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Engaging students of all levels
A new series designed to support Victorian students and teachers with comprehensive curriculum coverage of  
history, geography, economics and business, civics and citizenship. It’s been created to engage and captivate  
students of all levels as they learn about humanities, to help them reach their full study potential. 

As the world’s learning company, we’re inspired by the way education changes lives.  
We’re creating innovative products and services to help all learners stay on the path to a better education.

Student Book
A visually engaging spread-based design, with each 
chapter featuring images, illustrations, infographics and 
source materials to engage and captivate all learners.  
The student book includes self-contained skills  
toolkit chapters for each discipline covering key concepts 
and skills. All core chapters are supported by additional 
worksheets, solutions, teaching strategies, instructional 
rubrics, chapter tests and online interactives. 

Student Reader+
Reader+ is our next generation eBook. Students can 
read, take notes, save bookmarks and more—anywhere, 
anytime. Integrated resources and interactive activities 
enhance and extend the learning experience, helping to 
engage students and give them choice and flexibility in 
their learning. 

Lightbook Starter
We know you want to check the readiness of your  
students and keep track of their progress. With  
Lightbook Starter, you get an innovative digital learning 
and assessment resource that prepares students and  
assesses against outcomes. It’s all about helping you 
guide your students and helping them take control of 
their learning. 

Teacher Reader+
Teacher Reader+ aids lesson preparation by combining 
student book page references with a wealth of teacher 
support, to help you meet the demands of the Victorian 
Curriculum for humanities.
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Student resources
Pearson Humanities Victoria 9 uses subtle learning strategies to introduce, 
reinforce, differentiate, deepen and accelerate learning. The student resources 
provide a comprehensive coverage of the Victorian Curriculum for the 
humanities and are fully supported by an innovative digital offering. Elective 
chapters are available in print, digital or through customisation, and all 
the content chapters are fully supported by Lightbook Starter and Student 
Reader+ resources. Students are set for success with this complete solution 
for humanities learning!

How to use this book

Be set
The chapter opening page sets the context for 
the chapter by engaging students through ideas 
that get them thinking about the content and 
concepts to come. The key vocabulary for each 
chapter is presented in the chapter glossary, which 
helps students to prepare for discipline-specific 
terminology. The stunning chapter-opening imagery 
and overview questions help to frame students’ 
thinking about the chapter before they begin. 

Be engaged
The spectacular photos, illustrations, maps, 
timelines and infographics are relevant 
and purposefully selected to build students’ 
understanding of the text. A dedicated series 
literacy consultant, Dr Trish Weekes, has helped to 
craft the content so that it is accessible and contains 
enhanced scaffolding and explanation for students. 
The content’s design is also geared towards 
improving readability and navigation of the text, 
and the maps include inset locator maps to aid 
students’ understanding of physical geography. 
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GLOSSARY
acceptance to be seen as valued or adequate; to be 
received with support

belonging to feel or be a part of something; to be 
part of a community

common good for the benefit society as a whole, 
rather than individual members or groups

dissent a variation of or challenge to the dominant 
belief system of society

influence the ability to have an effect on something

interfaith understanding cooperation between 
people and groups of different religions and faiths to 
understand and tolerate the views of others

justice treatment or behaviour that is considered to 
be fair and reasonable

non-governmental organisation (NGO) a group 
independent of government that aims to improve the 
wellbeing of society

philanthropy the giving of resources such as 
time, expertise, goods and money to improve the 
wellbeing of society

protest action taken to show the disapproval of 
something, such a public demonstrations and 
marches

reconciliation the process of repairing and 
strengthening relationships between groups; in 
Australia, this process includes the relationship of 
Aboriginal and Torres strait islander peoples and 
non-indigenous Australians

regulation a rule or order given by an authority, 
such as the government, that guides behaviour and 
actions

safeguard a measure or action taken to protect or 
to prevent harm from occurring

social cohesion how well a society ensures its 
citizens live without discrimination, have access to 
basic rights, and work together to improve society

social media digital tools such as websites and 
apps that allow users to create, share and comment 
on content in a network of other users

 14.0.1  Thousands of citizens march down the streets of 
Melbourne to protest the Australian Government’s treatment 
of refugees and asylum seekers

Differences are not intended to separate, to 

alienate. We are different precisely in order 

to realise our need of one another.

—Desmond Tutu, South African cleric, human rights 
activist and Nobel Peace Prize recipient

All Australians have the right to certain 
basic freedoms, such as freedom of 
speech and religion. But we also have 
responsibilities, and as active citizens 
we all need to contribute to our society 
to make sure it is cohesive (united) and 
resilient (adaptable). There are many 
threats to our cohesive society. It is up 
to all Australians to challenge these 
threats, and to work as one community 
to overcome them and to build a 
stronger nation.

Australian citizens 
and society 14

14A How does Australia sustain a resilient 
and cohesive society?

14B How do citizens and groups participate 
in and contribute to civic life in 
Australia?

14C How does the media influence our 
Australian identity and attitudes?

OVERVIEW QUESTIONS

Before you beginLS
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 6.2  Energy flows within biomes

The variety of biomes on the Earth’s surface depends 
mostly on climatic differences. The main types of biomes on 
land are forests, grasslands and deserts; the other two are 
tundra and savanna. In general, areas of high rainfall have 
forest, areas of medium rainfall have grasslands and areas 
of low rainfall have deserts. The ways in which rainfall and 
temperature interact to produce different types of biomes 
is shown in Figure 6.2.2. The ways in which latitude and 
height above sea level influence biomes and ecosystems is 
illustrated in Figure 6.2.3.

Energy flows
Living organisms interact with each other and with their 
non-living environment. The nature of these interactions 
determines the variety of biomes. Each biome has its own 
characteristic community of plants and animals that have 
adapted to a particular set of environmental conditions. 
Ecosystems exist on a local scale (for example, a small area 
of wetland). Biomes occur on a global scale (for example, a 
forest community dominated by a particular type of tree, 
such as conifers or eucalypts).

The links, or energy flows, between climate, plants, animals 
and soil, as well as with solar energy and the Earth’s surface, 
are shown in Figure 6.2.1. Each arrow in this illustration 
represents one set of interactions, and shows the effect that 
one element has on another. Plants influence the type of soil 
found in an area. In turn, the soil type found in an area may 
favour certain plants and particular plant communities. 
A biome may also include birds that distribute the seeds 
of a plant. In turn, this provides food and shelter for other 
species of birds.

Aquatic environments (such as coral reefs, estuaries, 
swamps and marshes) and terrestrial environments 
(including tropical rainforests, tropical seasonal 
forests, temperate evergreen forests and temperate 
deciduous forests) have the highest levels of primary 
productivity. This means that they have the highest 
energy flows, usually through photosynthesis.

Did you know?

 6.2.1  The major elements of a biome and the 
interactions between them

plants

solar energy climate soil Earth’s surface

animals
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 6.2.2  Temperature and rainfall interact to produce different types of biomes
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 6.2.3  Latitude and height above sea level are important factors in producing different biomes
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Be extended
The case study units relate to a specific event 
or location, and are written to extend students’ 
knowledge and understanding. The spotlight boxes 
focus their attention on a place, an issue or a concept 
relating to the unit; they are designed to develop 
students’ knowledge and understanding of the ideas 
and processes that are central to the Level 9 study of 
the humanities.

Be progressed
The student book activities reinforce key 
understandings and extend students beyond 
the text by involving them in a variety of learning 
experiences; they are crafted using Bloom’s taxonomy 
to cater for the full range of learning abilities to 
move learners towards what they are expected to 
know and to help them consolidate that knowledge. 
Many of the activities are based on the stimulus 
material presented in the chapters, to facilitate the 
development of the skills.
There are handy icons in the student book to 
indicate the best time for students to engage with 
the corresponding Lightbook Starter assessment module. These formative assessment 
modules link back to overview questions at the start of the chapter

Be skilled 
Each skills builder outlines a subject-specific 
method or technique for students to master; they 
are instructive and self-contained, and step students 
through key skills to prepare and build student fluency 
and application. Toolkit chapters for each discipline 
cover key concepts and skills from the Victorian 
Curriculum and are tailored for Level 9. There are also 
additional graphic organisers and useful templates 
available for students via the Student Reader+.
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 H2.6   The Russo-Japanese War and 
its aftermath

Consequences of the war
The Treaty of Portsmouth
On 5 September 1905, the Treaty of Portsmouth was 
signed between Russia and Japan. Russia handed control 
of Port Arthur over to the Japanese and promised to leave 
Manchuria. Russia also agreed to acknowledge Korea as 
part of Japan’s sphere of influence and ceded the island 
of Sakhalin to Japan. These were humiliating terms for 
the Russians—never before had a European empire been 
defeated by an Asian nation. For Japan, victory over the 
Russians showed that it was a modern military power 
capable of carving out an empire for itself.

Causes of the war
Expanding empires
In 1902, Russian and Japanese soldiers had fought side 
by side as part of the Eight-Nation Alliance that helped 
suppress the anti-foreigner Boxer Rebellion in China. 
While the troops of other nations had left, Russian soldiers 
occupied Manchuria, a northern province of China that 
bordered Korea.

Problems in Russia
Russia’s economy was severely restricted because most of 
its ports froze over for many months of the year. To address 
this issue, Russia leased Port Arthur in Korea from the 
Chinese. This did not please the Japanese, who had grown 
suspicious of Russia. Japan saw Korea as part of its sphere 
of influence and viewed Russia’s activity in the region as a 
threat.

At that time, the government of Tsar Nicholas II was faced 
with riots and protests throughout Russia. It was believed 
that a quick victory against the Japanese would help restore 
the Tsar’s authority.

Course of the war
On 8 January 1904, the Japanese attacked the Russian 
fleet in Port Arthur, leading to a declaration of war by 
both countries. For the next 12 months, Admiral Togo, 
commander of the 
Japanese fleet, succeeded 
in blockading the 
Russian fleet, preventing 
it from leaving Port 
Arthur. This allowed 
the Japanese army to 
land along the entire 
Korean peninsula. 
Unable to supply its 
troops effectively, 
Russia suffered defeat 
after defeat. By August, 
Port Arthur was under 
heavy Japanese attack 
from both land and sea. 
By December, the entire 
Russian fleet had been 
destroyed.

 H2.6.1  Tsar nicholas II of Russia
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Effects on Japan
Although most Japanese took great pride in their victory, 
the war had taken a huge toll. Nearly 50 000 soldiers and 
sailors had been killed, more than half by disease. Many 
Japanese did not believe the benefits surpassed the losses. 
Russia was not required to pay for the cost of the war, as was 
usually required of a defeated power.

 H2.6.3  Japan as the god of peace stamping 
on a Russian warship and holding aloft Tsar 
nicholas II, c. 1904

 H2.6.5  Russian postcard showing Japan bullying China and 
trampling on Korea, c. 1905

 H2.6.6  Russian cartoon with Russian naval song lyrics, 
c. 1904

 H2.6.4  Japanese 
block print artwork 
showing Japan’s 
victory at Port Arthur, 
c. 1905

Perspectives on the war
Japanese perspectives

Russian perspectives
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 9.5  Impacts of tourism on Bali, Indonesia
venues. The presence of all this accommodation and 
its associated services has provided many jobs and 
opportunities for the Balinese people to earn money. 
As a result, Bali has the lowest rates of poverty and 
unemployment of all the provinces in Indonesia. The overall 
contribution of tourism to Bali’s economy is estimated to be 
over 70 per cent.

While the tourism industry has brought wealth to Bali, the 
majority of this wealth leaves the island and the country. 
This is because around 85 per cent of hotels and resorts 
are not owned by the Balinese, but by large multinational 
companies. 

History of tourism in Bali
The Dutch built the first hotel in Bali in 1928, and 
anthropologists, writers, artists and musicians were drawn 
to the rich cultural heritage of the island. However, it was 
only in the 1970s that mass tourism started to develop. It 
has grown rapidly since, especially with the opening of the 
airport in Denpasar. Initially, young people on a budget 
were drawn to Bali. They were eager to surf and see the 
island, attracted by images of white beaches, a warm tropical 
climate, terraced hillsides, Hindu temples, and local people 
who were tolerant and friendly.

When foreign airlines were first allowed to fly directly to Bali 
in the 1980s, tourist numbers soared from 30 000 in 1969 
to 700 000 in 1989. The tourism industry in Bali evolved. 
It began to cater for high-spending package tour groups in 
large luxury resorts owned by big multinational companies. 
Today the majority of tourists come from Australia, 
although visitors from China, Russia, the UK and India have 
increased in recent years (see Figure 9.5.1).

Bali’s tourism development was very rapid and it occurred 
without proper planning. It has been accompanied by a 
great wave of change on the island.

Economic impacts
Bali lacks natural resources, so tourism is vital to its 
economy. Investors have flocked to Bali to build hotels, 
luxurious resorts, shopping complexes and entertainment 

 9.5.2  Tourists provide a lucrative market for the local 
Balinese people

 9.5.1  Visitors to Bali by nationality
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Remembering and understanding
1 Explain why Bali is such a popular tourist 

destination.
2 outline the history of tourism in Bali.
3 Describe how tourism has helped the 

Balinese people.

Applying and analysing
4 Create a PMi (Plus, Minus, interesting) chart 

on the impacts of the rapid rate of tourism 
development in Bali.

5 Assess the costs of the tourism development 
that has occurred.

Activities

of their social responsibilities and the observance of rituals 
that once were central to their daily lives. The eruption 
of the sacred Mount Agung volcano in 2017–18 was seen 
by the people of East Bali as a sign that the gods were not 
happy. Some Balinese concluded that the eruptions were the 
result of violations of the sacred mountain by tourists, as 
well as other environmental and social issues.

The growing tourism industry has also led to an increase 
in crime, drug trafficking and prostitution. Bribery and 
corruption by government and police only compound 
the problems.

Environmental impacts
The rapid and unplanned tourism development of Bali has 
had a substantial impact on the island’s natural environment.

➤➤ Hotels have been built along the coast without 
consideration for the capacity of local water supplies or 
waste disposal needs.

➤➤ Prime agricultural land has been converted to resorts 
and golf courses, and water redirected away from the rice 
fields in the region to meet the needs of tourists.

➤➤ Hundreds of hotels take a large part of the fresh water 
supply, with each four-star room using, on average, 
300 litres every day. The southern part of Bali is facing a 
water shortage due to excessive groundwater extraction.

➤➤ Generation of waste has increased and 75 per cent of 
rubbish is uncollected or left along the sides of roads.

➤➤ Water quality in creeks, rivers and bays has deteriorated 
because of heavy pollution.

➤➤ Coral reefs have been destroyed so that the pulverised 
coral can be mixed with sand to create a mortar used to 
join construction blocks.

➤➤ Mangrove forests have been lost as land is reclaimed for 
new tourism developments.

Social impacts
With tourism has come the commercialisation of the 
Balinese culture. Dances, rituals and ceremonies have been 
modified to suit the demands of the tourism industry. The 
increase in wealth has seen a change in focus. For some 
people earning money has become a priority at the expense 

Spotlight

Balinese protest against 
tourism projects
Bali has emerged as one of the world’s premier 
tourist destinations. in response to increased 
tourist numbers, a large reclamation project is 
being considered for Benoa Bay, near Denpasar. 
it involves luxury tourist facilities, including a 
Disney-like theme park, apartments, hotels, villas 
and entertainment centres. Critics of the project 
argue that the area of mangroves should be 
protected and a conservation zone created.

Balinese people have been protesting against 
this development since it was first proposed in 
2015. Criticisms of the project include concerns 
about its environmental and cultural integrity. 
Balinese people are also concerned about its 
wider political and economic effects. They want 
more democratic participation in development 
trajectories, and to reduce the level of political 
and economic corruption. 

 9.5.3  A protest against the proposed Benoa Bay 
Reclamation project

CASE STUDY
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 12.9  Your voice in government

Sign a petition
The right to create or sign a petition to federal Parliament has 
been in place since Federation. It is one of the only ways an 
individual can directly place a grievance before the Parliament. 
A petition is a formal written request appealing to an authority, 
often the government, to take note of or solve a particular 
issue. Typically it is initiated by a concerned citizen or group, 
and signed by as many people who support that request as 
possible. It is then formally presented to the Parliament, where 
it is entered into the parliamentary records. Many petitions 
are conducted online. This method allows petitions to rapidly 
collect many signatures and raise awareness of a cause.

Protest
One of Australia’s basic freedoms is the right to assemble. 
Citizens can organise a public meeting or protest to express 
their concern about an issue. At protests or rallies, citizens 
typically gather to peacefully demonstrate their opposition 
to a policy or issue. They invite speakers and sometimes 
politicians to address the rally. The media may cover the 
proceedings, which can help publicise the protestors’ 

A benefit of our democratic society is that everyone has 
the right to express their views on how our nation should 
be governed. In Australia, there are many ways that people 
can be active members of society, share their opinions and 
express their concerns.

Be informed
One of the most important things we can do as active 
citizens is to stay informed about current affairs and social 
issues. Keeping up-to-date allows you to have informed 
opinions and make decisions about issues that concern 
you. Some ways that you can educate yourself about social 
issues are watching the news, reading newspapers, checking 
out social media and having conversations within your 
local community.

Contact your MP
Our Members of Parliament are charged with representing 
their constituents and the issues that concern their electorates. 
As an Australian citizen, you have a right to contact your 
Member of Parliament at any time. You can contact MPs and 
senators about any issues that affect you or your community 
by writing them a letter, emailing them or telephoning their 
electorate office. The postal addresses, phone numbers and 
email addresses of MPs and senators are available on the 
Parliament House website. You can also contact a minister 
in charge of a specific portfolio. For example, if you want to 
express your opinion about an environmental issue, you can 
write to the federal Minister for the Environment and Energy.

 12.9.1  British celebrity chef Jamie Oliver launched a global 
change.org petition to demand compulsory food education 
for all children. The petition aimed to persuade governments 
of the g20 countries to provide children with the basic 
human right of food education in schools. He is pictured here 
with Bondi Public school in 2015.

A small group of dedicated women took to the 
streets of melbourne in 1891 to collect signatures 
for a petition asking for the vote for women in 
Victoria. The women presented 30 000 signatures 
from women from all walks of life to the Parliament 
of Victoria. The petition was known as the ‘monster 
petition’ because it was so large, at over 260 metres 
long. The petition led to the Women’s Franchise 
Bill being presented to Parliament. it wasn’t until 
19 bills and 17 years later that women gained the 
vote in Victoria. This 20-metre-long statue depicting 
the petition was unveiled in Burston Reserve in 
2008. it celebrates the 100-year anniversary of the 
women’s efforts.

Did you know?
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concerns and therefore put pressure on the Parliament to 
act on the issue. Other types of protests include sit-ins, 
marches, boycotts and legal action.

Observe Parliament
Australians can observe politicians in action by attending 
sessions in Parliament. The viewing galleries in the 
House of Representatives and the Senate are always open 
to the public. People can also watch the work of some 
parliamentary committees. Parliament is filmed and can be 
watched on television or online. Each House also has a press 
gallery that gives the print and broadcast media access to 
report on the work of the Parliament.

Vote
The most direct way for Australians to have their say in 
Parliament is to vote in elections, which are held at least 
every three years. In Australia, voting is compulsory for 
citizens aged 18 and over. If Australians do not like the 
actions or policies of a government, they can vote to elect 

 12.9.2  People 
gathered in 
melbourne on 
4 February 2016 to 
protest Australia’s 
treatment of asylum 
seekers and refugees

 12.9.3  Observers sit in the viewing gallery above the House 
of Representatives

Remembering and understanding
1 List the different ways that citizens can have 

their say in government and about the issues 
that concern them.

2 Explain why it is important for citizens to be 
informed.

Applying and analysing
3 Find the names and contact details of the 

members of Parliament in your state and federal 
electorates.

4 investigate recent protests in melbourne. 
List three protests that have been held in the 
last two years and explain why each protest 
was held.

Evaluating and creating
5 it is compulsory for Australian citizens aged 

18 and over to vote. What are the benefits and 
limitations of compulsory voting?

6 Choose an issue that interests or concerns you. 
Write a formal letter or email to your member of 
Parliament respectfully expressing your view.

Activities

new representatives in both the Upper and Lower Houses. 
Once Australians turn 16, they can enrol to vote. The right 
to vote is a great privilege and comes with the responsibility 
to make an informed decision. Citizens should educate 
themselves about political parties, candidates and their 
policies before making a decision about who to vote for.

12CLS
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Lightbook Starter
The Lightbook Starter is a cutting-edge formative and summative 
assessment platform, containing complementary sets of questions for 
reviewing the student book’s units and chapters. These digital questions 
serve as an alternative or additional assessment opportunity for students 
who enjoy the benefits of instant feedback, hints and auto-correction. 
Students and teachers can enjoy the visibility of learning through a 
progress tracker that shows each student’s achievement against selected 
curriculum learning outcomes. 

Be ready
The before you begin section includes useful 
preparatory material and questions to activate the 
prior knowledge of students and to establish their 
knowledge baselines. In addition, the expected 
learning outcomes present the key knowledge of the 
chapter in a student-friendly manner.

Be assessed
A variety of interactive question types with 
hints and solutions help students to check their 
understanding of what they are learning; these tools 
provide scaffolding and guidance to students so that 
they can confidently attempt review questions in 
class or at home. The module reviews are useful as a 
revision device to help students identify their areas of 
weakness or as a formative assessment to inform 
teachers in their lesson planning. The Lightbook 
Starter can also be used by students to check their 
understanding throughout the chapter; students 
benefit from the Lightbook Starter’s auto-corrected 
responses that re-teach key concepts and provide 
them with instant feedback. 

Be in control
The Lightbook Starter enables teachers and students 
to use a digital assessment tool as an alternative or 
addition to the questions in the student book. The 
Lightbook Starter’s structure mirrors the overview 
questions in each chapter opening of the student book 
so that it provides a fully integrated approach to 
digital assessment and feedback.

Be reflective
An integrated set of reflection questions supports 
students in considering their progress and future areas 
for focus. Students are frequently prompted to reflect 
on what they’ve learnt, and how they’ve worked.

Be tracked
Students can enjoy seeing progress through the 
learning outcomes that are updated instantly in the 
progress tracker; the progress tracker teacher 
dashboard shows where the learners are in their 
learning and is mapped to Victorian Curriculum 
content descriptors.
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Teacher Reader+
The Teacher Reader+ makes lesson preparation easy by combining 
additional teaching strategies and ideas for class activities along 
with differentiation and EAL/D support. Suggested solutions are also 
included, as well as all the answers to the student book activities.

Be prepared
The chapter resource summary for each chapter 
provides an easy reference point and overview for 
teachers; there are also categorised activity references 
for each student book unit to help make tailored 
lesson planning easier. Full answers, including 
suggested alternative solutions, to all the activities are 
also supplied. Further, each unit’s learning objectives 
are clearly stated.

Be differentiated
The differentiated rich task worksheets help 
learners to increase their fluency in using specific 
skills and to demonstrate their understanding of key 
concepts. The rich tasks are differentiated along three 
complexity levels to support different entry points for 
students. There is an accompanying rubric for each 
task that teachers can give students upfront to more 
explicitly to define their goals.

Be supported
The teacher guide offers a range of ideas to 
introduce students to and engage them in each 
new topic, as well as to spark and activate their 
prior knowledge in the subject area. There are skills 
continuum rubrics also available for each separate 
discipline. Further, students can be encouraged to 
track their progression on the continuum throughout 
their learning.

Be report-ready
The students’ understanding can be tested by 
using the ready-made Lightbook Starter chapter 
assessment. This summative assessment can 
be assigned by teachers; alternatively, teachers can 
use the printable and editable chapter test format 
available via the Teacher Reader+.

 

Be equipped
Integrated resources and interactive activities enhance 
and extend the learning experience, helping to engage 
students and give them choice and flexibility in their 
learning. 

Student Reader+
Reader+ is our next generation eBook. Students can read, take notes, 
save bookmarks and more—anywhere, anytime.
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