) is produced 
from two smaller ones (S1 and S2). [1]

COMPARISON QUESTIONS
In Biology, questions will use the idea of comparison to test your knowledge. These are often framed using verbs such as 
compare, contrast or identify differences. Sometimes information or images are provided to guide your answers. 

1 Provide a clear, definitive 
comparison The comparison is 
looking for three differences. 
Only provide the number asked 
for. Outline implies that only 
brief details are required.

2 Structure your answer In this 
case, the comparison is best 
presented in a table. In other 
questions, a series of bullet 
points may be more appropriate.

Sample question G

Question 21 [5 marks]

The following images show transmission electron micrographs of two cells, P and Q.
Cell P Cell Q

a Which of the images shows a prokaryote? Give one reason for your answer. [2]
b Outline three key differences between prokaryotic cells and eukaryotic cells. [3]

Sample answer

Question 21 [5 marks]
a Cell P. There are no membrane-bound organelles visible in cell P. [2]
b  [3]

Prokaryotic cells Eukaryotic cells
Cell size smaller (<0.5 µm) larger (>10 µm)
Location of DNA DNA located in less distinct 

nucleoid region of the cell
DNA located in nucleus 
within a membrane

Mitochondria no mitochondria at least one, and often 
many mitochondria

Write-in workbooks include 
scaffolded practicals, depth study 
guidance, concept summaries and 
exam-style questions to support 
revision, practice, application and 
exam preparation.
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Multiple choice [1 mark each]

1 In a 100 m race at the school swimming sports, Jeni 
completes four laps of the 25 metre pool in 72 s. Which 
of the following statements about the magnitudes of her 
speed and velocity is true?

A Her average speed and average velocity were both 
0 m s−1.

B Her average speed was 0 m s−1, and her average velocity 
was about 1.4 m s−1

C Her average speed was about 1.4 m s−1, and her average 
velocity was 0 m s−1.

D Her average speed and average velocity were both 
1.4 m s−1.

2 Starting from rest, a cyclist accelerates to 12 m s−1 in a 
time of 4.0 s. What was her average acceleration during 
this time?

A 0 m s−2

B 0.33 m s−2

C 3.0 m s−2

D 48 m s−2

Short answer
Question 3 [3 marks]

A car is observed moving along a road at a steady speed of 
60 km h−1.

a How far, in kilometres, will it move in 1 minute? [1]

b How long would it take to travel 20 km? [1]

c How many metres does it move in 30 seconds? [1]

Question 4 [8 marks]

A sports car takes 6 s to accelerate uniformly from rest to a 
speed of 30 m s−1 It then maintains this velocity for 14 s before 
decelerating uniformly to a stop in a distance of 30 m.

a Draw a velocity–time graph illustrating this motion. [4]

b i How far does the car travel in its journey? [2]

 ii How long does the journey take? [2]

FOCUS AREA 1 • EXAM-STYLE QUESTIONS
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INTRODUCTION

According to Newton’s second law, 




F ma=  or 






F a F∞ .  is the net force acting on an object of 
mass m and 



a . is the resulting acceleration of the object.

For a trolley of mass m1 on a horizontal track, attached to a mass m2 by a string over a 
pulley, the net force 



F  on the entire system (trolley plus hanging mass) is the weight of 
hanging mass, 





F = m g2 , assuming that friction is negligible.

bumper block

mass hanger

According to Newton’s second law, this net force should be equal to ma


, where m is the total 
mass that is being accelerated, which in this case is m1 + m2. This experiment will check to 
see if m g2



 is equal to (m1 + m2) 


a  when friction is ignored.

To find the acceleration, the trolley will start from rest and the time (t) it takes for it to travel 

a certain distance (


s ) will be measured. Then since 
  

s ut at� � 1
2

2 and 


u = 0,  

the acceleration can be found by rearranging in terms of 


a  so that 




a s
t

= 2
2

AIM

To verify Newton’s second law, 




F ma= .

METHOD

1 Level the track by adjusting the levelling feet until a trolley placed on the track does 
not move. (If there are no levelling feet, use cardboard or books for levelling.)

2 Use the balance to find the mass of the trolley and record the value in the space 
provided under ‘Data and analysis’.

3 Attach the pulley to the end of the track as shown in the diagram. Attach a string to the 
end of the trolley and place the trolley on the track. Tie the mass hanger onto the other 
end of the string and pass it over the pulley, so that it hangs over the end of the bench. 
The string must be just long enough so that the trolley hits the stopping block before 
the mass hanger reaches the floor.

4 Pull the trolley back until the mass hanger reaches the pulley. Record the position of 
the trolley and mark it on the track with the chalk. This will be the release position for 
all the trials. Make some test runs to determine how much mass is required on the mass 
hanger so that the trolley takes about 2 seconds to complete the run. Because of your 
reaction time, a short run time will result in a large percentage error. On the other hand, 
if the trolley moves too slowly then friction may result in a significant percentage error. 
Record the mass of the total hanging mass (hanger plus masses).

5 Place the trolley against the end stop on the pulley end of the track, and record the 
final position of the trolley.

6 Measure the time it takes for the trolley to travel from start to the pulley end position, 
and repeat at least 3 times Record these values in the table provided.

7 Increase the mass of the trolley and repeat the procedure.

PRACTICAL ACTIVITY 1.3

Newton’s second law, part 2
Suggested duration: 40+ minutes

Learning intention

To be able to investigate 
how the net force acting 
on a trolley system affects 
its acceleration

Success criteria

 SC1  I can accurately 
measure time and distance to 
calculate acceleration using 
Newton’s second law.

 SC2  I can analyse how 
changing the trolley mass 
affects acceleration and 
compare results with 
theoretical predictions.

 SC3  I can evaluate the 
reliability of my experimental 
results using percentage 
differences and discuss 
sources of error.

MATERIALS

• dynamics trolley
• masses
• stopwatch
• dynamics track or board 

at least 1 metre long
• end stop, book or block 

(to stop the trolley)
• protractor
• metre ruler
• graph paper
• cardboard
• a ticker timer can be used 

for this activity

If available, consider 
substituting electronic 
timing methods such 
as motion sensors, 
photogates or motion 
encoders to reduce 
measurement errors.

Keep hands away from 
the pulley when the 
mass is falling
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Working with a trusted author team of 
leading Australian educators, practising 
NSW teachers and assessment experts, 
Matt’s insight strengthens the real-world 
practicality of the resources, ensuring 
lessons are intuitive to teach, inspire 
curiosity and support better learning 
outcomes.

Prices listed are the publisher’s list prices only and are subject to change without notice.  
The eBook is valid for a maximum period of 27 months from the date of activation.

Learn more and request a sample book
pearson.com/en-au/schools/snr-science-nsw

Meet series consultant,  
Matt Dodds
Physics and Biology teacher 
at Glen Innes High School 
2025 Prime Minister’s Prizefor 
Excellence in Science Teaching 
in Secondary Schools.

@sciencewithmat

All components work together to keep teaching 
learning and assessment aligned across the course.

“A well-constructed 
teacher resource is like 
having someone in your 
corner to support you.”

Also teaching Years 7–10? 

For a reliable, explicit teaching 
foundation and smooth, syllabus-

aligned pathway into senior science, 
ask us about Pearson Science Stage 

4 & 5 NSW!

Pearson Senior Science New South Wales 2nd edition  

Pearson Biology 11 New South Wales 2nd edition                                                                                           Available from August 2026

9780655723967 Student book, eBook + Assessment, and Skills and Assessment book $130.00

9780655723905 Student book and eBook + Assessment $100.00

9780655724025 eBook + Assessment $65.00

9780655723844 Skills and Assessment book $40.00

Pearson Physics 11 New South Wales 2nd edition                                                                                           Available from August 2026

9780655723981 Student book, eBook + Assessment, and Skills and Assessment book $130.00

9780655723929 Student book and eBook + Assessment $100.00

9780655724049 eBook + Assessment $65.00

9780655723868 Skills and Assessment book $40.00

Coming in 2027: Year 12 Biology and Physics; Year 11 and 12 Chemistry.

https://www.pearson.com/en-au/schools/secondary/science/pearson-senior-science-nsw/?utm_source=ebrochure&utm_medium=collateral&utm_campaign=26SEC09&utm_content=link
https://www.linkedin.com/in/sciencewithmat/
https://www.linkedin.com/in/sciencewithmat/
https://www.instagram.com/sciencewithmat/
https://www.pearson.com/en-au/schools/secondary/science/pearson-senior-science-nsw/?utm_source=ebrochure&utm_medium=collateral&utm_campaign=26SEC09&utm_content=link

